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Maryland’s Bridge to Excellence Master Plan 

 

Authorization 

 

The 2016 Bridge to Excellence Master Plan Annual Update is authorized by the following: 

● Section 5-401, Comprehensive Master Plans, Education Article of the Annotated Code of 

Maryland; 
● Public Law 111-5, American Recovery and Reinvestment Act of 2009; 
● 2016 Maryland General Assembly Legislation House Bill 999, Commission on 

Innovation and Excellence in Education, Chapter 702; 
● 2016 Maryland General Assembly Legislation House Bill 412, Assessment 

Administration and Provision of Information, Chapter 264; and 
● Section 7-203.3, Education Article of the Annotated Code of Maryland, as enacted by 

Senate Bill 533/House Bill 412 of the General Assembly of 2016. 
 

Background 

 

In 2002, the Maryland General Assembly enacted the Bridge to Excellence in Public Schools 

Act.  This legislation provides a powerful framework for all 24 Local Education Agencies 

(LEAs) to increase student achievement for all students and to close the achievement gap.  The 

Bridge to Excellence legislation significantly increased State Aid to public education and 

required each LEA to develop a comprehensive master plan, to be updated annually.  Each LEA 

shall develop and implement a comprehensive master plan that describes the goals, objectives, 

and strategies that will be used to improve student achievement in each segment of the student 

achievement.  Additionally, each annual update will include detailed summaries of the alignment 

between the LEA’s current year approved budget, prior year actual budget and the master plan 

goals and objectives. 
 

In 2016, the Maryland General Assembly passed House Bill (HB) 999, the Commission on 

Innovation and Excellence in Education, and HB 412, Assessment Administration and Provision 

of Information. HB 999 outlines the reporting structure of the 2016 and 2017 Bridge to 

Excellence Master Plan Annual Update, which limits specified requirements to be reported in the 

master plan annual update for these two years. HB 412 outlines assessment reporting details 

specified in the new Education Article Section 7-203.3 for each assessment administered in each 

LEA, and the information that shall be provided for each administered assessment. Below you 

will find the details of House Bill 999, House Bill 412 and Section 7-203.3 demonstrating the 

revisions that must be included in the 2016 and 2017 master plan annual updates. 

House Bill 999  
Section 3 and be it further enacted, that: (a) Notwithstanding any other provision of law, for 

calendar years 2016 and 2017, a county board of education’s annual update of the 

comprehensive master plan required by § 5–401(b)(3) of the Education Article shall include 

only:  

(1) the budget requirements required by § 5–401(b)(5) of the Education Article;    

(2) the goals, objectives, and strategies regarding the performance of:  
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(i) students requiring special education, as defined in § 5–209 of the 9 Education 

Article;    
 

(ii) students with limited English proficiency, as defined in § 5–208 of the Education 

Article; and    (iii) students failing to meet, or failing to make progress toward 13 meeting, 

State performance standards, including any segment of the student population that is, on 

average, performing at a lower achievement level than the student population as a whole; 
 

(3) the strategies to address any disparities in achievement for students in item  

(2)(iii) of this subsection; and 

(4) the requirements of § 7–203.3 of the Education Article, as enacted H.B. 412/ S.B. 533 of the 

Acts of the General Assembly of 2016. 

(b) (1) The State Department of Education shall convene a group of stakeholders to review the 

current statutory and regulatory requirements of the master plan and the new requirements of the 

federal Every Student Succeeds Act.  

(2) On or before October 1, 2017, the Department shall report to the State Board of Education, 

the Commission on Innovation and Excellence in Education, as enacted by Section 1 of this Act, 

and, in accordance with § 2–1246 of the State Government Article, the General Assembly on 

recommendations regarding: (i) what information future comprehensive master plans should 

contain; and (ii) whether future comprehensive master plans should be completed in a digital 

form that can be updated periodically. 
 

Section 3.4 And it further enacted, that this Act shall take effect June 1, 2016. It shall remain 

effective for a period of 2 years and, at the end of May 31, 2018, with no further action required 

by the General Assembly, this Act shall be abrogated and of no further force and effect. 
 

House Bill 412 and Section 7-203.3 

The 2016 General Assembly House Bill 412, Assessment Administration and Provision of 

Information, Chapter 264 includes the new §7-203.3, Education Article of the Annotated Code of 

Maryland. As enacted by House Bill 412/Senate Bill 533, §7-203.3 reporting requirements are: 

7–203.3 

(A) (1) In this section, “ASSESSMENT” means a locally, state, or federally mandated 

test that is  

            intended to measure a student’s academic readiness, learning progress, and skill  

            acquisition.  

       (2) “ASSESSMENT” does not include a teacher-developed quiz or test. 

 (B) This section does not apply to an assessment or test given to a student relating to: 

(1) A student’s 504 Plan; 

(2) The federal individuals with disabilities education Act, 20 U.S.C.1400; or  

 (3) Federal law relating to English Language Learners 

 (A) (C) For each assessment administered in a local school system, each county board 

shall provide the following information:  

(1) The title of the assessment;  

(2) The purpose of the assessment; 

(3) Whether the assessment is mandated by a local, state or federal entity;  
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(4) The grade level or subject area, as appropriate, to which the test is administered;   

(5) The testing window of the assessment; and 

(6) Whether accommodations are available for students with special needs and what the  

       accommodations are. 
 

 (D) On or before October 15th of each year, the information required under subsection (A) of 

this shall be: 

(1) updated;  

(2) posted on the website of the county board; and  

(3) included in the annual update of the county board’s master plan required under § 5–

401 of this   

     article section.  
 

Section  2. And be it further enacted, that this shall take effect July 1, 2016 
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2016 Master Plan Annual Update 

 

(Include this page as a cover to the submission indicated below.) 
 

Master Plan Annual Update  
 

Due: October 17, 2016 

 

Local Education Agency Submitting this Report:   Garrett County Public Schools 

 
 

Address:       40 South Second Street 

                      Oakland, MD  21550 

 

Local Point of Contact:   Ms. Yolanda Michelle Harman 

Telephone:                        301-334-8911 

E-mail:                              yolanda.harman@garrettcountyschools.org 

 

 

WE HEREBY CERTIFY that, to the best of our knowledge, the information provided in 

the 2016 Annual Update to our Bridge to Excellence Master Plan is correct and complete 

and adheres to the requirements of the Bridge to Excellence.  We further certify that this 

Annual Update has been developed in consultation with members of the local education 

agency’s current Master Plan Planning Team and that each member has reviewed and 

approved the accuracy of the information provided in the Annual Update. 
 
 

 
_______________________________________                         ___October 17, 2016______ 

Signature of Local Superintendent of Schools                          Date 

or Chief Executive Officer 

 

 

 
______________________________________                            ___October 17, 2016______ 

Signature of Local Point of Contact                                            Date   
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Local Planning Team Members 

 

Use this page to identify the members of the school system’s Bridge to Excellence planning 

team.  Please include affiliation or title where applicable.   
 

Name Affiliation/Title 

 

Ms. Barbara Baker 

 

Interim Superintendent of Schools 

Dr. Jane Wildesen 

 

Director of Elementary Education 

Mr. Paul Edwards 

 

Director of Secondary Education 

Ms. Y. Michelle 

Harman 

 

Supervisor of College and Career Readiness 

Ms. Heather Raybold 

 

Supervisor of Special Education 

Dr. Phil Lauver 

 

Supervisor of Pupil Services 

Mr. Jim Morris 

 

Supervisor of Research, Evaluation, and 

Information 

Mrs. Penny Proudfoot 
 

Supervisor of Professional 

Development/Curriculum/Media Services 

Mr. Keith Harvey 

 

Interim Director of Human Resources and 

Employee Relations 

Mrs. Alison Sweitzer 

 

Director of Finances 
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Executive Summary  

 

I.A 

Instructions: 

The Bridge to Excellence in Public Schools Act in accordance with the Annotated Code of 

Maryland §5-401, Annotated Code of Maryland §7-203.3, and the 2016 Maryland General 

Assembly Legislation House Bill 999, Commission on Innovation and Excellence in Education, 

requires LEAs to develop and submit a 2016 annual update to the comprehensive master plan to 

the Department for review. In alignment with the Annotated Code of Maryland § 5-401, 

Annotated Code of Maryland §7-203.3, House Bill 999, and the Maryland State Board of 

Education’s vision to create a world class system to prepare all students for college and career, 

the comprehensive master plan annual update should include goals, objectives, and strategies to 

promote academic excellence among all students.  
 

Reported strategies are to address any disparities in achievement for students requiring special 

education services, as defined in §5-209 of the Education Article, students with limited English 

proficiency, as defined in §5-208 of the Education Article and students failing to meet, or failing 

to make progress towards meeting State performance standards. In the absence of State 

performance standards, LEAs are required to report on any segment of the student population 

that is, on average, performing at a lower achievement level than the student population as a 

whole.  
 

School systems are encouraged to craft the Executive Summary in a way that is meaningful and 

purposeful to their stakeholders and school community. The Executive Summary should serve as 

a stand-alone document that summarizes progress that the LEA is making in accelerating student 

performance and eliminating achievement gaps, as described throughout the master plan annual 

update.  Only specified reporting requirements noted in this guidance should be included in this 

Executive Summary. 
 

The Executive Summary shall include a budget narrative section that provides a detailed 

summary of the fiscal climate in the LEA. The budget narrative section should also describe any 

changes in demographics and the fiscal climate, along with a discussion of the effect of these 

changes on the LEA and Master Plan implementation. 
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I. Introduction  

 

Garrett County Public Schools - Transforming Learning! 

 

The Garrett County Public School System Bridge to Excellence Master Plan provides a 

comprehensive system plan that includes data-driven action plan strategies to guide the school 

system.  The plan directs the use of federal, state, and local funds to eliminate achievement gaps 

among subgroups of students and to challenge each student to reach higher academic levels and 

maximize their learning potential.  The plan organizes and aligns research-based practices, 

instructional services, professional development, and resource acquisition and distribution to 

guide the Garrett County Public Schools for the current fiscal year.  Garrett County Public 

Schools (GCPS) serves approximately 3,850 students in prekindergarten through twelfth grade.  

These students are educated in eight elementary schools, two middle schools, two high schools, 

and Hickory Environmental Education Center (HEEC). 

 

In developing the master plan update, extensive data and research were reviewed to assist in 

targeting improvement efforts and to provide information for monitoring progress.  Additionally, 

enrollment and demographic trends were reviewed.  Data gathered from the assessment were used 

to evaluate existing programs and instructional approaches.  Based upon this evaluative process, 

resource allocations were made in order to focus resources to support the county’s goal of 

transforming learning through excellence, effectiveness, innovation, and community. 

 

Our Vision 

 

Education is the key to the vitality and sustainability of our community.  The Garrett County Public 

School System maintains an environment in which staff, students, parents, and the community work 

collectively for a brighter tomorrow.  While celebrating the culture and traditions of Garrett 

County, the schools create an environment where students are nurtured to become productive, 

enthusiastic, and successful members of society. 

Students will be active and engaged learners, who enjoy school. They will meet the challenges of 

robust curricula in a climate that is open, fair, honest, and respectful to all people.  Schools as 

learning communities will offer opportunities for students to achieve excellence in their academics 

and compassion in their interactions and relationships with others. 

Partnerships are integral to building a culture of rigorous, high-quality instruction in which 

excellence in student achievement is normative and ensures learning and success for all students.  

Community contributions are encouraged and valued.  Partnerships support tangibly the 

innovation and creativity embedded in the school system and will energize the achievement of all 

students. 
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Highly-qualified employees will be recruited and hired who – 

● Value students, parents, and the larger community. 

● Create and sustain learning environments in which students can realize their 

dreams. 

● Seek continuous improvement through staff development and curriculum 

implementation. 

● Immerse themselves within the schools to produce vibrant learning communities. 

● Demonstrate stewardship of the school system’s resources. 

Parents and families are critical to the success of students.  Their involvement, participation, and 

engagement in the school system will benefit teaching and learning for all students.  In cooperation 

with school staff, parents and family are important in building their children’s self-confidence and 

assisting them in acquiring the skills necessary for lifelong success and public engagement. 

Mission 

The mission of Garrett County Public Schools, in partnership with our community, is to inspire 

and foster student growth by providing rigorous instruction and learning opportunities, sustaining 

a culture of excellence, and preparing our students for life in an ever-changing world. 

Goals 

● All students will be challenged with a rigorous instructional environment preparing 

them to become life-long learners and responsible citizens 

● Partnerships with all members of our community will be fostered and strengthened 

by engaging them in the education of our children 

● All students and staff will learn in a safe, secure, and caring environment where 

everyone is valued and respected 

● Every department and school will be a good steward of system resources and will 

manage them in a cost-effective manner 

● All employees will be highly qualified and effective in their jobs contributing to a 

self-renewing organization 

The theme for the 2015-2016 school year was “Transforming Learning through Excellence, 

Effectiveness, Innovation, and Community.”  As a result of this theme, GCPS promoted the use of 

technology in the classroom, excellence in instruction and student performance, creative lesson 

planning and execution, and community collaboration and bridge building.  Some key 

accomplishments that highlight the GCPS commitment to transforming learning include those 

enumerated in the narrative pages that follow. 

 

1)  Learning Beyond the Classroom - As a collaborative, county-wide initiative, “Learning 

Beyond the Classroom” mobile classroom was developed and implemented to allow the school 

system to reach out to children and their families in ways like never before.  After a year of 

thoughtful planning, collaboration and cooperation, a retired school bus was purchased and has 
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been turned into a classroom.  The bus was hollowed out and fitted with everything necessary to 

function as a classroom, lending library, and a food bank.    

 

The goals for this Learning Beyond the Classroom are driven by the needs of the population in 

Garrett County, and include increasing school readiness for children ages 0-5, providing fine arts 

programs, and providing feeding programs for families in need.  The mobile classroom visits ten 

sites throughout Garrett County during the third week of every month.  These sites have been 

determined to have a high percentage of children ages 0-5 that are not currently enrolled in an 

early child care program.  The project has partnered with local facilities (fire departments, 

apartment complexes, churches) in each community to provide restroom facilities, as well an area 

for program expansion.  At each site, there are school readiness lessons, nutrition and cooking 

activities, literature and art experiences, as well as valuable play experiences for children.  The 

activities are based on thematic concepts which are tied to increasing the level of school readiness 

of children who are participating in the program.  There is no cost to have children participate in 

this endeavor. 

 

        
  

On the third full week of each month and beginning June 20th, the Learning Beyond the Classroom 

bus began using the following schedule: 

 
Monday: Grantsville Senior Center from 9:30 – 11:00 and Avilton Community Center from 1:30 – 3:00. 
Tuesday:  Friendsville Park from 9:30 – 11:00 and McHenry’s Mountain Village Apartments from 1:30 – 3:00. 
Wednesday:  Bloomington Fire Department from 9:30 – 11:00 and Kitzmiller School building from 1:30 – 3:00. 
Thursday:  Oakland Lions Club Pavilion at the Glades from 9:30 – 11:00 and Loch Lynn Church of God from 1:30 – 3:00. 
Friday:  Pleasant Valley Community Center from 9:30 – 11:00 and Crellin United Brethren Church from 1:30 – 3:00. 
  

Total visits thus far to the Learning Beyond the Classroom include 155 in June, 243 July, 237 in 

August, and 103 in September. 
 

This project would not be possible without the support of various partners.  The WGW Foundation 

(Samantha Funding the Arts, Landon's  Library, and Andy S. Woods Memorial Scholarship), 

Garrett Technologies, Maryland Extension Service, Garrett County Health Department, Garrett 

County Judy Center, Ruth Enlow Library, Maryland Food Bank, Local Management Board, and 
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Garrett County Public Schools have developed a collaboration to make this project possible, with 

each partner offering its resources and expertise.  All of the partners are united in the common 

goal of learning beyond the classroom in a way that benefits families in Garrett County.   

  

A special recognition also goes to the 10 locations for allowing Learning Beyond the Classroom 

to utilize their facilities for parking and use of restrooms. Without these locations, the program 

would not be able to venture into the selected areas of Garrett County.  Additional information 

can be found at “Learning Beyond the Classroom” on Facebook. 

 

2) Transform Learning Tuesdays (#transformlearning) - As a special initiative to enhance, 

encourage, and recognize technological instruction, “Transform Learning Tuesdays” were 

instituted in the 2015-2016 school year.  Stories, photos, and videos from classrooms were sent in 

that showed students and teachers embracing digital learning and fostering 21st century learning 

skills.  Each school or classroom which was recognized for their instructional highlight video was 

entered into a contest for a school cart of devices.  This year, Southern Middle School was the 

proud winner of the technology.   

          
 

3) Response to Intervention (RTI) - In a continued effort to reach all students and provide  

appropriate intervention, staff continued to institute Response to Intervention (RTI).  Workshops 

were provided by Michael Mattos, an expert in the field of professional learning communities and 

RTI.  Staff, faculty, and administration were selected from each site in the county and had the 

opportunity to participate in three days of training to perfect the RTI approach in GCPS.  Resource 

materials were also distributed to each school team and participants. 

 

Each administrative team built an RTI system into their school, based upon their needs and 

individual school population.  Each school staff is providing Intervention Strategies in Tier 1, Tier 

2, and Tier 3.  As this implementation is in its infancy, schools are still working towards effective 

implementation of all tiers using all staff within their school.   
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The work is continuing with schools now working towards identifying essential skills in all courses 

and content areas or disciplines.  These skills will be common across the board and assessments 

will be designed to evaluation student success on mastery of these skills. 

 

In elementary schools, a program entitled S.O.A.R. (Safety Organization Achievement and 

Respect) is in place and at the high school and middle school levels, intervention strategies have 

included the addition of live streaming of courses for students in alternate classroom structure 

areas.  Additionally, schools are now incorporating behavioral RTI within pupil services.  

Maryland Student Assistance Program (MSAP) teams also received updated training on the new 

model.   

 

4) We C.A.R.E.  - The Garrett County Public School’s Special Education Department and 

the Family Support Services hosted the first We C.A.R.E. event at Smiley’s on June 19, 2016. We 

C.A.R.E. was a community awareness and resource extravaganza for families of students birth to 

21 receiving Special Education Services. The goal was to familiarize the families with the 

resources available within the community.  

 

While the children were treated to fun on the go carts, bumper boats, and other activities; the 

parents were able to talk with the 15 vendors who shared info about their agencies. A pizza dinner 

was provided. The available vendors included GC Headstart; Penn-Mar LISS funding; DORS; 

Service Coordination, Inc.; Abilities Network; GC Judy Center; Infants & Toddlers; Healthy 

Families; Priority Partners; Parents Place of Maryland; Special Olympics and Unified Sports; 

AT/Preparing for College ; CTP Program; and the Sheriff's Department. Partners for the event 

included: Smiley’s, the Judy Center, The Alley of Oakland, Garrett 8 Cinemas, Browning’s 

Foodland, and McDonald’s of Oakland. Many students from SHS and NHS volunteered and helped 

make the evening enjoyable for the children and parents. Door prizes were awarded and Chayce 

Kinsinger won the grand prize.  

 

                      
 

5) Girls Empowerment Middle School Mentoring (GEMS) - Driven by Ms. Marilyn Moors 
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(deceased 2015), a group of women from the American Association of University Women (AAUW) 

and other key organizations aimed at promoting achievement and success for women, formed the 

GEMS.  The mission of the AAUW is the advancement of equity for women and girls through 

advocacy, education, philanthropy, and research.  Since it was founded in 1881, the AAUW has 

taken positions on critical issues of the day - educational, social, economic, and political.  At this 

time, the nonpartisan, nonprofit organization has over 170,000 members and supporters, 1,000 

local branches, and 800 college and university partners.  The organization has also awarded over 

$3.7 million in fellowships and grants to support women.  Thanks to Ms. Marilyn Moors  and now 

Mrs. Linda Carr, the middle school mentoring program, initially sponsored by the AAUW, came 

to be a reality this school year.  Now, Mrs. Linda Carr has assumed the leadership of the mentoring 

project as we all work to continue this program in honor and memory of Marilyn. 

  

During the 2015-2016 school year, area women’s organizations (under the direction of the 

AAUW) have partnered with Garrett County Public Schools to provide mentoring services to 

female, middle school students.  Thus far, the program seems to be serving the students and 

mentors in a positive fashion as it continues to grow and develop.  There are currently 15 students 

receiving mentoring services between the two middle schools.  The program is seeking to increase 

participation this year and eventually hopes to include young men and male adults in the program.  

This is just one more avenue of support for our students.  

      
 

6) Rachel’s Challenge - In 2015-2016, the Local Management Board in conjunction with 

Garrett County Public School System used grant funding to support Rachel’s Challenge in both 

high schools.  Rachel's Challenge programs provide a sustainable, evidence-based framework for 

positive climate and culture in our schools. Fully implemented, partner schools achieve 

statistically significant gains in community engagement, faculty/student relationships, leadership 

potential, and school climate; along with reductions in bullying, alcohol, tobacco and other drug 

use. Every year: 

● Over 1.5 million people are involved in Rachel’s Challenge programs. 

● More than 1,200 schools and businesses are reached. 
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● Over 150 suicides are averted. 

● Bullying and violence decrease. 

● Community service and acts of kindness increase. 

 

Today, Rachel's Challenge exists to inspire and equip every person to create a permanent positive 

change not only in themselves, but in their schools, their businesses and communities. We have a 

comprehensive set of age-appropriate programs for K-12, college and business. The objectives of 

these programs are all the same; to continue Rachel's legacy of kindness and compassion and to: 

 

● Help schools and businesses become safer, more connected places to live and learn. 

● Stimulate real culture change by actively involving the entire community in the process. 

● Change lives by providing culturally relevant social/emotional training. 

● Increase achievement and ensure results by engaging the participants’ heart, head and 

hands in a continuing improvement process. 

 

Programs were held at each high school and in the evening for each surrounding community.  

Funds were used to support all presentations and the formation of Friends of Rachel clubs (FOR) 

at each school.   

 

As we moved into the 2016-2017 school year, funds were used to provide additional programs to 

grade 5 at the elementary level, grades 6-8 at the middle schools, and grade 9 at the high schools.  

FOR clubs were also formed at each middle school.  As in the previous year, community events 

were held at each middle school as well.  Grant funds supported employment of two part-time 

workers to provide club advisement and also the Project AIM for middle schoolers.                              

          
 

7) Hour of Code  - As a part of GCPS initiative to increase technology use and move   

towards a 1:1 ratio of students to devices, schools were encouraged and supported to participate 

in the Hour of Code sponsored by the state of Maryland.  IT also supported purchases of more 



 

Garrett County Public Schools   October 18, 2016 

      18 

devices as we moved forward on that initiative.  As a result of participation in the Hour of Code, 

two Garrett County teachers were awarded school/teacher grants of $5000.00 each.  The winning 

teachers were husband and wife duo, Zachary and Lindsay Krisher of Accident Elementary and 

Southern High School.  The project which they showcased featured students in Mrs. Krisher’s 

computer classes creating coding projects that would then be used by special needs students in 

Mr. Krisher’s class.   

 

Each project was designed with a specific purpose to meet a unique need of a child.  A presentation 

of award was made in the spring of 2016.  Funds will be used to support additional work, devices, 

maker spaces, and other related materials and professional development.  For a video of the Hour 

of Code submission from GCPS, please visit the YouTube link below. 

https://www.youtube.com/watch?v=NNza3uulUkg. 

 
“Practical and impactful applications of technology and coding were the main focus of the coding 

contest projects. We were thrilled with the effort and thoughtfulness put into the project by the 

high school students. Their effort resulted in a custom made product my elementary students could 

benefit from routinely in the classroom,” stated Mr. Krisher. 

  

After brainstorming ways that they could use their coding skills to help others in the community, 

the Southern Garrett High School students decided to reach out to younger students in the county. 

They started by communicating with Mr. Krisher at Accident Elementary in order to find out what 

specific learning objectives his students were working on in class. Using that information, the 

programming students designed and created learning games that can be used in the classroom. 

These computer games were personalized to spark the interest of the students at Accident. The 

games teach skills such as skip counting, addition, fine motor skills, music literacy and money 

sense. 

               

https://www.youtube.com/watch?v=NNza3uulUkg
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Mrs. Krisher indicated, “My goal for these students was not only to give them the programming 

skills that they will need to be college and career ready, but to also spark their interest in serving 

others and giving back to their community."  Both the computer programmers at Southern Garrett 

High School and the students at Accident Elementary benefited greatly from this experience. 

                   
MSDE launched the contest in partnership with Northrop Grumman Corporation as a way to spark 

interest in computer science as part of Science, Technology, Engineering and Mathematics 

(STEM) education.  The Maryland Hour of Code was organized in alignment with national 

nonprofit Code.org, which offers its own annual Hour of Code contest and awards $10,000 in 

classroom technology to one school in each state. Code.org awarded its prize to George 

Washington Carver Elementary School in Lexington Park, Maryland. Multiple “Hour of Code” 

events were held across the state during Computer Science Education week (December 7-13, 

2015).  

  

"Congratulations to the students and teachers at Southern Garrett High and Accident Elementary, 

who went above and beyond in their exploration of code," said Governor Larry Hogan.  "Computer 

science is critical for today's students and increasingly important for Maryland's growing tech-

based economy."  Those sentiments were shared by Kathy Warden, Corporate Vice President and 

President of Northrop Grumman’s Mission Systems sector.  “A strong STEM educational base is 

critical to the economy of Maryland and critical to our nation’s technology leadership,” Warden 

said.  “That’s why for the second straight year, Northrop Grumman is pleased to sponsor the 

Maryland Hour of Code contest designed to excite student interest in computer science and related 

career fields.” 
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Dr. Smith said students must be immersed in cutting-edge competencies before graduation.  “We 

cannot thank our business partners enough for supporting our students and ensuring they are 

exposed to in-demand career skills,” Dr. Smith said.  “Southern Garrett High School students and 

Accident Elementary students learned together that computer science can be used to apply math 

and science in interesting and meaningful ways and lead to many exciting careers.” 

  

The Maryland State Department of Education (MSDE) launched the first Maryland Hour of Code 

contest last year in coordination with the BWI Business Partnership and with the generous 

sponsorship of the Northrop Grumman Corporation.  More than 100 Maryland elementary and 

secondary schools applied this year across the state. MSDE organized the contest with the goal of 

exposing students statewide to computer science and coding. 

  

The Maryland Hour of Code contest allowed public school teachers to describe their plans for 

computer coding activities and how every student in their school will participate.  

  

Currently, 4,045 of Maryland’s 870,000 public school students are enrolled in computer science 

and programming-related courses in career and technical education programs at 44 high schools 

in Maryland. Another 1,400 students have enrolled in Advanced Placement computer science 

courses offered at 95 schools.  MSDE is leading the development of a Pre K-12 Computer Science 

Framework and Toolkit that is planned for release in June 2016.  Other efforts are underway to 

provide more professional learning opportunities to Advanced Placement teachers and expand 

computer science education across the state. 

 

8) Updating Finance/Human Resources - TYLER SYSTEM - The Finance and Human 

Resources Departments are undergoing substantial updates as they convert to a new system called 

“TYLER.”  This system will increase efficiency within both departments and allow for digital 

communication between the two departments that did not exist before. 

 

9) Professional Development - PLCs, new mathematics and English language arts  

specialists and recent curriculum/textbook updates Materials were purchased and 

curriculum/assessment alignment is occurring PreK-12.  Additionally, English Language Arts and 

Mathematics Specialists were added to Central Office (base) for assistance in developing 

assessments, data-mining, curriculum and instruction support, coaching, and to serve as a general 

resource PreK-12 for classroom teachers as they strive to raise students achievement, close gaps, 

serve minorities, and address other challenges. 

 

10) Next Generation Science Standards (NGSS) - Continued implementation and 

professional development occurred as GCPS transitions to NGSS - the new science standards 

adopted by MSDE in 2013-2014.  Assessments for grades 5 and 8 will occur in March 2017 with 

high school implementation to follow in 2018.  Workshops were held throughout last year and the 
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summer in order to prepare and education teachers and principals regarding significant changes 

in curriculum as a result of adoption of NGSS.  Currently, the state is requesting a waiver for 

compliance to legislation so that one-two years of testing scores will be “no fault.”  Funds from 

Professional Development and grant opportunities assisted GCPS in providing resources and 

training related to these new standards.  Two Maryland Science and Math Partnership Grants 

supported various forms of related PD. 

 

11) Service Learning - GCPS transitioned into new Service Learning requirements which 

were a part of the Service Learning Plan submitted to MSDE in 2013-2014 in order to address 

deficiencies in the existing plan.  The new plan is effective for students in grades K-7 this year with 

classes 8-12 following the old plan.  The new plan incorporates 50 hours of SL in the middle school 

and 10 in the high school with the remaining 15 hours to be independent.  Students can begin their 

independent hours upon successful completion of 8th grade and promotion to grade 9.  A review 

of existing plan and updates will take place in 2016-2017 with assistance from MSDE Department 

of Youth Development/Service Learning. 

 

12) Maryland Virtual Learning Opportunities - (MVLO) - Virtual learning courses were  

used to respond to Home and Hospital students in a pilot project.  The costs for implementing this 

option for making up missed coursework actually provided a savings when considering the cost of 

a home instructor with hourly rates and mileage.  While not an option for instruction during the 

school day at this point, additional offerings are being used for a student traveling abroad so that 

he can enroll in two courses while in Finland.  GCPS is exploring other ways to use MVLO such 

as credit recovery, course cancellation, AP courses or other singleton courses. 

 

13) Discover Education and DEN Communities - GCPS supported the purchase of 

Discovery Education Streaming Plus for all schools in order to provide teachers with training and 

resources to enhance classroom instruction.  Additionally, Science Techbooks were piloted in 

grades 6-8 in all middle school science classrooms to provide support during the NGSS transition.  

The products will continue to be evaluated and usage will be tracked through administrative 

access to usage data provided by Discovery Education.   

 

As a result of  GCPS affiliation with Discovery Education, principals, teachers, and central office 

staff have participated in Discovery Educators’ Network (DEN) Ambassador Programs which 

promote dialogue among participants regarding best practices and research-based resources.  

GCPS is offering both an administrator DEN and a collaborative GCPS/ACPS DEN led by an 

instructor from each county and rotating locations between counties. 

 

14) IT - Live Broadcast of BOE Meetings  - The IT Department has made a number of 

positive changes throughout the county.  Their initiative to increase technology continues with a 

their goal of 1 device:1 student almost being achieved.  They have added a technician on each end 
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of the county to provide service to schools requiring technological assistance.  They have also 

been instrumental in the live streaming of Board of Education Meetings, website maintenance, and 

enhancement of other components of GCPS technology, county-wide. 

 

Additional IT improvements included updates in technology within the boardroom at Central 

Office.  New monitors were provided that enable viewing of proceedings from various angles and 

positions within the room.  Speakers were added as well as other equipment that will remain in 

the room for use during board meetings and other meetings which may be held there.  Monitors 

were also placed in strategic places in buildings to broadcast board and school information more 

consistently.  IT assisted some schools in obtaining equipment to use during school broadcasts 

that have taken the place of audio P.A. announcements or printed FYIs.  Schools now have morning 

shows that include sophisticated equipment and are used to teach students components of 

broadcast production.  Technology Resource Teachers are situated in buildings or serving 

multiple buildings to address issues in schools as needed.  Since they are also full-time instructors, 

they troubleshoot as they are able. 

             

15) Carnegie SCI TECH DAYS - Grants were secured through Carnegie Science Center  

and related Foundations to allow students from GCPS to attend SCI TECH DAYS in March 2015 

and 2016.  Student groups spent the day at Carnegie and the Sports Complex exploring careers in 

STEM as well as many, many interactive exhibits, displays, and workshops.  Costs for 

transportation and admission for all students and chaperones was entirely funded through 

Carnegie.  Students will be traveling there again two times during this school year.  This 

experience is for middle and high school level students in grade 6-12.     

 

              
 

16) Makerspaces - Makerspaces have been added to many schools to allow an area for  

students to explore their creativity, engage in technology, apply content to real world activities, 

and learn more about entrepreneurship.  These centers are open to students, classes, and teachers 

but also as spaces for the public to explore as well.  The spaces are being equipped with “tools” 

such as manufacturing equipment, 3D printers, software, electronics, craft and hardware items 
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and tools, etc.  Makerspaces combine manufacturing equipment, community, and education for 

the purposes of enabling community members to design, prototype and create manufactured works 

that wouldn’t be possible to create with the resources available to individuals working alone. 

These spaces can take the form of loosely-organized individuals sharing space and tools, for-profit 

companies, nonprofit corporations, organizations affiliated with or hosted within schools, 

universities or libraries, and more. All are united in the purpose of providing access to equipment, 

community, and education, and all are unique in exactly how they are arranged to fit the purposes 

of the community they serve.  Makerspaces represent the democratization of design, engineering, 

fabrication and education. They are a fairly new phenomenon, but are beginning to produce 

projects with significant national impacts. 

 

17) Hands Only CPR - In order to comply with state legislation, Hands-Only CPR  

instruction was added to all high school 9th grade physical education/health classes.  Beginning 

with the freshman in the fall of 2016, all graduating students must have instruction in hands-only 

CPR within their schools.  Similar to full CPR, this abbreviated course (30 minutes + classroom 

instruction approximately 2 hours) shows students how to employ simple compressions as a 

method for keeping someone alive until rescue personnel arrive.  It also include AED instruction.  

 

Working with the community, schools and community organizations have access to a wide variety 

of materials and health department, volunteers, and other rescue personnel for assistance in 

implementing this instruction in our schools.  Schools have also purchased additional AED devices 

through grants. 

 

            
 

18) ECHO Programs - GCPS students in grades 9-12 had the opportunity to apply for  

summer week-long experiences in the Exploring Health Careers Options programs in both Garrett 

and Allegany counties.  Through a joint two-county project with community support, students 

traveled to various health and science professional offices and learned about a wide variety of 

careers in health sciences. 
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Toyota Honda Foundation funding secured through a competitive grant allowed for the extension 

of existing Frostburg State University based programs to Garrett College and more Garrett 

County locations. Students who participate in the programs have the chance to continue in multiple 

levels of summer experiences and complete very specific internships.  Program coordinator, 

Melissa Clark, follows students beyond high school and continues to provide support as these 

students pursue higher education in health career and science fields.          

 

19) Robotics  - GCPS continues to boast a strong Robotics Program that keeps growing each  

year.  Various levels of robotics teams now exist throughout the county with one elementary school 

embedding instruction into their curriculum for all students. Many after school groups now meet 

regularly.  Not only is this enrichment available to students after school but in schools as well with 

new spaces provided for various levels of LEGO competition.  Some schools offer enrichment or 

gifted and talented programs while some schools use the areas as rewards for positive behavior. 

Team members also travel into schools to provide all GCPS students with a positive learning 

experience related to LEGOS and robotics with simple “make and take” activities for different 

grade levels. 

 

Headed by Mr. Chuck Trautwein, robotics began with FIRST.  The FIRST Robotics Competition 

(FRC) Team 1629, the Garrett Coalition (GaCo) is comprised of students from Southern and 

Northern Garrett High Schools. The team is based in Accident, Maryland, at a facility owned by 

Garrett County Government known as GEARS. Since its rookie year in 2005, the team has gained 

much recognition through participation in the FRC program as well as our schools and 

community. They have a clear vision and mission that guides their many initiatives and activities. 

Methods or strategies include strength through partnerships, making connections, and LEGO - 

our tool for engaging youth. 
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20) Positive Behavior Interventions and Supports (PBIS) - PBIS is a proactive approach to 

establishing the supports and culture for positive social behavior so that all students can achieve 

social, emotional, and academic success.  Instead of using smaller management systems or 

individualized programs, the PBIS approach is school-wide.  The continuum of support within the 

school is implemented in all areas - during school and during extracurricular activities, field trips, 

etc.  This system is an approach to RTI and goes above and beyond the practices being employed 

in all GCPS schools already.    Attention is focused on creating and sustaining Tier 1 supports 

(universal), Tier 2 supports (targeted group), and Tier 3 supports (individual) systems of support 

that improve lifestyle results (personal, health, social, family, work, recreation) for all children 

and youth by making targeted behaviors less effective, efficient, and relevant, and desired behavior 

more functional.  Two schools will be applying for PBIS schools this year as well - Grantsville 

and Southern Middle. 

 

        
 

Award winning 2015-2016 PBIS schools - Broad Ford Elementary & Northern Middle School 
 

21) Wellness Grant - Money secured through a competitive grant will allow for Wellness 

teams to be  established at each school or site.  A total of $500 will be provided to each school for 

this purpose.  Grants for nutrition and physical activity will also be given to Route 40 and Swan 

Meadow in order to support their greenhouse projects and gardens.  Wellness teams are going to 

be trained as well. 
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22) Project Lead the Way (PLTW) - GCPS middle and high schools added to the PLTW  

offerings by hiring two technology teachers at the middle school level who serve as Gateway to 

PLTW instructors.  High school programs grew with the addition of all courses of the PLTW 

Biomedical Sciences pathway.  Four instructors were trained in the summer of 2016 in preparation 

for the final two courses in this four-course sequence to ensure completers in 2017 graduating 

class.  Limited state funding was provided for the startup of this program.  In fact, a three-year 

grant was awarded in the amount of $65,000 each year.  This grant later was reduced to $22,500 

in year #2 and then $0 in year #3.  Due to having already committed to the pathway course 

sequence, the GCPS budget had to allow for additional funding to continue the program which is 

immensely popular at each school. 

 

23) Dual Enrollment and Articulations - Partnering with Garrett College, faculty from both  

GC and GCPS were able to add to the existing menu for students in the dual enrollment offerings.  

Through distance learning technology, eight courses are now offered (four per semester).  The 

courses were carefully selected so as not to diminish class enrollment in high schools but to offer 

additional courses that GCPS could not offer students.  Additionally, a number of courses were 

added as dual enrollment eligible on the GC campus for students wishing to take courses beyond 

the traditional high school day. 

 

Articulation agreements in computer science and engineering continued to be developed with 

vetting of some GCPS faculty to enable course offerings in the high school day.  Work continues 

to build articulations in regular course sequences and programs as well as the Career Technical 

Education pathways, such as Machine Tool (NIMS). 

 

24) Center on the Social and Emotional Foundations for Early Learning(CSEFEL) - This 

pyramid approach provides support for the emotional and social wellbeing as well as school 

readiness of  children ages birth to five.  GCPS has extended this to grade 2.  It operates under 

the following principles: 

 

a) Supporting young children’s social and emotional development to prevent 

challenging behaviors;  

b) Individualizing interventions to meet children’s and families’ unique interests, 

strengths, and needs;  

c) Promoting skill building with enough intensity to affect change;  

d) Implementing strategies in the context of naturally occurring routines and 

environments;  

e) Ensuring fidelity of use through a systematic change process; and  

f) Modifying strategies to meet the cultural and linguistic diversity of families and 

children. 

http://csefel.vanderbilt.edu/
http://csefel.vanderbilt.edu/
http://csefel.vanderbilt.edu/
http://csefel.vanderbilt.edu/
http://csefel.vanderbilt.edu/
http://csefel.vanderbilt.edu/
http://csefel.vanderbilt.edu/
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25) Maryland Student Assistance Program (MSAP) - MSAP teams have had updated 

training in the new model, and our Pupil Services staff and counselors have been retrained in 

ASIST, Applied Suicide Intervention. Our School Social Workers will receive training to be 

certified CPI trainers, which in addition to our Behavior Support Teachers will give us four staff 

who are certified trainers. The new model in which the teams (secondary) were trained will 

consider referrals of students with a variety of school difficulties, including bullying, social 

conflicts, etc. in addition to drug and alcohol concerns. Training included the 40 developmental 

assets, and the triage groom of referrals prior to referral to the Pupil Services Team.The PST 

would directly address attendance issues without going through The MSAP team.  

 

26) A.L.I.C.E. Training - The active shooter response protocol was introduced into most 

sites to provide training to entire schools in the event of an intruder; particularly an armed and 

active shooter.  A.L.I.C.E. training has been a collaborative training that involved area agencies, 

police, and emergency personnel.  

 

ALICE (Alert, Lockdown, Inform, Counter, Evacuate) Training instructor led classes provide 

preparation and a plan for individuals and organizations on how to more proactively handle the 

threat of an aggressive intruder or active shooter event. Whether it is an attack by an individual 

person or by an international group of professionals intent on conveying a political message 

through violence, ALICE Training option based tactics have become the accepted response, versus 

the traditional “lockdown only” approach. 

 

Protection and safety must be the priority in an Active Shooter event or Terrorist Attack. 

Circumstantial and operational concerns vary in every new situation. ALICE Training provides 

options and classes that address the unique challenges specific to Police/LE, K-12 Schools, 

Healthcare Facilities, Higher Education, Businesses, Government, and Houses of Worship. 

https://www.alicetraining.com/training-options/
https://www.alicetraining.com/training-classes/
http://www.alicetraining.com/our-program/alice-training/law-enforcement/
http://www.alicetraining.com/our-program/alice-training/k12-education/
http://www.alicetraining.com/our-program/alice-training/healthcare/
http://www.alicetraining.com/our-program/alice-training/universities/
http://www.alicetraining.com/our-program/alice-training/workplace/
https://www.alicetraining.com/our-program/alice-training/government/
http://www.alicetraining.com/our-program/alice-training/worship/
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27) PROJECT Adult Identity Mentoring (AIM)  - This program is a component of eighth  

grade physical and health education.  The focus is around making good choices and includes 

sensitive topics such as teen pregnancy, drugs, and alcohol.  Project AIM is a group-level youth 

development intervention designed to reduce HIV risk behaviors among middle school youth. Core 

elements must be maintained without alteration to ensure program effectiveness. Project AIM core 

elements include: 

 

● Engage youth in thinking about a positive possible future self. 

○ Look ahead to the future as successful adults. 
○ Envision a positive future self. 
○ Set goals and plans to achieve a positive future as an adult. 
○ Articulate the specific details of a positive future self. 

● Engage youth in present actions to achieve future success. 

○ Develop skills to achieve effective communication. 
○ Identify their strengths and the resources needed for future success. 
○ Experience success to reinforce youths' positive future selves. 

● Encourage youth to safeguard the future through risk reduction. 

○ Develop strategies to safeguard the likelihood of a positive future self through risk 

reduction and a balance of their future possible positive and negative selves. 

 

Grant funding helps support personnel for 20 hours per week for the 15 weeks of the AIM program. 

 

28) Crisis Prevention Institute Training (CPI) - Two school social workers will be trained 

through a MABE grant in crisis prevention.  We currently have two individuals trained but this 

will add two additional individuals with this specialized training for managing crises within our 

schools and system. 

 

29) Western Maryland Guidance Counselors’ Conference - Held at Dutch’s - this 

conference brought together regional counselors for training, updates, and other professional 

development activities.  Guest speaker, Lonnie Bedwell, presented “Overcoming Adversity” which 

focuses on his life after being blinded twenty years ago in a hunting accident. 

 

30)  Fine Arts - Improvements were made throughout the arts with more available instruction  

at the middle and high school levels.  Instruments were purchased to support all schools with 

specialty instrumentation provided at Crellin and Broad Ford Elementary Schools. 

 

31)  Career Technical Education - In order to support the emerging Computer Science 

curriculum and program which articulate with Garrett College and now Potomac State, an 

entirely new lab was installed in Northern High School to eliminate deficits in equipment 

requirements needed for the program. 
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32) SkillsUSA Competition - Mr. Payton Dixon, a recent graduate of Southern High School,  

Was recognized as the 2nd place winner in Cabinetmaking at the 2016 National SkillsUSA 

Championship in Louisville, Kentucky, in June.  Mr. Dixon also won first place at the Maryland 

SkillsUSA competition in cabinetmaking prior to competing at the national level.   

 

  
 

The SkillsUSA Championships are competitive events showcasing the best career and technical 

education students in the nation. Contests begin locally and continue through the state and 

national levels. The SkillsUSA National Championship was held June 22-23, 2016, at the Kentucky 

Exposition Center in Louisville.  More than 6,000 outstanding career and technical education 

students— all state contest winners — competed hands-on in 100 different trade, technical and 

leadership fields. Contests are run with the help of industry, trade associations and labor 

organizations, and test competencies set by industry. 

 

33) Junior Reserve Officer Training Corps (JROTC) - The Army Junior Reserve Officer 

Training Corps (JROTC) is a program offered to high schools that teaches students character 

education, student achievement, wellness, leadership, and diversity. It is a cooperative effort 

between the Army and the high schools to produce successful students and citizens, while fostering 

in each school a more constructive and disciplined learning environment.  

 

Northern Garrett High School JROTC was recognized this year for achieving the "Honor Unit 

with Distinction" award.  The Northern High School JROTC Program received the JROTC 

"Honor Unit with Distinction" (HUD) designation on April 18, 2016, during its JROTC Program 

for Accreditation inspection. The Northern High cadets and students may receive a letter of 

nomination from the Senior Army Instructor for one of the twenty appointments reserved at the 

service academies for graduates from a JROTC Honor Unit with Distinction school. Additionally, 

each cadet in the program will be authorized to wear the coveted gold star on their uniforms. The 

Northern High JROTC Program received a score of 95.25%. 
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The JROTC Program for Accreditation (JPA) is used to evaluate Secondary Educational 

Institutions and JROTC Instructors, as defined by public laws, contracts, Army Regulations, and 

USACC policies to ensure compliance with minimum program criteria. School districts and 

instructors receive a JPA visit at least once every three years. 

 

   
 

34) Food and Nutrition Services - Improvements to food and nutrition services included the  

use of grant funding to support a traveling trailer to provide summer nutrition/meals to students 

up to age 18.  Site visits were expanded and extended and the trailer was purchased to allow 

students to have a place to sit and eat.  A food and nutrition services van was also purchased in 

addition to new kitchen equipment. 

 

According to Mr. Scott Germain, Director of Food and Nutrition “We served 4448 breakfasts and 

8062 lunches for a total of 12510 meals served during the summer.  We averaged 291 lunches per 

day and 140 breakfasts.” 

 

35) Special Education - Updates to policies and procedures related to Special Education and 

related Pupil Personnel Services have been made and continue to be made, moving forward into 

the 2016-2017 school year.  Financial savings by revising the Medical Assistance procedures has 

resulted in over $100,000 in additional reimbursable funds supplied to GCPS for services 

rendered.  Additionally, CPI training and standardization of all forms will result in more accurate 

and comprehensive documentation of student academic, social, emotional, and behavioral 

interventions and strategies. 

 

36) Transportation - Routing Software and Radios Installation - Transportation  

improvements were made with the addition of routing software that allows families to easily locate 

bus stops and map bus routes.  Electronic services and applications are now also available 

through transportation's website.  In addition to positive IT changes, radios were added to all sites 

in order to more efficiently track students, warn of any emergencies, etc. Bus drivers also have 
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access to two-way radios in their buses as well as video cameras.  Field trip forms and other once 

tedious paper trail processes have been reduced to a more efficient on-line, digital system.  Some 

of these enhancements occurred in transportation specifically with the cooperation of IT.  Others 

occurred across the system in general reduction of paperwork through electronic workflow 

dynamics thanks to IT personnel. 
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II. Budget Narrative  
 

a. Fiscal Outlook, changes in demographics 

 

Declining enrollment continues to impact all facets of the Garrett County Public School System.  

Since 2000, Garrett County has experienced a decline of over 1,255 students which represents a 

reduction of over 25.4%.  For six of the past seven years, Garrett experienced the largest 

percentage decrease in enrollment of any district within the state.  In fiscal 2016 the loss of 

enrollment stabilized somewhat with a reduction of only 28 students (from September 2014 - 

September 2015) or 0.75%. 

 

The relative “wealth” formula for the state also continues to negatively impact the school system 

funding.  While Garrett’s overall wealth remained stable in fiscal 2016, Garrett’s wealth stabilized 

while the state expanded at a faster rate which positively impacted state funding.  However, when 

wealth and enrollment are considered together, on a per pupil basis, Garrett’s wealth per pupil is 

$616, 773 based upon the September Net taxable Income (NTI) calculation or $622,833 based 

upon the per pupil November (NTI) calculation. Garrett continues to rank fifth in overall wealth 

per pupil according to the formula used by the state department of education, falling behind 

Worcester, Talbot, Kent and Montgomery counties respectively.  Regardless, the average free and 

reduced meal percentage is 46.6% with some schools at over 70% and five schools classified as 

Title I schools.   

 

The Garrett County Board of Education Budget for fiscal year 2017 represents a commitment to 

meeting the needs of its students as seen through the prioritization of investment in technology and 

curriculum resources that have lagged in previous years as well as an understanding that the 

single greatest determinant of learning is still excellent instruction.  For fiscal year 2017, county 

government chose to fund the system at maintenance of effort.  This was the first time in recent 

history that county government has not funded over the required amount and it is a concern that 

this will become the new standard for county government’s funding decisions.  Through state 

legislation, a one-time stop gap funding was allocated to Garrett for $1.3 million due to the 

combination of declining enrollment and increasing wealth. 

 

The challenge to continue to maintain a high quality system is ever more demanding with 

decreasing state aid and no end in sight as enrollment continues to decline.  The decline extends 

beyond GCPS as the county itself is experiencing an overall reduction in population as well.  In 

previous years, the system has eliminated upwards of seven (7) full time positions annually, 

however Garrett has reached a point in which it is difficult to scale back any further while 

continuing offer a high quality educational system.  The practice continues that all positions, 

resignations, and replacements are carefully evaluated and approved by the Superintendent 

prior to filling vacancies or hiring.   
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Despite continued financial stress and a number of key leadership changes, the climate of Garrett 

County Public Schools remains positive.  GCPS employees have focused on students and student 

learning, regardless of the fiscal challenges being faced.  Implementation of new curriculum, 

development of meaningful assessments, embedding response to intervention into each school’s 

daily schedule, and identification of essential standards of instruction all remain a clear focus for 

GCPS. 

 

b. Impact of changes on the school system and the master plan goals and objectives  
 

The continued decline in GCPS enrollment plays a critical role in the ability to accomplish master 

plan goals and objectives.  With the reduction in student population, GCPS has experienced school 

closures and a reduction in force as well as many other changes in an effort to hold to maintenance 

of effort expenditures.  Salaries continue to increase ever so slightly; not keeping pace with 

economic cost of living increases.  Despite internal stresses, Garrett County School personnel 

continue to inspire and foster student growth by providing rigorous instruction and learning 

opportunities; sustaining a culture of excellence, and preparing our students for life in an ever-

changing world. 

 

As mentioned, the climate of the Garrett County Public Schools remains positive even in the face 

of some of the most difficult budget years in recent history and great administrative staffing 

changes.  At the conclusion of Fiscal Year 2016, Dr. Janet Wilson left the district to pursue other 

opportunities.  The Board appointed Mrs. Barbara Baker as the Interim Superintendent.  Mrs. 

Baker has spent the first half of Fiscal Year 2017 assembling her team of school business 

officials due to the departure of the Finance and Human Resource Directors.  Mrs. Baker 

remains committed to planned procurement of new common core aligned texts and staff training 

as well as the initiative to achieve a 1:1 technology device to student ratio in our schools.  The 

budget cycle for fiscal year 2018 appears to be no less challenging than that of the previous 

years due to funding.  

 

When examining the goals of GCPS, it is easy to see that fiscal stress has left quality of instruction 

unaffected, despite lack of supplies, materials, resources, and staff.   

 

GOAL 1:  All students will be challenged with a rigorous instructional environment preparing 

them to become life-long learners and responsible citizens. 

❖ Students continue to be challenged by high standards, adherence to national and 

state curriculum within the College and Career Readiness Standards, preparation 

for high stakes assessments, and evaluation of college and career readiness in their 

junior year.  As schools transitioned into the Common Core - now Maryland 

College and Career Ready Standards - teachers worked diligently to align 

curriculum, vertically team to enhance instruction, and plan for meaningful 

assessments.  Research-based practices and data-driven instruction guide lesson 
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building in each school.  Administrators have become instructional leaders versus 

building managers.   
❖ Maintenance of high level, college preparatory courses such as Advanced 

Placement, Project Lead the Way, Dual Enrollment, and Distance Learning 

indicate a continued commitment to instructional excellence.  Additionally, 

national credentialing and certification have brought a new standards to Career 

and Technical Education in addition to alignment with Garrett College curriculum. 
❖ Supports for struggling students have been put into place and enhanced to provide 

the scaffolding to work with students in areas of identified need. 
GOAL 2:  Partnerships with all members of our community will be fostered and strengthened 

by engaging them in the education of our children. 

❖ Numerous partnerships have surfaced, now more than ever, in an effort to continue 

to provide students with the best possible education in preparation for the 21st 

century workforce, despite fiscal challenges and a declining school and community 

population. 
❖ Many employees of GCPS serve on community boards, planning groups, charitable 

organizations, and are affiliated with a wide variety of groups within the 

community, helping to serve those in need. 
❖ Community members support the board of education and GCPS by participating in 

parental forums, volunteering in a myriad of ways each and every day, serving on 

program advisories and local advisories for programs within our schools (CTE), 

and organizing/serving on a variety of parent/guardian booster groups that assist 

in providing funds and services to staff and students within our schools. 
❖ Community partnerships have allowed GCPS to engage in exciting new projects 

such as the Learning Beyond the Classroom project, ECHO, increased dual 

enrollment opportunities, coding, and many, many other school and system-based 

programs and enhancements. 
GOAL 3:  All students and staff will learn in a safe, secure, and caring environment where 

everyone is valued and respected. 

❖ As with all the goals, the GCPS places great value on the safety, security, and 

caring environments provided in our schools and buildings.  Many initiatives in the 

highlights provided show a commitment to providing that for staff and students. 
❖ Several key initiatives that support this goal include  

➢ bus video cameras,  
➢ two-way walkie-talkies on all buses and in all schools,  
➢ A.L.I.C.E. training, additional support staff for Response to Intervention,  
➢ Additional CPA classes and alternative structure, 
➢ AIM , ASIST, CPI, SOAR and MSAP 
➢ Increases in summer meal services,  
➢ Establishment of Wellness Teams, 
➢ Learning Beyond the Classroom, 
➢ We C.A.R.E., 
➢ Rachel’s Challenge and FOR Clubs, 
➢ Improvements to internal procedures to streamline and digitize, 
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➢ Maintenance improvements, 
➢ Hands Only CPR, and 
➢ PBIS, to name a few. 

GOAL 4:  Every department and school will be a good steward of system resources and will 

manage them in a cost-effective manner. 

❖ Time studies were partially conducted to evaluate best placement and responsibility 

list for employees. 
❖ Maintenance continued to make improvements to buildings and grounds in an effort 

to become more energy efficient.  Such measures included: 
➢ New paper towel and toilet paper dispensers, 
➢ Energy efficient light bulbs, 
➢ Identification of personal appliances which drained resources or were 

unsafe, 
➢ Window and door replacements, 
➢ Boiler replacements - upgrades to heating and cooling, and 
➢ Renovating and improving existing parking areas for efficient movement in 

key areas. 
GOAL 5:  All employees will be highly qualified and effective in their jobs contributing to a self-

renewing organization. 

❖ While funding loss creates continued stress, GCPS planned and implemented 

quality professional development and maintained highly qualified personnel by 

improving the hiring and retention practices. 
❖ Mentoring and In-house training programs support the “grow your own” with 

special partnerships forged with cooperating institutions to provide qualified 

personnel after an “internship” period. 
❖ Policies and procedures were revisited, revised, and reclassified in accordance 

with negotiated agreements and current practices in human resources as well as 

COMAR. 
❖ Despite a reduction of staff in both finance and human resources, certification and 

training continued.  HR added fingerprinting to its duties so that this service could 

be provided effectively, efficiently, and in house. 
❖ Professional development activities continued through the support of creative staff 

grant writing and other generous funding opportunities. 
❖ Half-day professional days were utilized to allow students to complete a day of 

instruction but allow for PD for all staff in the afternoon.  Elongated teacher days, 

one day per week, also foster school-based collaboration and PLC meetings. 
c. Responses to clarifying questions (Section 1.B – Finance) - Any clarifying questions which 

occur following the submission of the Master Plan to MSDE will be forwarded in an updated plan. 
 

III. Goal Progress 

a. Maryland’s Goals, Objectives, and Strategies Regarding Performance of: 

i. Students requiring special education services;  

Closing the achievement gap continues to be a focus for targeted groups showing lower mastery 

of key concepts and curriculum.  Through data analysis those groups include students in the 
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subgroups of special education, free and reduced meals, and some pockets of male students. The 

adjustments continue with respect to alignment of the curriculum to the relatively new Maryland 

College and Career Ready Standards (MCCRS).  While strides have been made in that re-

alignment, science is now experiencing the same issues that occurred in ELA and mathematics. 

New science assessments called the Maryland Integrated Science Assessments (MISA) were 

piloted last year for elementary and middle school.  Administration of those assessments will begin 

spring 2017 for both elementary and middle levels.  The state is asking for a two-year no fault 

waiver.  High school assessments will be in place 2017-2018 with the same request for no fault 

waiver.  Due to this continued shift in curriculum, on-line testing, and a complex multi-modal test 

construction, adjustments will continue to be made to the GCPS program of studies until all PreK-

12 instruction has been aligned.   

 

With attention to the subgroups mentioned above, we continue to examine data related to 

performance by these groups.  Several considerations are: 

 

(1) Lack of funding has resulted in a reduction of some of the resource professionals provided 

to students as our overall enrollment and funding has decreased. 

(2) These groups are often comprised of low numbers which results in percentages that 

sometimes appear to be significant. It is important to carefully drill down to actual numbers 

when analyzing the data and its meaning. 

(3) The overlap of “old” assessments with “new” assessments such as MSA to PARCC and 

HSA to MISA in combination with resulting alterations in curriculum and related materials 

is still presenting a small hurdle with respect to testing parameters. 

(4) Issues with assessment format present challenges for IT with a surge to provide computers 

and internet access for school-wide testing and to also address schools with 

broadband/internet connection issues. 

 

ii. Students with limited English proficiency;  
 

English Language Learners are a very small portion of the total population of Garrett County 

students with four currently identified out of 3850 students.  Strategies to meet the needs of this 

subgroup are embedded with school improvement plans as well as the master plan.  The students 

identified as Limited English Proficient continue to make progress toward individual, school, and 

system goals. 

 

iii. Students failing to meet, or failing to make progress towards meeting 

State performance standards. In the absence of State performance 

standards, LEAs are required to report on any segment of the student 

population that is, on average, performing at a lower achievement level than 

the student population as a whole.  
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Reporting of assessment scores for subgroups and descriptions of strategies to address 

achievement gaps and low achievement levels appear in the narrative sections of “Maryland’s 

Goals, Objectives and Strategies.” 

 

b. Strategies to Address any Discrepancies in Achievement of: 
i. Students failing to meet, or failing to make progress towards meeting State 

performance standards. In the absence of State performance standards, 

LEAs are required to report on any segment of the student population that 

is, on average, performing at a lower achievement level than the student 

population as a whole.  
 

A number of strategies are routinely employed to address students who fail to meet or fail to make 

progress towards performance standards or expectations.  When compared to the general 

population, the identified subgroups performing at lower achievement levels include: 

 

❖ Free and Reduced Meals Students 

❖ Special Education 

 

Reporting of assessment scores for subgroups and descriptions of strategies to address 

achievement gaps and low achievement levels appear in the narrative sections of “Maryland’s 

Goals, Objectives and Strategies.” 

 

IV. Assessment Administered Requirement  
a. The requirements of §7-203.3 of Education Article for each assessment  

administered, the LEA must provide the following information: 

▪ The title of the assessment; 
▪ The purpose of the assessment; 
▪ Whether the assessment is mandated by a local or state  
     entity; 

▪ The grade level or subject area, as appropriate, to which the test is 

administered; 
▪ The testing window of the assessment; and 
▪ Whether accommodations are available for students with special   
     needs and what accommodations are. 

 

(See page 12 for the 2016 Bridge to Excellence  

Assessment Administered Requirement Template). 
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I.B 

Finance Section 

Introduction 

The finance section, in conjunction with the budget narrative information in the Executive 

Summary, includes a Current Year Variance Table, a Prior Year Variance Table, and analyzing 

questions.  Together, these documents illustrate the LEA’s alignment of current year budget and 

prior year expenditures with the Master Plan goals and objectives. The focus of the finance 

section will be the total budget and all budgetary changes (retargeted funds, redistributed 

resources, and new funds.) 

Components 

1. The Executive Summary (I.A) provides an overview of school system successes, 

challenges, and coming year priorities, and includes a description of how resources are 

being distributed to support priorities.  The Executive Summary also includes a budget 

narrative.   
 

a. Supporting Budget Tables  
i. Current Year Variance Table: the budgetary plan for FY 2016. 

ii. Prior Year Variance Table: a comparative look at the FY 2015 plan versus 

actual events.  
 

2. Resource Allocation Discussions are included in the content analysis throughout the 

2016 Master Plan Update.  This provides school systems with an opportunity to illustrate 

the totality of their commitment to accelerating student achievement and eliminating 

gaps. These discussions should include use of new funds, redirected funds, and retargeted 

resources. Discussions of a particular initiative may occur in several places within the 

content analysis, but expenditures should appear only once in the variance table. 
 

3. Analyzing Questions are based on the Prior Year Variance Tables. Responses to these 

questions should be included in section c of the Budget Narrative within the Executive 

Summary. 

Instructions 

Supporting Budget Tables  

1. The purpose of the variance tables is to illustrate that LEA Master Plan goals and 

objectives are aligned with annual budgets. 

2. These tables are not intended to be prepared in accordance with Generally Accepted 

Accounting Principles (GAAP). 
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3. Revenue and expenditures must equal. 

4. Federal ARRA, regular Title I and Individuals with Disabilities Education Act (IDEA) 

funds must be separately identified and listed by Code of Federal Domestic Assistance 

(CFDA) number and grant name.  

5. It is appropriate to include Transfers in the Other Category. 

6. For expenditures, identify each as restricted, unrestricted or ARRA.  For ARRA 

expenditures, include the federal CFDA number. 

 

For the Current Year Variance Table, LEAs will allocate their total budget by revenue and 

expenditure.   

● Revenue is reported by source: Local Appropriation, Other Local Revenue, State 

Revenue, Federal Revenue, Other Federal Funds, and Other Resources/Transfers.   All 

Federal ARRA revenue and regular federal Title I and IDEA funds must be separately 

identified and listed by CFDA number and grant name.  Other federal funds should be 

consolidated into the other federal funds line. 
 

● Expenditures are reported based on the corresponding section of Race to the Top and the 

reform assurance area.  LEAs should include the expenditure item, the fund source, the 

amount of the expenditure and all associated FTE.  For fund source, use unrestricted 

(State and/or Local funds), restricted (non-ARRA) or ARRA.  For restricted and ARRA 

funds include the federal CFDA number. 
 

The Prior Year Variance Table is intended to provide a comparative analysis between the plan 

and the actual events in the prior year.  LEAs will update the pre-populated tables with actual 

data (revenue, expenditure, and full time equivalent - FTE). 

● The Prior Year Variance table (plan v. actual for FY 2015).  The prior year revenue is 

presented as the approved budget at the start of the fiscal year compared with the 

approved budget at the end of the fiscal year.  All Federal ARRA revenue and regular 

federal Title I and IDEA funds must be separately identified and listed by CFDA number 

and grant name.  Other federal funds should be consolidated into the other federal funds 

line. 
 

● The expenditure data is presented as planned compared to realized expenditures and 

shown by the corresponding section of Race to the Top and the reform assurance area, 

mandatory costs and other categories.  This table also includes planned and actual FTE at 

the expenditure level and includes the fund source. For fund source, include unrestricted 

(State and/or Local funds), restricted (non-ARRA) or ARRA.  For ARRA funds include 

the ARRA federal CFDA number. 
 

Resource Allocation Discussions are included in the content analysis throughout the 2016 

Master Plan Update.   
 

Throughout the Master Plan Annual Update, LEAs are asked to respond to analyzing prompts 

based on performance data or other reported information.  LEAs are asked to identify challenges  
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and then specifically describe the changes or adjustments that will be made to ensure sufficient 

progress, include timelines where appropriate and a discussion of corresponding resource 

allocations. 
 

In their discussion of corresponding resource allocations, LEAs should include funding targeted 

to changes or adjustments in staffing, materials, or other items for a particular program, 

initiative, or activity. LEAs must identify the source of the funding as restricted or unrestricted.   

If the source is restricted ARRA, regular Title I, or IDEA funding, include the CFDA number, 

grant name, and the associated funds.  Otherwise, identify the source as unrestricted and include 

associated funds.   
 

Analyzing Questions  

Please include responses to the following questions using the information provided in the Prior 

Year Variance Table in section IIc of the Budget Narrative in the Executive Summary.   

Revenue and Expenditure Analysis  

1. Did actual FY 2015 revenue meet expectations as anticipated in the Master Plan Update 

for 2015?  If not, identify the changes and the impact any changes had on the FY 2015 

budget and on the system’s progress towards achieving Master Plan goals.  Please include 

any subsequent appropriations in your comparison table and narrative analysis.  
 

2. For each assurance area, please provide a narrative discussion of the changes in 

expenditures and the impact of these changes on the Master Plan goals. 
 

Definitions of Key Terms 

1. Original Approved Budget – budget as approved at the beginning (July 1) of the fiscal 

year 

2. Final Approved Budget – budget as approved at the end (June 30) of the fiscal year 

3. Redistributed Funds – funds that were once used for a different purpose, now being used 

for a new purpose 

4. Retargeted Resources – resources that are being used for a new purpose without a change 

in funding 

Submission Information 

1. MSDE will transmit the budget documents to LEAs in an Excel workbook in early July.  

The workbook will include spreadsheets for the Current and Prior Year Variance Tables.   
 

2. Two methods of submission. As noted in the Submission Instructions in Appendix D, an 

electronic Excel workbook containing the budget documents must be submitted with the 

2016 Master Plan Update and uploaded separately to DocuShare. This submission 

process applies to the original October 17 and final November 18 submissions.  ALL 

final budget documents should include any changes made as a result of the review 

process. 
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Finance Analyzing Questions 

Revenue and Expenditure Analysis 

 

Question 1: 

FY 2016 final budgeted revenues exceeded expectations in both restricted and unrestricted 

categories.   With respect to unrestricted funds, other transfers from the previous carryover 

increased the appropriations by over $1.1 million.  These funds were used to continue to 

implement technology device 1:1 ratio initiative, and procurement of textbooks to align with 

common core curriculum, equipment for CTE programming and instruments for K-12 schools.   

The restricted other federal funds category was above expectation primarily due to a higher 

amount of reimbursement for billing for medical assistance, with revenues expended on special 

education and health related needs. 

 

Question 2: 

The variances between original budget and actual expenditure are due to the transfer of carryover 

funds from FY2015.  Standards and Assessments saw a positive variance in staff development.  

There was an increase in appropriations for data systems to support instruction due to 

procurement of additional technology devices and an increase in software license for 

PowerSchool, PAWS, and a student assessment tool, Star360.  Great teachers and leaders saw 

increased spending for special education staff and an increase in resources for Human Resources 

to serve Garrett’s staff.  Turning around the lowest achieving schools category was lower than 

planned as budget estimates were higher than actual.  Garrett is seeing higher than expected 

expenditures for mandatory cost of doing business primarily caused by increases in health care 

costs for fixed charges.  Due to the age of buildings, there was an increase in the expenditures for 

maintenance and operations to maintain healthy and safe schools. 
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 Maryland’s Goals, Objectives and Strategies 

 

Maryland remains committed to addressing significant gains and progress for all students. As part 

of the 2016 Bridge to Excellence Master Plan Annual Update, LEAs are required to analyze their 

State assessment data, and implementation of goals, objectives and strategies to determine their 

effect on student achievement and classroom practices.   
 

Based on the 2016 Maryland General Assembly House Bill 999, the Commission on Innovation 

and Excellence in Education, the reporting requirements regarding the performance of certain 

students in all indicated assessments must include goals, objectives and strategies. Strategies 

must address any discrepancies in achievement. For this annual update, the reporting 

requirements must address for the following student populations: 
 

i. Students requiring special education services;  

ii. Students with limited English proficiency; and 

iii.    Students failing to meet, or failing to make progress towards meeting    

          State performance standards. In the absence of State performance  

   standards, LEAs are required to report on any segment of the student   

   population that is, on average, performing at a lower achievement level  

   than the student population as a whole.  
 

Based on House Bill 999, the reporting requirement must also include strategies to address any 

discrepancies in achievement for students failing to meet, or failing to make progress toward 

meeting State performance standards. In the absence of State performance standards, LEAs are 

required to report on any segment of the student population that is, on average, performing at a 

lower achievement level than the student population as a whole. Describe the goals, objectives, 

and strategies regarding the performance of each identified student group. 
 

In your analysis of students requiring special education services, LEAs must consider the 

following special education issues within the responses: 
 

● Access to the General Education Curriculum. How are students accessing general 

education so they are involved and progressing in the general curriculum at elementary, 

middle and high school levels and across various content areas? 
● Collaboration with General Educators.  How is the local education agency ensuring 

collaboration between general and special education staff, including such opportunities as 

joint curricular planning, provision of instructional and testing accommodations, 

supplementary aids and supports, and modifications to the curriculum? 
● Strategies used to address the Achievement Gap.  When the local education agency has 

an achievement gap between students with disabilities and the all students subgroup, 

what specific strategies are in place to address this gap?  Identify activities and funds 

associated with targeted grants to improve the academic achievement outcomes of the 

special education subgroup. 
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Interventions, enrichments and supports to address diverse learning needs.  How are 

students with disabilities included in, or provided access to, intervention/enrichment 

programs available to general educations students? 

 

In your analysis of students with Limited English Language proficiency, you must consider 

reporting the progress of English Learners (ELs) in the ACCESS for ELLs 2.0 in developing and 

attaining English language proficiency and achievement on the reading/language arts and 

mathematics State’s assessments for the following indicators.   
 

▪ Indicator 1 is used to demonstrate the percentages of ELs progressing toward English 

proficiency.  To demonstrate progress, Maryland uses an overall composite proficiency 

level obtained from the ACCESS for ELLs 2.0.  ELs are considered to have made 

progress if their overall composite proficiency level on the ACCESS for ELLs 2.0 is 0.5 

higher than the overall composite proficiency level from the previous year’s test.  In 

order to meet the Indicator 1 target for school year 2015-2016, LEAs must show that 

57% of ELs made progress. 
 

▪ Indicator 2 is used to demonstrate the percentages of ELs attaining English proficiency 

by the end of each school year.  For determining Indicator 2, Maryland uses an overall 

composite proficiency level and a literacy composite proficiency level based upon 

ACCESS for ELLs 2.0.  ELs are considered to have attained English proficiency if their 

overall composite proficiency level is 5.0 and literacy composite proficiency level is 4.0 

or higher.  In order to meet the Indicator 2 target for school year 2015-2016, LEAs must 

show that 15% of ELs have attained proficiency. 
 

▪ Indicator 3 represents achievement on the Reading/Language Arts and Mathematics 

State’s assessments for the EL subgroup. 
 

Describe the strategies that will be used to ensure ELs meet the targets for Indicators 1-3.  LEAs 

should include funding targeted to changes or adjustments in staffing, materials or other items 

for a particular program, initiative or activity. 

Maryland’s accountability structure is driven by the results of the Partnership for Assessment of 

Readiness for College and Career (PARCC). PARCC performance levels defines the knowledge, 

skills and practices students are able to demonstrate. The five performance levels are: 
 

PARCC Performance Levels 

⋅  Level 1: Did not yet meet expectations 
⋅  Level 2: Partially met expectations 
⋅  Level 3: Approached expectations 
⋅  Level 4: Met expectations 
⋅  Level 5: Exceeded expectations 
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PARCC English Language Arts/Literacy for Grades 3-8 and Grade 10:  
 

1. Based on available PARCC data describe the challenges in English Language 

Arts/Literacy for grades 3-8 and grade 10. In your response, identify challenges for  
students requiring special education services, students with limited English proficiency,  

and students failing to meet, or failing to make progress towards meeting State performance 

standards. In the absence of State performance standards, LEAs are required to report on 

any segment of the student population that is, on average, performing at a lower 

achievement level than the student population as a whole. Refer to pages 9 and 10 to 

ensure your response includes the reporting requirements for students receiving 

special education services and students with Limited English Language Proficiency. 
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Garrett County’s PARCC English/Language Arts overall results show a slight increase overall 

in 2015-16 compared to 2014-15.  In the elementary grades, 34.3% of the students met or 

exceeded expectations.  That is up slightly from 33.9% in the 2014-15 school year. In middle 

school, the ELA results dipped from 34.3% in meeting or exceeding expectations in 2014-15 

to 31.3% last school year.  In the high school, ELA 10 results showed a 7.7 percentage point 

increase from 43.7% in 2014-15 to 51.4% in 2015-16. 

The PARCC ELA results for “Free and Reduced Meal Students” (FARMS) were lower than 

the overall county results.  Elementary results showed 24.2% of FARMS meeting or exceeding 

expectations, while middle school had 20.8% and high school with 39.1%. 

In the special education area, the results were even lower.  Elementary had 4.3%, middle 

school with 2.6%, and high school had 0% meeting or exceeding expectations. 

There were only 2 English Learners assessed in 2015-16.  One student was in elementary 

school and the other in middle school.  Both students did not meet expectations. With only 2 

English Learner students in the entire county, there are contractual employees that work with 

the students several times a week, plus the students have accommodations they may use during 

classwork and assessments. 

To increase student scores on PARCC ELA, local formative assessments are given in middle 

school through high school. Grades 6–8 use reading unit benchmarks every 3-4 weeks.  High 

Schools also use benchmark assessments in English classes. PreK and Kindergarten use 

county developed portfolios.  In Grades 1-5, formative assessments are currently being 

determined.  The data from the formative assessments helps the teachers to use intervention 

strategies aligned with grade level/subject standards.   The data assists with the PLC 

(Professional Learning Communities) process in determining proper pacing of the courses, 

developing student intervention strategies, sharing of best practices, and 

monitoring/mentoring of other teachers within the grade spans and/or subject areas. 

Formative assessments are also used in teachers’ SLOs and evaluation process.  

Classroom teachers are not given the names of the students who receive free or reduced meals.  

Thus, it is hard to give individual attention to the free and reduced meal students when the 

teachers do not know who they are.  So, the schools focus to assist all students within the school 

setting, whether they be FARMS or not. Schools assess data and determine the right strategies, 

interventions, and resources for the students.  The county has concentrated its efforts on the 

implementation of the standards in English/Language Arts.  The elementary schools have 

various evenings where teachers, parents, and students come together to participate in 

activities and intervention strategies. Parent Advisory meetings are conducted to communicate 

information about the school system and school accountability. In the middle and high schools, 

the schools have embedded remediation during the school day.  The remediation period is 

about 30 minutes and reviews subject content with the students. The school system has also 

increased funding for academic intervention after the school day in the form of tutoring. 

A priority for the county is for special education students to achieve in the tested areas in 

PARCC, just like with the MSA/HSA tests.   Special education continues to be a focus for 

Garrett County schools.   The discrepancy between special education students and “all 
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students” is part of our data analysis. The percentage of special education students that 

increased in proficiency in MSA Reading improved from 43.9% in 2005 to 63.0% in 2014. 

Middle school special education students increased proficiency on MSA reading from 37.9% 

in 2005 to 55.1% in 2014. High school percentages on HSA English were similar to elementary 

and middle. But, results from PARCC ELA at all levels for the past 2 years have not been 

stellar. 

Students with disabilities are being served in the general education classrooms; therefore, they 

have access to general education curriculum.  Service delivery for the highest percentage of 

students is through the co-teaching model.  Plus, we require standards-based IEP goals for all 

of our students with disabilities that reflect grade level goals.  Students with disabilities are 

not pulled from basic general education instruction in any subject, but pulled individually or 

in small groups to reinforce or pre-teach/reteach.   

Garrett County LRE Data:  2015-2016 

        

   Inside Regular 
Education 
Classroom 80% or 
more 

Inside Regular 
Education 
Classroom 79-40% 

Inside Regular 
Education 
Classroom < 40% 

Ages 6-21 79.4% 12.2% 4.7% 

Elementary 89.9% 7.8% 2.3% 

Middle 75.9% 16.9% 7.2% 

High 70.5% 20.7% 8.8% 

 
 

2. Describe the changes or strategies, and the rationale for selecting the strategies and/or 

evidence-based practices that will be implemented to ensure progress. Include timelines 

and methods of measuring student progress where appropriate.  Include a description of  

corresponding resource allocations. (LEAs should include funding targeted to changes or 

adjustments in staffing, materials, or other items for a particular program, initiative, or 

activity.  The LEA should identify the source of the funding as restricted or unrestricted. 

 If the source is restricted IDEA, Title I or ARRA funding – include the CFDA number, 

grant name, and the attributable funds.  Otherwise, identify the source as unrestricted and 

include attributable funds.) Refer to pages 9 and 10 to ensure your response includes 

the reporting requirements for students receiving special education services and 

students with Limited English Language Proficiency. 
 

● At each grade level, in every content area, specific academic vocabulary has been 

identified for the students to know and use by the end of each school year.  The academic 

vocabulary is directly taught by instructional personnel.  Various research-based academic 

vocabulary strategies are introduced and emphasized through professional development so 

that the direct teaching of content vocabulary can be taught on a countywide level.  This 

initiative is based on the work of Beck and Marzano.  The following four steps are addressed:  

1.) Focus countywide academic vocabulary instruction on using vocabulary in context – PK-

12.  2.) Use the words in direct instruction of reading with the implementation monitored 

during county-based “walk-throughs”, principals’ “walk-abouts”, and teacher observations.  

3.)  Distribute vocabulary brochures to all students and their families.  4.)  Provide staff 
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development to stress teacher instructional vocabulary.  In addition, Common Core 

Vocabulary has been introduced to enhance student performance by increasing test question 

understanding.  (County funds) 
● Vertical Teaming is professional development that revolves around the interaction 

between teachers in all subject areas (elementary, middle, and high school). With Vertical 

Teaming, the focus is looking at the essential skills needed in reading/language arts at each 

grade level, as well as extending into the next grade levels. Vertical teaming will also focus on 

PARCC-type questions to enhance PARCC-type assessments, vocabulary, and the transition 

of students into sixth grade.  (County funds) 
● The school system purchased a reading series entitled Houghton Mifflin Harcourt 

Journeys Common Core, which is implemented in grades PK-5, and Holt McDougal Literature 

in grades 6-8.  With various professional development, teachers have aligned the new series 

with the Maryland's College and Career-Ready Standards. Teachers will use this series to 

continue supporting inclusion in the regular classrooms. (County funds) 
● Academic Intervention Programs have been established in the elementary, middle, 

and high schools to work with students whose subject skills are low.  Student strengths and 

weaknesses continue to be identified with intervention strategies implemented. Local funds are 

used for the academic intervention programs. High school intervention consists of “flooding” 

students with information 2-3 weeks before the testing for students to succeed.  Remediation is 

also offered during the school day.  Student strengths and weaknesses continue to be identified 

with intervention strategies implemented.  (County funds).  Extra intervention teachers have 

been added to Title I elementary schools through the use of Title I funds to provide additional 

support to improve professional practices to increase student achievement and bridge gaps. 

(Title I funding:  #84.010) 
● The county continues to support professional development concerning Universal 

Design for Learning (UDL) with regard to the principles, strategies for classroom practices, 

use of technology to support UDL, applying UDL to curriculum planning, and development of 

a plan for continuous integration of the UDL principles. Professional development is 

supported by county funds. 
● With the incorporation of Maryland's College and Career-Ready Standards in the 

schools, one focus for the upcoming school year is to integrate “argument” writing with text 

dependent questions across all grade levels and content. Teachers will also be focusing on 

essential skills at each grade level, identifying any deficiencies that may be occurring, and 

developing lessons and assessments to fill in the deficiency gaps.    Staff development will be 

provided to assist with the writing transition and supported by county funds.   
● County formative assessments will be reviewed/revised to closely align 

English/Language Arts instruction with the Maryland's College and Career-Ready Standards 

to identify the student’s needs.  The county formatives will be transitioned to electronic testing 

in SchoolNet. (County funds) 
● The county will be able to provide English/Language Arts professional 

development and support via the newly appointed English Instructional Specialist. The 

specialist will analyze the ELA PK-12 program, scrutinize data, and provide instructional 

assistance to teachers in working with students, especially with the struggling subgroups.  

(County funds) 
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● The county will provide continued support, guidance, and additional professional 

development in the crafting and approval of SLOs.  (County funds) 
● The system will align science to the reading series to embed the disciplinary literacy 

skills in all areas. 
● Transition Outcome Plans (TOP) will be developed for students with special needs 

that provide a map to assist them in reaching their long-term goals and graduation from high 

school with a diploma instead of a certificate of completion. 
● The use of data analysis has been elevated in the high schools via the central 

office.  Through the data analysis process, a number of areas are of focus:  students 

passing/failing of each HSA/PARCC assessment, graduation requirements, College and 

Career Readiness requirements, student strengths and weaknesses, etc.  A cohort database has 

been developed at the central office for high schools to track all students toward a successful 

completion of the assessments, graduation, and college and career readiness.  
● Professional Learning Communities (PLC) are established in all schools.  Teachers 

must ensure that all students are learning essential skills, common assessments created, and 

student data gathered. Teams decide how best to move forward to ensure all students are 

learning.  PLCs ask four pertinent questions:  What do we want students to learn? How will 

we know if students have learned? What will we do if the students don’t learn? What will we 

do if the students already know it?   Each teacher brings to the team his/her own level of 

expertise.  By assisting and learning from each other, teachers are able to design lessons and 

create common assessments that allow students and teachers alike to benefit from the 

Professional Learning Community.  Professional Learning Communities will use SchoolNet, 

as well as PARCC’s “School Evidence Statement Analysis” and “Content Standards Roster” 

to review and analyze student test scores.  Teachers can drill down to see the strengths and 

weaknesses of not only individual students, but the entire class a teacher may have and/or 

specific groups.  Therefore, teachers can then develop engaging data-driven lessons. PLC is 

the vehicle to be used for all student data, UDL, SLOs, RTI.   Teachers can dive into student 

data to find strengths, weaknesses, and patterns of development, and then apply certain skills 

and/or learning strategies in the classroom.  Professional development will be planned to 

assist with those learning strategies needed. (County funds)     
● Through staff development, the staff will identify the essential skills in all content 

areas.  Essential skills are skills that each student must know before moving on to the next 

grade/subject level.  The skills also identify the intervention process in Tier I and II in RTI.  

(County funds)        
● There are many opportunities throughout the school year to ensure successful 

implementation of the major strategies to determine if they were implemented with fidelity to 

meet learners’ needs.  Various staff development is conducted on the different strategies, 

whether countywide or within individual schools.  Through the staff development, skills for the 

various strategies can be conveyed to all stakeholders with the same messages and training 

skills. School Improvement Teams can focus on the various strategies when creating and 

implementing their School Improvement Plans. Through ongoing evaluation of the plans, 

schools can assess their success.  Within the school setting, grade level / team meetings will 

focus on successful implementation. Professional Learning Communities (PLCs) can also 

review student data for strengths and weaknesses of the implementation of the strategies.  
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Schools can also ensure the implementation through Principal Walk-Throughs each day/week 

looking for strategies in the classrooms.  (County funds) 
● Beginning 2016-17, the school system purchased STAR360 Reading Diagnostic 

Tools to evaluate students to know what standards the students are missing and to provide 

intervention to allow for student growth – PreK-Grade 8 in reading. (County funds) 
● The school system has worked extensively the last several years incorporating the 

Principal and Teacher Observations / Evaluations. With SLOs being implemented by teachers 

and the RTI Committees, these evaluations are being executed using data from the strategies 

involved to work toward the common goals.  The other aspect concerning principals is the 

monthly Principals Instructional Academy (PIA) meetings to introduce, view, and discuss 

implementation strategies in the schools. 
● There are three funding sources targeted for changes to ensure progress: 

County Budget:  This source of funds focuses on the Principals Instructional Academy (PIA), 

RTI, and PLCs to provide professional development on good observation strategies and best 

instructional practices. 

Title I:  This funding source works with five School-wide Title I elementary schools.  The funds 

allow for staff development and parent meetings to discuss and implement various strategies 

in the classrooms, as well as at home.  (Title I funding:  #84.010) 

Title II:  This funding allows the school system to reduce classroom size by hiring 2.5 

additional teachers.  It also provides for staff development regarding new teacher induction 

program and mentoring for the new teachers.  Reducing class sizes and having mentors for 

new teachers enables sufficient progress in targeted areas. (Title II funding:  #84.367) 
 

The Special Education Department has outlined the below rationale and strategies and/or 

evidence-based practices that will be implemented to ensure progress. 
 

Co-teaching:   

The school system continues to support teachers and provide ongoing professional development 

in co-teaching at all levels.  The IEP teams ensure that students with disabilities are educated in 

the least restrictive environment (LRE) through the IEP process.  
 

All students with disabilities have access to the Maryland College and Career Readiness Standards 

with initiatives to support students with disabilities in those general education settings in the 

following: 

Behavior Support 

Standards-based IEP goals  

Assistive technology 

Tutoring at the middle and high school level 

Participation in Professional Learning Communities (PLCs) 

Ensuring accommodations are delivered appropriately 

Multi-tiered system of support. 
 

The school system continues to support teachers of our certificate-bound students through yearly 

training in Alt-MSA science and modifying of the Maryland College and Career Ready Standards.  

The school system will also continue to train teachers on MSAA this school year.   
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PLCs 

Joint planning is scheduled when possible in the master school schedule.  Principals work to find 

time for teachers to collaborate – long days, creative scheduling, etc.  IEP team chairs and special 

education teachers work diligently to ensure that the general education teachers have required 

information regarding students with disabilities and supply the information regarding IEP goals, 

objectives, accommodations and supplementary aids in services in writing. 
 

There are professional development opportunities for general education and special education 

teachers to collaborate and develop lessons to include initiatives such as differentiated instruction 

and positive behavior support.   

●       PLCs 
● Standards-based IEP goals   
● School based work and training in the Maryland College and Career Ready  Standards  
● Special Education teachers had the opportunity to attend the MSDE College and 

Career Readiness Conference.   
● Special Ed.: Adapting lessons, activities, materials to meet needs of students with 

disabilities in general education classrooms, Standards-based IEPs, CPI, 

Accommodations, and Positive Behavior Interventions- Functional Behavior 

Assessment/Behavior Intervention Plan (FBA/BIP). 
 

Strategies used to Address the Achievement Gap  

Students with disabilities are entering pre-kindergarten or kindergarten with delays in school 

readiness.  The 3-5 year olds with disabilities scored at least 20 percentage points lower in each 

area with the largest gap is in Language and Literacy.  We have a collaborative with the Judy 

Center to develop lessons and receive explicit instruction in the following:  Vocabulary, General 

Reading Comprehension, Comprehension of Informational Text, and Comprehension of Literary 

Text. (Local Priority Flexibility grant:  #84.027) 

The special education subgroup continues to be a concern due to lower proficiency levels in 

reading, mathematics and science. The following strategies are used to address the achievement 

gap and include:  

● Provide staff development for principals, general education teachers, and special 

education teachers on the provision of accommodations. (Local Priority Flexibility grant:  

#84.027) 
● Provide professional development for general education and special education teachers 

on adapting lessons, activities, and materials, and incorporating differentiated instruction 

into daily lesson plans to meet the needs of students with disabilities in the general 

education setting. (County funds and Local Priority Flexibility grant:  #84.027) 
● Behavior Support Teachers and School Social Workers will continue to work with students 

and families with challenging behaviors.  Functional Behavior Assessments and Behavior 

Intervention Plans will be developed for all students whose behavior negatively impacts 

their learning or the learning of others. (Local Priority Flexibility grant:  #84.027) 
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● Person Centered Plans are developed for student’s disabilities to identify the student’s 

strengths, goals, and roadblocks and mentors are assigned to provide the student with 

additional support. (Local Priority Flexibility grant:  #84.027) 
● Provide appropriate assistive technology to ensure access to the general education 

curriculum for students (local funds) 
● Provide ongoing professional development opportunities for general education and special 

education teachers to ensure differentiated instruction is included in their daily lesson 

planning.  (Local Priority Flexibility grant:  #84.027) 
 

Interventions, enrichments and supports to address diverse learning needs   

How students with disabilities are included in, or provided access to, intervention/enrichment 

programs available to general education students?   
 

Each school has an assigned intervention time built into its master schedule.  Students that have 

been identified as needing an intervention, including students with disabilities, receive it during 

that assigned time as part of the county’s RTI framework.  If a student requires additional support, 

but not an intervention through our tiered system of support, the student can meet with his/her 

special education case manager, classroom teacher, or instructional support staff to receive the 

support he/she may need to complete homework assignments, organize his/her notebook or re-

teach a concept that has been previously taught.  If a student does not require an intervention or 

additional support, some schools have established enrichment time where students are allowed to 

extend his/her learning in a variety of areas.  This is also a time the Gifted/Talented Program 

meets.  Students with disabilities have the same opportunities for interventions, enrichments and 

supports as their non-disabled peers.   

Access to the General Education Curriculum  

How are students accessing general education so they are involved and progressing in the general 

curriculum at elementary, middle and high school levels and across various content areas? 

● Co-teaching – The school system continues to support teachers and provide on-going 

professional development in co-teaching at all levels.  
● IEP teams ensure that students with disabilities are educated in the least restrictive 

environment (LRE) through the IEP process. 
● All students with disabilities have access to the Maryland College and Career Readiness 

Standards with initiatives to support students with disabilities in those general education 

settings in the following: 
● Positive Behavior Support 
● Standards-based IEP goals 
● Differentiated Instruction (DI) 
● Assistive technology and Universal Design for Learning (UDL) 
● Tutoring at the middle and high school level 
● Participation in Professional Learning Communities (PLCs) 
● Ensuring accommodations are delivered appropriately 

● We continue to support teachers of our certificate students through yearly training in Alt-

MSA science and modifying of the Maryland College and Career Ready Standards.  We 

will also train our teachers on MSAA this school year.   
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Collaboration with General Educators  

How is the local education agency ensuring collaboration between general and special education 

staff, including such opportunities as joint curricular planning, provision of instructional and 

testing accommodations, supplementary aids and supports, and modifications to the curriculum? 

● PLC’s 
● Joint planning is scheduled when possible in the master school schedule 
● Principals work to find time for teachers to collaborate – long days, creative scheduling, 

etc. 
● IEP team chairs and special education teachers work diligently to ensure that the general 

education teachers have required information regarding students with disabilities and 

supply the information regarding IEP goals, objectives, accommodations, and 

supplementary aids in services in writing. 
● Provide professional development opportunities for general education and special 

education teachers to collaborate and develop lessons to include initiatives such as 

differentiated instruction and positive behavior support.   
 
 
 
 
 
 
 
 

PARCC Mathematics for Grades 3-8:  
 

1. Based on available PARCC data, describe the challenges in Mathematics for grades 3-8.  

In your response, identify challenges for students requiring special education services, 

students with limited English proficiency, and students failing to meet, or failing to make 

progress towards meeting State performance standards. In the absence of State 

performance standards, LEAs are required to report on any segment of the student 

population that is, on average, performing at a lower achievement level than the student 

population as a whole. Refer to pages 9 and 10 to ensure your response includes the 

reporting requirements for students receiving special education services and students 

with Limited English Language Proficiency. 



 

Garrett County Public Schools   October 18, 2016 

      58 

 
 

 



 

Garrett County Public Schools   October 18, 2016 

      59 

 

Garrett County’s PARCC Mathematics overall results show a slight increase in 2015-16 

compared to 2014-15.  In the elementary grades, 31.5% of the students met or exceeded 

expectations.  That is up from 26.4% in the 2014-15 school year. In middle school, the 

mathematics results dipped from 31.4% in meeting or exceeding expectations in 2014-15 to 

30.4% last school year.   

The PARCC Mathematics results for “Free and Reduced Meal Students” (FARMS) were lower 

than the overall county results.  Elementary results showed 23.9% of FARMS meeting or 

exceeding expectations, while middle school had 22.9%. 

In the special education area, the results were even lower.  Elementary had 7.4%, while middle 

school had 4.0% meeting or exceeding expectations. 

There were only 2 English Learners assessed in 2015-16.  One student was in elementary 

school and the other in middle school.  Both students did not meet expectations. With only 2 

English Learner students in the entire county, there are contractual employees that work with 

the students several times a week, plus the students have accommodations they may use during 

classwork and assessments. 

To increase student scores on PARCC Mathematics, local formative assessments are given in 

middle school.  Grades 6–8 use math unit benchmarks every 3-4 weeks.  PreK and 

Kindergarten use county developed portfolios.  In Grades 1-5, formative assessments are 

currently being determined.  The data from the formative assessments helps the teachers to use 

intervention strategies aligned with grade level / subject standards.   The data assists with the 

PLC (Professional Learning Communities) process in determining proper pacing of the 

courses, developing student intervention strategies, sharing of best practices, and 

monitoring/mentoring of other teachers within the grade spans and/or subject areas. 

Formative assessments are also used in teachers’ SLOs and evaluation process.  

Classroom teachers are not given the names of the students who receive free or reduced meals.  

Thus, it is hard to give individual attention to the free and reduced meal students when the 

teachers do not know who they are.  So, the schools focus to assist all students within the school 

setting, whether they be FARMS or not. Schools assess data and determine the right strategies, 

interventions, and resources for the students.  The county has concentrated its efforts on the 

implementation of the standards in Mathematics.  The elementary schools have various 

evenings where teachers, parents, and students come together to participate in activities and 

intervention strategies. Parent Advisory meetings are conducted to communicate information 

about the school system and school accountability. In the middle schools, the schools have 

embedded remediation during the school day.  The remediation period is about 30 minutes and 

reviews subject content with the students. The school system has also increased funding for 

academic intervention after the school day in the form of tutoring. 

A priority for the county is for special education students to achieve in the tested areas in 

PARCC, just like with the MSA tests.   Special education continues to be a focus for Garrett 

County schools.   The discrepancy between special education students and “all students” is 

part of our data analysis.  The percentage for elementary special education students actually 
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decreased in proficiency in MSA mathematics from 43.9% in 2005 to 37.0% in 2014. In middle 

school, special education students decreased proficiency on MSA Math from 37.9% in 2005 to 

18.6% in 2014. But, results from PARCC Math at both levels for the past 2 years have not been 

stellar, either. 

Students with disabilities are being served in the general education classrooms; therefore, they 

have access to general education curriculum.  Service delivery for the highest percentage of 

students is through the co-teaching model.  Plus, we require standards-based IEP goals for all 

of our students with disabilities that reflect grade level goals.  Students with disabilities are 

not pulled from basic general education instruction in any subject, but pulled individually or 

in small groups to reinforce or pre-teach/reteach.   

Garrett County LRE Data:   2015-2016 

 

   Inside Regular 
Education 

Classroom 80% or 
more 

Inside Regular 
Education 

Classroom 79-40% 

Inside Regular 
Education 

Classroom < 40% 

Ages 6-21 79.4% 12.2% 4.7% 

Elementary 89.9% 7.8% 2.3% 

Middle 75.9% 16.9% 7.2% 

High 70.5% 20.7% 8.8% 

 
 

2. Describe the changes or strategies, and the rationale for selecting the strategies and/or 

evidence-based practices that will be implemented to ensure progress. Include timelines 

and methods of measuring student progress where appropriate.  Include a description of 

corresponding resource allocations. (LEAs should include funding targeted to changes or 

adjustments in staffing, materials, or other items for a particular program, initiative, or 

activity.  The LEA should identify the source of the funding as restricted or unrestricted.  

 If the source is restricted IDEA, Title I or ARRA funding – include the CFDA number, 

grant name, and the attributable funds.  Otherwise, identify the source as unrestricted and 

include attributable funds.) Refer to pages 9 and 10 to ensure your response includes 

the reporting requirements for students receiving special education services and 

students with Limited English Language Proficiency. 
 

● At each grade level, in every content area, specific academic vocabulary has been 

identified for the students to know and use by the end of each school year.  The academic 

vocabulary is directly taught by instructional personnel.  Various research-based academic 

vocabulary strategies are introduced and emphasized through professional development so 

that the direct teaching of content vocabulary can be taught on a countywide level.  This 

initiative is based on the work of Beck and Marzano.  For the upcoming school year, the 

following four steps will continue to be addressed:  1.) Focus countywide academic vocabulary 

instruction on using vocabulary in context – PK-12.  2.) Use the words in direct instruction of 

reading, as well as mathematics, with the implementation monitored during county-based 

“walk-throughs”, principals’ “walk-abouts”, and teacher observations.  3.)  Distribute 

vocabulary brochures to all students and their families.  4.)  Provide staff development to stress 
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teacher instructional vocabulary.  In addition, Common Core Vocabulary has been introduced 

to enhance student performance by increasing test question understanding. 
● Vertical Teaming is professional development that revolves around the interaction 

between teachers in all subject areas (elementary, middle, and high school). With Vertical 

Teaming, the focus is looking at the essential skills needed in mathematics at each grade level, 

as well as extending into the next grade levels. Teaming will also focus on PARCC-type 

questions to enhance PARCC-type assessments, vocabulary, and the transition of students into 

sixth grade.  (County funds) 
● Academic Intervention Programs have been established in the elementary and 

middle schools to work with students whose subject skills are low.  Student strengths and 

weaknesses continue to be identified with intervention strategies implemented. Local funds are 

used for the academic intervention programs. Extra intervention teachers have been added to 

Title I elementary schools through the use of Title I funds to provide additional support to 

improve professional practices to increase student achievement and bridge gaps. (Title I 

funding:  #84.010) 
● The county continues to support professional development concerning Universal 

Design for Learning (UDL) with regard to the principles, strategies for classroom practices, 

use of technology to support UDL, applying UDL to curriculum planning, and development of 

a plan for continuous integration of the UDL principles. Professional development is 

supported by county funds. 
● With the incorporation of Maryland's College and Career-Ready Standards in the 

schools, one focus for the upcoming school year is to integrate “argument” writing with text 

dependent questions across all grade levels and content. Teachers will also be focusing on 

essential skills at each grade level, identifying any deficiencies that may be occurring, and 

developing lessons and assessments to fill in the deficiency gaps.    Staff development will be 

provided to assist with the writing transition and supported by county funds.   
● County formative assessments will be revised to closely align Mathematics 

instruction with the Maryland's College and Career-Ready Standards to identify the student’s 

needs.  The county formatives will be transitioned to electronic testing in SchoolNet. (County 

funds) 
● The county will be able to provide Mathematics professional development and 

support via the newly appointed Math Instructional Specialist. The specialist will analyze the 

Mathematics PK-12 program, scrutinize data, and provide instructional assistance to teachers 

in working with students, especially with the struggling subgroups.   
● The county will provide continued support, guidance, and additional professional 

development in the crafting and approval of SLOs.  (County funds) 
● Transition Outcome Plans (TOP) will be developed for students with special needs 

that provide a map to assist them in reaching their long-term goals and graduation from high 

school with a diploma instead of a certificate of completion. 
● The school system has purchased a Math series entitled Pearson enVision Math 

2.0, which has been implemented in grades PK-12.  With various professional development, 

teachers have aligned the new series to the Maryland's College and Career-Ready Standards. 

Teachers will use this series to continue supporting inclusion in the regular classrooms. 

(County funds) 
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● Professional Learning Communities (PLC) are established in all schools.  Teachers 

must ensure that all students are learning essential skills, common assessments created, and 

student data gathered. Teams decide how best to move forward to ensure all students are 

learning.  PLCs ask four pertinent questions:  What do we want students to learn? How will 

we know if students have learned? What will we do if the students don’t learn? What will we 

do if the students already know it?   Each teacher brings to the team his/her own level of 

expertise to share.  By assisting and learning from each other, teachers are able to design 

lessons and create common assessments that allow students and teachers alike to benefit from 

the Professional Learning Community.  Professional Learning Communities will use 

SchoolNet, as well as PARCC’s “School Evidence Statement Analysis” and “Content 

Standards Roster” to review and analyze student test scores.  Teachers can drill down to see 

the strengths and weaknesses of not only individual students, but the entire class a teacher may 

have and/or specific groups.  Therefore, teachers can then develop engaging data-driven 

lessons. PLC is the vehicle to be used for all student data, UDL, SLOs, RTI.  Teachers can dive 

into student data to find strengths, weaknesses, and patterns of development, and then apply 

certain skills and/or learning strategies in the classroom.  Professional development will be 

planned to assist with those learning strategies needed. (County funds)            
● Through staff development, the staff will identify the essential skills in all content 

areas.  Essential skills are skills that each student must know before moving on to the next 

grade/subject level.  The skills also identify the intervention process in Tier I and II in RTI.  

(County funds)  
● Beginning 2016-17, the school system purchased STAR360 Math Diagnostic Tools 

to evaluate students to know what standards the students are missing and to provide 

intervention to allow for student growth – PreK-5 in mathematics. (County funds) 
● There are many opportunities throughout the school year to ensure successful 

implementation of the major strategies to determine if they were implemented with fidelity to 

meet learners’ needs.  Various staff development is conducted on the different strategies, 

whether countywide or within individual schools.  Through the staff development, skills for the 

various strategies can be conveyed to all stakeholders with the same messages and training 

skills. School Improvement Teams can focus on the various strategies when creating and 

implementing their School Improvement Plans. Through ongoing evaluation of the plans, 

schools can assess their success.  Within the school setting, grade level / team meetings will 

focus on successful implementation. Professional Learning Communities (PLCs) can also 

review student data for strengths and weaknesses of the implementation of the strategies.  

Schools can also ensure the implementation through Principal Walk-Throughs each day/week 

looking for strategies in the classrooms.  (County funds) 
● The school system has worked extensively the last several years incorporating the 

Principal and Teacher Observations / Evaluations. With SLOs being implemented by teachers 

and the RTI Committees, these evaluations are being executed using data from the strategies 

involved to work toward the common goals.  The other aspect concerning principals is the 

monthly Principals Instructional Academy (PIA) meetings to introduce, view, and discuss 

implementation strategies in the schools. 
● There are three funding sources targeted for changes to ensure progress: 
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County Budget:  This source of funds focuses on the Principals Instructional Academy (PIA), 

RTI, and PLCs to provide professional development on good observation strategies and best 

instructional practices. 

Title I:  This funding source works with five School-wide Title I elementary schools.  The funds 

allow for staff development and parent meetings to discuss and implement various strategies 

in the classrooms, as well as at home.  (Title I funding:  #84.010) 

Title II:  This funding allows the school system to reduce classroom size by hiring 2.5 

additional teachers.  It also provides for staff development regarding new teacher induction 

program and mentoring for the new teachers.  Reducing class sizes and having mentors for 

new teachers enables sufficient progress in targeted areas. (Title II funding:  #84.367) 
 

The Special Education Department has outlined the below rationale and strategies and/or 

evidence-based practices that will be implemented to ensure progress. 
 

Co-teaching:   

The school system continues to support teachers and provide ongoing professional development 

in co-teaching at all levels.  The IEP teams ensure that students with disabilities are educated in 

the least restrictive environment (LRE) through the IEP process.  
 

All students with disabilities have access to the Maryland College and Career Readiness Standards 

with initiatives to support students with disabilities in those general education settings in the 

following: 

Behavior Support 

Standards-based IEP goals  

Assistive technology 

Tutoring at the middle and high school level 

Participation in Professional Learning Communities (PLCs) 

Ensuring accommodations are delivered appropriately 

Multi-tiered system of support 
 

The school system continues to support teachers of our certificate-bound students through yearly 

training in Alt-MSA science and modifying of the Maryland College and Career Ready Standards.  

The school system will also continue to train teachers on MSAA this school year.   
 

PLCs 

Joint planning is scheduled when possible in the master school schedule.  Principals work to find 

time for teachers to collaborate – long days, creative scheduling, etc.  IEP team chairs and special 

education teachers work diligently to ensure that the general education teachers have required 

information regarding students with disabilities and supply the information regarding IEP goals, 

objectives, accommodations and supplementary aids in services in writing. 
 

There are professional development opportunities for general education and special education 

teachers to collaborate and develop lessons to include initiatives such as differentiated instruction 

and positive behavior support.   

●       PLCs 
● Standards-based IEP goals   
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● School based work and training in the Maryland College and Career Ready  Standards  
● Special Education teachers had the opportunity to attend the MSDE College and 

Career Readiness Conference.   
● Special Ed.: Adapting lessons, activities, materials to meet needs of students with 

disabilities in general education classrooms, Standards-based IEPs, CPI, 

Accommodations, and Positive Behavior Interventions- Functional Behavior 

Assessment/Behavior Intervention Plan (FBA/BIP). 
 

Strategies used to Address the Achievement Gap  

Students with disabilities are entering pre-kindergarten or kindergarten with delays in school 

readiness.  The 3-5 year olds with disabilities scored at least 20 percentage points lower in each 

area with the largest gap is in Language and Literacy.  We have a collaborative with the Judy 

Center to develop lessons and receive explicit instruction in the following:  Vocabulary, General 

Reading Comprehension, Comprehension of Informational Text, and Comprehension of Literary 

Text. (Local Priority Flexibility grant:  #84.027) 

The special education subgroup continues to be a concern due to lower proficiency levels in 

reading, mathematics and science. The following strategies are used to address the achievement 

gap and include:  

● Provide staff development for principals, general education teachers, and special 

education teachers on the provision of accommodations. (Local Priority Flexibility grant:  

#84.027) 
● Provide professional development to general education and special education teachers on 

adapting lessons, activities, and materials, and incorporating differentiated instruction 

into daily lesson planning to meet the needs of students with disabilities in the general 

education setting. (County funds and Local Priority Flexibility grant:  #84.027) 
● Behavior Support Teachers and School Social Workers will continue to work with students 

and families with challenging behaviors.  Functional Behavior Assessments and Behavior 

Intervention Plans will be developed for all students whose behavior negatively impacts 

their learning or the learning of others. (Local Priority Flexibility grant:  #84.027) 
● Person Centered Plans are developed for student’s disabilities to identify the student’s 

strengths, goals, and roadblocks and mentors are assigned to provide the student with 

additional support. (Local Priority Flexibility grant:  #84.027) 
● Provide appropriate assistive technology to ensure access to the general education 

curriculum for students (local funds) 
● Provide ongoing professional development opportunities for general education and special 

education teachers to ensure differentiated instruction is included in their daily lesson 

planning.  (Local Priority Flexibility grant:  #84.027) 
 

Interventions, enrichments and supports to address diverse learning needs   

How students with disabilities are included in, or provided access to, intervention/ enrichment 

programs available to general education students?   

Each school has an assigned intervention time built into its master schedule.  Students that have 

been identified as needing an intervention, including students with disabilities, receive it during 

that assigned time as part of the county’s RTI framework.  If a student requires additional support, 

but not an intervention through our tiered system of support, the student can meet with his/her 
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special education case manager, classroom teacher, or instructional support staff to receive the 

support he/she may need to complete homework assignments, organize his/her notebook or re-

teach a concept that has been previously taught.  If a student does not require an intervention or 

additional support, some schools have established enrichment time where students are allowed to 

extend his/her learning in a variety of areas.  This is also a time the Gifted/Talented Program 

meets.  Students with disabilities have the same opportunities for interventions, enrichments and 

supports as their non-disabled peers.   
 

Access to the General Education Curriculum  

How are students accessing general education so they are involved and progressing in the general 

curriculum at elementary, middle and high school levels and across various content areas? 

● Co-teaching – The school system continues to support teachers and provide ongoing 

professional development in co-teaching at all levels.  
● IEP teams ensure that students with disabilities are educated in the least restrictive 

environment (LRE) through the IEP process. 
● All students with disabilities have access to the Maryland College and Career Readiness 

Standards with initiatives to support students with disabilities in those general education 

settings in the following: 
● Positive Behavior Support 
● Standards-based IEP goals 
● Differentiated Instruction (DI) 
● Assistive technology and Universal Design for Learning (UDL) 
● Tutoring at the middle and high school level 
● Participation in Professional Learning Communities (PLCs) 
● Ensuring accommodations are delivered appropriately 

● We continue to support teachers of our certificate students through yearly training in Alt-

MSA science and modifying of the Maryland College and Career Ready Standards.  We 

will also train our teachers on MSAA this school year.  
 

Collaboration with General Educators  

How is the local education agency ensuring collaboration between general and special education 

staff, including such opportunities as joint curricular planning, provision of instructional and 

testing accommodations, supplementary aids and supports, and modifications to the curriculum? 

● PLC’s 
● Joint planning is scheduled when possible in the master school schedule 
● Principals work to find time for teachers to collaborate – long days, creative scheduling, 

etc. 
● IEP team chairs and special education teachers work diligently to ensure that the general 

education teachers have required information regarding students with disabilities and 

supply the information regarding IEP goals, objectives, accommodations, and 

supplementary aids in services in writing. 
● Provide professional development opportunities for general education and special 

education teachers to collaborate and develop lessons to include initiatives such as 

differentiated instruction and positive behavior support.   
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PARCC Algebra I  
 

1. Based on available PARCC data, describe the challenges in Algebra I.  In your response, 

identify challenges for students requiring special education services, students with limited 

English proficiency, and students failing to meet, or failing to make progress towards  

meeting State performance standards. In the absence of State performance standards, LEAs 

are required to report on any segment of the student population that is, on average, 

performing at a lower achievement level than the student population as a whole. Refer to 

pages 9 and 10 to ensure your response includes the reporting requirements for 

students receiving special education services and students with Limited English 

Language Proficiency. 
 

 
 

Garrett County’s PARCC Algebra 1 results show an overall increase in 2015-16 compared to 

2014-15.  In 2015-16, 50.3% of the students met or exceeded expectations.  That is up from 

38.1% in the 2014-15 school year. These results include the 8th grade students who took the 

PARCC Algebra 1 assessment. 

The PARCC Mathematics results for “Free and Reduced Meal Students” (FARMS) were lower 

than the overall county results.  The results show that 39.0% of FARMS students met or 

exceeded expectations. 

In the special education area, the results were even lower.  In 2015-16, no special education 

students met or exceeded expectations. 

There were no English Learners assessed in 2015-16.   
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To increase student scores on PARCC Algebra 1, local formative assessments are given in the 

high schools. High Schools use benchmark assessments in Algebra 1 classes.  The data from 

the formative assessments helps the teachers to use intervention strategies aligned with grade 

level / subject standards.   The data assists with the PLC (Professional Learning Communities) 

process in determining proper pacing of the courses, developing student intervention 

strategies, sharing of best practices, and monitoring/mentoring of other teachers within the 

grade spans and/or subject areas. Formative assessments are also used in teachers’ SLOs and 

evaluation process.  

Classroom teachers are not given the names of the students who receive free or reduced meals.  

Thus, it is hard to give individual attention to the free and reduced meal students when the 

teachers do not know who they are.  So, the schools focus to assist all students within the school 

setting, whether they be FARMS or not. Schools assess data and determine the right strategies, 

interventions, and resources for the students.  The county has concentrated its efforts on the 

implementation of the standards in Mathematics.  Parent Advisory meetings are conducted to 

communicate information about the school system and school accountability. In the high 

schools, the schools have embedded remediation during the school day.  The remediation 

period is about 30 minutes and reviews subject content with the students. The school system 

has also increased funding for academic intervention after the school day in the form of 

tutoring. 

A priority for the county is for special education students to achieve in the tested areas in 

PARCC, just like with the HSA tests.   Special education continues to be a focus for Garrett 

County schools.   The discrepancy between special education students and “all students” is 

part of our data analysis.   

Students with disabilities are being served in the general education classrooms; therefore, they 

have access to general education curriculum.  Service delivery for the highest percentage of 

students is through the co-teaching model.  Plus, we require standard based IEP goals for all 

of our students with disabilities that reflect grade level goals.  Students with disabilities are 

not pulled from basic general education instruction in any subject, but pulled individually or 

in small groups to reinforce or pre-teach/reteach.   

Garrett County LRE Data:  2015-2016 

 

   Inside Regular 
Education 

Classroom 80% or 
more 

Inside Regular 
Education 

Classroom 79-40% 

Inside Regular 
Education 

Classroom < 40% 

Ages 6-21 79.4% 12.2% 4.7% 

Elementary 89.9% 7.8% 2.3% 

Middle 75.9% 16.9% 7.2% 

High 70.5% 20.7% 8.8% 

 

2. Describe the changes or strategies, and the rationale for selecting the strategies and/or 

evidence-based practices that will be implemented to ensure progress. Include timelines  

and methods) of measuring student progress where appropriate.  Include a description of  

corresponding resource allocations. (LEAs should include funding targeted to changes or  
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adjustments in staffing, materials, or other items for a particular program, initiative, or 

activity.  The LEA should identify the source of the funding as restricted or unrestricted.   If 

the source is restricted IDEA, Title I or ARRA funding – include the CFDA number, grant 

name, and the attributable funds.  Otherwise, identify the source as unrestricted and 

include attributable funds.) Refer to pages 9 and 10 to ensure your response includes 

the reporting requirements for students receiving special education services and 

students with Limited English Language Proficiency. 
 

● At each grade level, in every content area, specific academic vocabulary has been 

identified for the students to know and use by the end of each school year.  The academic 

vocabulary is directly taught by instructional personnel.  Various research-based academic 

vocabulary strategies are introduced and emphasized through professional development so 

that the direct teaching of content vocabulary can be taught on a countywide level.  This 

initiative is based on the work of Beck and Marzano.  For the upcoming school year, the 

following four steps will continue to be addressed:  1.) Focus countywide academic vocabulary 

instruction on using vocabulary in context – PK-12.  2.) Use the words in direct instruction of 

reading, as well as mathematics, with the implementation monitored during county-based 

“walk-throughs”, principals’ “walk-abouts”, and teacher observations.  3.)  Distribute 

vocabulary brochures to all students and their families.  4.)  Provide staff development to stress 

teacher instructional vocabulary.  In addition, Common Core Vocabulary has been introduced 

to enhance student performance by increasing test question understanding. 
● Vertical Teaming is professional development that revolves around the interaction 

between teachers in all subject areas (elementary, middle, and high school). With Vertical 

Teaming, the focus is looking at the essential skills needed in mathematics at each grade level, 

as well as extending into the next grade levels. Vertical teaming will also focus on PARCC-

type questions to enhance PARCC-type assessments, vocabulary, and the transition of students 

into sixth grade.  (County funds) 
● Academic Intervention Programs have been established in the middle schools to 

work with students whose subject skills are low.  Student strengths and weaknesses continue 

to be identified with intervention strategies implemented. Local funds are used for the 

academic intervention programs. High school intervention consists of “flooding” students 

with information 2-3 weeks before the testing for students to succeed.  Remediation is also 

offered during the school day.  (County funds) 
● The county continues to support professional development concerning Universal 

Design for Learning (UDL) with regard to the principles, strategies for classroom practices, 

use of technology to support UDL, applying UDL to curriculum planning, and development of 

a plan for continuous integration of the UDL principles. Professional development is 

supported by county funds. 
● With the incorporation of Maryland's College and Career-Ready Standards in the 

schools, one focus for the upcoming school year is to integrate “argument” writing with text 

dependent questions across all grade levels and content. Teachers will also be focusing on 

essential skills at each grade level, identifying any deficiencies that may be occurring, and 

developing lessons and assessments to fill in the deficiency gaps.    Staff development will be 

provided to assist with the writing transition and supported by county funds.   
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● County formative assessments have been revised to closely align Mathematics 

instruction with the Maryland's College and Career-Ready Standards to identify the student’s 

needs.  The county formatives have been transitioned to electronic testing in SchoolNet. 

(County funds) 
● The county will be able to provide Mathematics professional development and 

support via the newly appointed Math Instructional Specialist. The specialist will analyze the 

Mathematics PK-12 program, scrutinize data, and provide instructional assistance to teachers 

in working with students, especially with the struggling subgroups.   
● The county will provide continued support, guidance, and additional professional 

development in the crafting and approval of SLOs.  (County funds) 
● The Principles of Engineering course in Project Lead the Way reinforces 

mathematical concepts. 
● Transition Outcome Plans (TOP) will be developed for students with special needs 

that provide a map to assist them in reaching their long-term goals and graduation from high 

school with a diploma instead of a certificate of completion. 
● Professional Learning Communities (PLC) are established in all schools.  Teachers 

must ensure that all students are learning essential skills, common assessments created, and 

student data gathered. Teams decide how best to move forward to ensure all students are 

learning.  PLCs ask four pertinent questions:  What do we want students to learn? How will 

we know if students have learned? What will we do if the students don’t learn? What will we 

do if the students already know it?   Each teacher brings to the team his/her own level of 

expertise to share.  By assisting and learning from each other, teachers are able to design 

lessons and create common assessments that allow students and teachers alike to benefit from 

the Professional Learning Community.  Professional Learning Communities will use 

SchoolNet, as well as PARCC’s “School Evidence Statement Analysis” and “Content 

Standards Roster” to review and analyze student test scores.  Teachers can drill down to see 

the strengths and weaknesses of not only individual students, but the entire class a teacher may 

have and/or specific groups.  Therefore, teachers can then develop engaging data-driven 

lessons. PLC is the vehicle to be used for all student data, UDL, SLOs, RTI.  Teachers can dive 

into student data to find strengths, weaknesses, and patterns of development, and then apply 

certain skills and/or learning strategies in the classroom.  Professional development will be 

planned to assist with those learning strategies needed. (County funds)    
● Through staff development, the staff will identify the essential skills in all content 

areas.  Essential skills are skills that each student must know before moving on to the next 

grade/subject level.  The skills also identify the intervention process in Tier I and II in RTI.  

(County funds)                
● There are many opportunities throughout the school year to ensure successful 

implementation of the major strategies to determine if they were implemented with fidelity to 

meet learners’ needs.  Various staff development is conducted on the different strategies, 

whether countywide or within individual schools.  Through the staff development, skills for the 

various strategies can be conveyed to all stakeholders with the same messages and training 

skills. School Improvement Teams can focus on the various strategies when creating and 

implementing their School Improvement Plans. Through ongoing evaluation of the plans, 

schools can assess their success.  Within the school setting, subject level / team meetings will 

focus on successful implementation. Professional Learning Communities (PLCs) can also 
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review student data for strengths and weaknesses of the implementation of the strategies.  

Schools can also ensure the implementation through Principal Walk-Throughs each day/week 

looking for strategies in the classrooms.   
● The school system has worked extensively the last several years incorporating the 

Principal and Teacher Observations / Evaluations. With SLOs being implemented by teachers 

and the RTI Committees, these evaluations are being executed using data from the strategies 

involved to work toward the common goals.  The other aspect concerning principals is the 

monthly Principals Instructional Academy (PIA) meetings to introduce, view, and discuss 

implementation strategies in the schools. 
● There are two funding sources targeted for changes to ensure progress: 

County Budget:  This source of funds focuses on the Principals Instructional Academy (PIA), 

RTI, and PLCs to provide professional development on good observation strategies and best 

instructional practices. 

Title II:  This funding provides for staff development regarding new teacher induction program 

and mentoring for the new teachers.  Having mentors for new teachers enables sufficient 

progress in targeted areas. (Title II funding:  #84.367) 
 

The Special Education Department has outlined the below rationale and strategies and/or 

evidence-based practices that will be implemented to ensure progress. 
 

Co-teaching:   

The school system continues to support teachers and provide ongoing professional development 

in co-teaching at all levels.  The IEP teams ensure that students with disabilities are educated in 

the least restrictive environment (LRE) through the IEP process.  
 

All students with disabilities have access to the Maryland College and Career Readiness Standards 

with initiatives to support students with disabilities in those general education settings in the 

following: 

Behavior Support 

Standards-based IEP goals  

Assistive technology 

Tutoring at the middle and high school level 

Participation in Professional Learning Communities (PLCs) 

Ensuring accommodations are delivered appropriately 

Multi-tiered system of support 
 

The school system continues to support teachers of our certificate-bound students through yearly 

training in Alt-MSA science and modifying of the Maryland College and Career Ready Standards.  

The school system will also continue to train teachers on MSAA this school year.   
 

PLCs 

Joint planning is scheduled when possible in the master school schedule.  Principals work to find 

time for teachers to collaborate – long days, creative scheduling, etc.  IEP team chairs and special 

education teachers work diligently to ensure that the general education teachers have required 

information regarding students with disabilities and supply the information regarding IEP goals, 

objectives, accommodations and supplementary aids in services in writing. 
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There are professional development opportunities for general education and special education 

teachers to collaborate and develop lessons to include initiatives such as differentiated instruction 

and positive behavior support.   

●       PLCs 
● Standards-based IEP goals   
● School based work and training in the Maryland College and Career Ready  Standards  
● Special Education teachers had the opportunity to attend the MSDE College and 

Career Readiness Conference.   
● Special Ed.: Adapting lessons, activities, materials to meet needs of students with 

disabilities in general education classrooms, Standards-based IEPs, CPI, 

Accommodations, and Positive Behavior Interventions- Functional Behavior 

Assessment/Behavior Intervention Plan (FBA/BIP). 
 

Strategies used to Address the Achievement Gap  

The special education subgroup continues to be a concern due to lower proficiency levels in 

reading, mathematics and science. The following strategies are used to address the achievement 

gap and include:  

● Provide staff development for principals, general education teachers, and special 

education teachers on the provision of accommodations. (Local Priority Flexibility grant:  

#84.027) 
● Provide professional development for general education and special education teachers 

on adapting lessons, activities, and materials, and incorporating differentiated instruction 

into daily lesson plans to meet the needs of students with disabilities in the general 

education setting. (County funds and Local Priority Flexibility grant:  #84.027) 
● Behavior Support Teachers and School Social Workers will continue to work with students 

and families with challenging behaviors.  Functional Behavior Assessments and Behavior 

Intervention Plans will be developed for all students whose behavior negatively impacts 

their learning or the learning of others. (Local Priority Flexibility grant:  #84.027) 
● Person Centered Plans are developed for student’s disabilities to identify the student’s 

strengths, goals, and roadblocks and mentors are assigned to provide the student with 

additional support. (Local Priority Flexibility grant:  #84.027) 
● Provide appropriate assistive technology to ensure access to the general education 

curriculum for students (local funds) 
● Provide ongoing professional development opportunities for general education and special 

education teachers to ensure differentiated instruction is included in their daily lesson 

planning.  (Local Priority Flexibility grant:  #84.027) 
 

Interventions, enrichments and supports to address diverse learning needs   

How students with disabilities are included in, or provided access to, intervention/enrichment 

programs available to general education students?   
 

Each school has an assigned intervention time built into its master schedule.  Students that have 

been identified as needing an intervention, including students with disabilities, receive it during 

that assigned time as part of the county’s RTI framework.  If a student requires additional support, 

but not an intervention through our tiered system of support, the student can meet with his/her 
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special education case manager, classroom teacher, or instructional support staff to receive the 

support he/she may need to complete homework assignments, organize his/her notebook or re-

teach a concept that has been previously taught.  If a student does not require an intervention or 

additional support, some schools have established enrichment time where students are allowed to 

extend his/her learning in a variety of areas.  This is also a time the Gifted/Talented Program 

meets.  Students with disabilities have the same opportunities for interventions, enrichments and 

supports as their non-disabled peers.   

Access to the General Education Curriculum  

How are students accessing general education so they are involved and progressing in the general 

curriculum at elementary, middle and high school levels and across various content areas? 

● Co-teaching – The school system continues to support teachers and provide ongoing 

professional development in co-teaching at all levels.  
● IEP teams ensure that students with disabilities are educated in the least restrictive 

environment (LRE) through the IEP process. 
● All students with disabilities have access to the Maryland College and Career Readiness 

Standards with initiatives to support students with disabilities in those general education 

settings in the following: 
● Positive Behavior Support 
● Standards-based IEP goals 
● Differentiated Instruction (DI) 
● Assistive technology and Universal Design for Learning (UDL) 
● Tutoring at the middle and high school level 
● Participation in Professional Learning Communities (PLCs) 
● Ensuring accommodations are delivered appropriately 

● We continue to support teachers of our certificate students through yearly training in Alt-

MSA science and modifying of the Maryland College and Career Ready Standards.  We 

will also train our teachers on MSAA this school year.   
 

Collaboration with General Educators  

How is the local education agency ensuring collaboration between general and special education 

staff, including such opportunities as joint curricular planning, provision of instructional and 

testing accommodations, supplementary aids and supports, and modifications to the curriculum? 

● PLC’s 
● Joint planning is scheduled when possible in the master school schedule 
● Principals work to find time for teachers to collaborate – long days, creative scheduling, 

etc. 
● IEP team chairs and special education teachers work diligently to ensure that the general 

education teachers have required information regarding students with disabilities and 

supply the information regarding IEP goals, objectives, accommodations, and 

supplementary aids in services in writing. 
● Provide professional development opportunities for general education and special 

education teachers to collaborate and develop lessons to include initiatives such as 

differentiated instruction and positive behavior support.   
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PARCC Algebra II (Optional Reporting) 
 

1. Based on available PARCC data, describe the challenges in Algebra II.  In your response, 

identify challenges for students requiring special education services, students with limited 

English proficiency, and students failing to meet, or failing to make progress towards 

meeting State performance standards. In the absence of State performance standards, LEAs 

are required to report on any segment of the student population that is, on average, 

performing at a lower achievement level than the student population as a whole.  
 

 
 

Garrett County’s PARCC Algebra II results show an overall increase in 2015-16 compared to 

2014-15.  In 2015-16, 19.6% of the students met or exceeded expectations.  That is up from 

16.9% in the 2014-15 school year.  

The PARCC Algebra II results for “Free and Reduced Meal Students” (FARMS) were lower 

than the overall county results.  The results show that 11.6% of FARMS students met or 

exceeded expectations. 

In the special education area, the results were even lower.  In 2015-16, no special education 

students met or exceeded expectations. 

There were no English Learners assessed in 2015-16.   

To increase student scores on PARCC Algebra II, local formative assessments are given in the 

high schools. High Schools use benchmark assessments in Algebra II classes.  The data from 

the formative assessments helps the teachers to use intervention strategies aligned with grade 

level / subject standards.   The data assists with the PLC (Professional Learning Communities) 

process in determining proper pacing of the courses, developing student intervention 
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strategies, sharing of best practices, and monitoring/mentoring of other teachers within the 

grade spans and/or subject areas. Formative assessments are also used in teachers’ SLOs and 

evaluation process.  

Classroom teachers are not given the names of the students who receive free or reduced meals.  

Thus, it is hard to give individual attention to the free and reduced meal students when the 

teachers do not know who they are.  So, the schools focus to assist all students within the school 

setting, whether they be FARMS or not. Schools assess data and determine the right strategies, 

interventions, and resources for the students.  The county has concentrated its efforts on the 

implementation of the standards in Mathematics.  The high schools have embedded 

remediation during the school day.  The remediation period is about 30 minutes and reviews 

subject content with the students. The school system has also increased funding for academic 

intervention after the school day in the form of tutoring. 

A priority for the county is for special education students to achieve in the tested areas in 

PARCC, just like with the HSA tests.   Special education continues to be a focus for Garrett 

County schools.   The discrepancy between special education students and “all students” is 

part of our data analysis.   

Students with disabilities are being served in the general education classrooms; therefore, they 

have access to general education curriculum.  Service delivery for the highest percentage of 

students is through the co-teaching model.  Plus, we require standard based IEP goals for all 

of our students with disabilities that reflect grade level goals.  Students with disabilities are 

not pulled from basic general education instruction in any subject, but pulled individually or 

in small groups to reinforce or pre-teach/reteach.   

Garrett County LRE Data:   2015-2016 

   Inside Regular 
Education 

Classroom 80% or 
more 

Inside Regular 
Education 

Classroom 79-40% 

Inside Regular 
Education 

Classroom < 40% 

Ages 6-21 79.4% 12.2% 4.7% 

Elementary 89.9% 7.8% 2.3% 

Middle 75.9% 16.9% 7.2% 

High 70.5% 20.7% 8.8% 

 
 

2. Describe the changes or strategies, and the rationale for selecting the strategies and/or 

evidence-based practices that will be implemented to ensure progress. Include timelines  

and methods of measuring student progress where appropriate.  Include a description of 

corresponding resource allocations. (LEAs should include funding targeted to changes or 

adjustments in staffing, materials, or other items for a particular program, initiative, or 

activity.  The LEA should identify the source of the funding as restricted or unrestricted.   If 

the source is restricted IDEA, Title I or ARRA funding – include the CFDA number, grant 

name, and the attributable funds.  Otherwise, identify the source as unrestricted and 

include attributable funds.) Refer to pages 9 and 10 to ensure your response includes 

the reporting requirements for students receiving special education services and 

students with Limited English Language Proficiency. 
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● At each grade level, in every content area, specific academic vocabulary has been 

identified for the students to know and use by the end of each school year.  The academic 

vocabulary is directly taught by instructional personnel.  Various research-based academic 

vocabulary strategies are introduced and emphasized through professional development so 

that the direct teaching of content vocabulary can be taught on a countywide level.  This 

initiative is based on the work of Beck and Marzano.  For the upcoming school year, the 

following four steps will continue to be addressed:  1.) Focus countywide academic vocabulary 

instruction on using vocabulary in context – PK-12.  2.) Use the words in direct instruction of 

reading, as well as mathematics, with the implementation monitored during county-based 

“walk-throughs”, principals’ “walk-abouts”, and teacher observations.  3.)  Distribute 

vocabulary brochures to all students and their families.  4.)  Provide staff development to stress 

teacher instructional vocabulary.  In addition, Common Core Vocabulary has been introduced 

to enhance student performance by increasing test question understanding. 
● Vertical Teaming is professional development that revolves around the interaction 

between teachers in all subject areas (elementary, middle, and high school). With Vertical 

Teaming, the focus is looking at the essential skills needed in mathematics at each grade level, 

as well as extending into the next grade levels. Vertical teaming will also focus on PARCC-

type questions to enhance PARCC-type assessments, vocabulary, and the transition of students 

into sixth grade.  (County funds) 
● High school academic intervention consists of “flooding” students with 

information 2-3 weeks before the testing for students to succeed.  Remediation is also offered 

during the school day.  (County funds) 
● The county continues to support professional development concerning Universal 

Design for Learning (UDL) with regard to the principles, strategies for classroom practices, 

use of technology to support UDL, applying UDL to curriculum planning, and development of 

a plan for continuous integration of the UDL principles. Professional development is 

supported by county funds. 
● With the incorporation of Maryland's College and Career-Ready Standards in the 

schools, one focus for the upcoming school year is to integrate “argument” writing with text 

dependent questions across all grade levels and content. Teachers will also be focusing on 

essential skills in Algebra II, identifying any deficiencies that may be occurring, and 

developing lessons and assessments to fill in the deficiency gaps.    Staff development will be 

provided to assist with the writing transition and supported by county funds.   
● County formative assessments have been revised to closely align Mathematics 

instruction with the Maryland's College and Career-Ready Standards to identify the student’s 

needs.  The county formatives have been transitioned to electronic testing in SchoolNet. 

(County funds) 
● The county will be able to provide Mathematics professional development and 

support via the newly appointed Math Instructional Specialist. The specialist will analyze the 

Mathematics PK-12 program, scrutinize data, and provide instructional assistance to teachers 

in working with students, especially with the struggling subgroups.   
● The county will provide continued support, guidance, and additional professional 

development in the crafting and approval of SLOs.  (County funds) 
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● The Principles of Engineering course in Project Lead the Way reinforces 

mathematical concepts. 
● Professional Learning Communities (PLC) are established in all schools.  Teachers 

must ensure that all students are learning essential skills, common assessments created, and 

student data gathered. Teams decide how best to move forward to ensure all students are 

learning.  PLCs ask four pertinent questions:  What do we want students to learn? How will 

we know if students have learned? What will we do if the students don’t learn? What will we 

do if the students already know it?   Each teacher brings to the team his/her own level of 

expertise to share.  By assisting and learning from each other, teachers are able to design 

lessons and create common assessments that allow students and teachers alike to benefit from 

the Professional Learning Community.  Professional Learning Communities will use 

SchoolNet, as well as PARCC’s “School Evidence Statement Analysis” and “Content 

Standards Roster” to review and analyze student test scores.  Teachers can drill down to see 

the strengths and weaknesses of not only individual students, but the entire class a teacher may 

have and/or specific groups.  Therefore, teachers can then develop engaging data-driven 

lessons. PLC is the vehicle to be used for all student data, UDL, SLOs, RTI.  Teachers can dive 

into student data to find strengths, weaknesses, and patterns of development, and then apply 

certain skills and/or learning strategies in the classroom.  Professional development will be 

planned to assist with those learning strategies needed. (County funds)         
● Through staff development, the staff will identify the essential skills in all content 

areas.  Essential skills are skills that each student must know before moving on to the next 

grade/subject level.  The skills also identify the intervention process in Tier I and II in RTI.  

(County funds)           
● There are many opportunities throughout the school year to ensure successful 

implementation of the major strategies to determine if they were implemented with fidelity to 

meet learners’ needs.  Various staff development is conducted on the different strategies, 

whether countywide or within individual schools.  Through the staff development, skills for the 

various strategies can be conveyed to all stakeholders with the same messages and training 

skills. School Improvement Teams can focus on the various strategies when creating and 

implementing their School Improvement Plans. Through ongoing evaluation of the plans, 

schools can assess their success.  Within the school setting, subject level / team meetings will 

focus on successful implementation. Professional Learning Communities (PLCs) can also 

review student data for strengths and weaknesses of the implementation of the strategies.  

Schools can also ensure the implementation through Principal Walk-Throughs each day/week 

looking for strategies in the classrooms.   
● The school system has worked extensively the last several years incorporating the 

Principal and Teacher Observations / Evaluations. With SLOs being implemented by teachers 

and the RTI Committees, these evaluations are being executed using data from the strategies 

involved to work toward the common goals.  The other aspect concerning principals is the 

monthly Principals Instructional Academy (PIA) meetings to introduce, view, and discuss 

implementation strategies in the schools. 
● There are two funding sources targeted for changes to ensure progress: 

County Budget:  This source of funds focuses on the Principals Instructional Academy (PIA), 

RTI, and PLCs to provide professional development on good observation strategies and best 

instructional practices. 
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Title II:  This funding provides for staff development regarding new teacher induction program 

and mentoring for the new teachers.  Having mentors for new teachers enables sufficient 

progress in targeted areas. (Title II funding:  #84.367) 
 

The Special Education Department has outlined the below rationale and strategies and/or 

evidence-based practices that will be implemented to ensure progress. 
 

Co-teaching:   

The school system continues to support teachers and provide ongoing professional development 

in co-teaching at all levels.  The IEP teams ensure that students with disabilities are educated in 

the least restrictive environment (LRE) through the IEP process.  
 

All students with disabilities have access to the Maryland College and Career Readiness Standards 

with initiatives to support students with disabilities in those general education settings in the 

following: 

Behavior Support 

Standards-based IEP goals  

Assistive technology 

Tutoring at the middle and high school level 

Participation in Professional Learning Communities (PLCs) 

Ensuring accommodations are delivered appropriately 

Multi-tiered system of support 
 

The school system continues to support teachers of our certificate-bound students through yearly 

training in Alt-MSA science and modifying of the Maryland College and Career Ready Standards.  

The school system will also continue to train teachers on MSAA this school year.   
 

PLCs 

Joint planning is scheduled when possible in the master school schedule.  Principals work to find 

time for teachers to collaborate – long days, creative scheduling, etc.  IEP team chairs and special 

education teachers work diligently to ensure that the general education teachers have required 

information regarding students with disabilities and supply the information regarding IEP goals, 

objectives, accommodations and supplementary aids in services in writing. 
 

There are professional development opportunities for general education and special education 

teachers to collaborate and develop lessons to include initiatives such as differentiated instruction 

and positive behavior support.   

●       PLCs 
● Standards-based IEP goals   
● School based work and training in the Maryland College and Career Ready  Standards  
● Special Education teachers had the opportunity to attend the MSDE College and 

Career Readiness Conference.   
● Special Ed.: Adapting lessons, activities, materials to meet needs of students with 

disabilities in general education classrooms, Standards-based IEPs, CPI, 

Accommodations, and Positive Behavior Interventions- Functional Behavior 

Assessment/Behavior Intervention Plan (FBA/BIP). 
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Strategies used to Address the Achievement Gap  

The special education subgroup continues to be a concern due to lower proficiency levels in 

reading, mathematics and science. The following strategies are used to address the achievement 

gap and include:  

● Provide staff development for principals, general education teachers, and special 

education teachers on the provision of accommodations. (Local Priority Flexibility grant:  

#84.027) 
● Provide professional development for general education and special education teachers 

on adapting lessons, activities, and materials, and incorporating differentiated instruction 

into daily lesson plans to meet the needs of students with disabilities in the general 

education setting. (County funds and Local Priority Flexibility grant:  #84.027) 
● Behavior Support Teachers and School Social Workers will continue to work with students 

and families with challenging behaviors.  Functional Behavior Assessments and Behavior 

Intervention Plans will be developed for all students whose behavior negatively impacts 

their learning or the learning of others. (Local Priority Flexibility grant:  #84.027) 
● Person Centered Plans are developed for student’s disabilities to identify the student’s 

strengths, goals, and roadblocks and mentors are assigned to provide the student with 

additional support. (Local Priority Flexibility grant:  #84.027) 
● Provide appropriate assistive technology to ensure access to the general education 

curriculum for students (local funds) 
● Provide ongoing professional development opportunities for general education and special 

education teachers to ensure differentiated instruction is included in their daily lesson 

planning.  (Local Priority Flexibility grant:  #84.027) 
 

Interventions, enrichments and supports to address diverse learning needs   

How students with disabilities are included in, or provided access to, intervention/enrichment 

programs available to general education students?  
 

Each school has an assigned intervention time built into its master schedule.  Students that have 

been identified as needing an intervention, including students with disabilities, receive it during 

that assigned time as part of the county’s RTI framework.  If a student requires additional support, 

but not an intervention through our tiered system of support, the student can meet with his/her 

special education case manager, classroom teacher, or instructional support staff to receive the 

support he/she may need to complete homework assignments, organize his/her notebook or re-

teach a concept that has been previously taught.  If a student does not require an intervention or 

additional support, some schools have established enrichment time where students are allowed to 

extend his/her learning in a variety of areas.  This is also a time the Gifted/Talented Program 

meets.  Students with disabilities have the same opportunities for interventions, enrichments and 

supports as their non-disabled peers.   

Access to the General Education Curriculum  

How are students accessing general education so they are involved and progressing in the general 

curriculum at elementary, middle and high school levels and across various content areas? 

● Co-teaching – The school system continues to support teachers and provide ongoing 

professional development in co-teaching at all levels.  
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● IEP teams ensure that students with disabilities are educated in the least restrictive 

environment (LRE) through the IEP process. 
● All students with disabilities have access to the Maryland College and Career Readiness 

Standards with initiatives to support students with disabilities in those general education 

settings in the following: 
● Positive Behavior Support 
● Standards-based IEP goals 
● Differentiated Instruction (DI) 
● Assistive technology and Universal Design for Learning (UDL) 
● Tutoring at the middle and high school level 
● Participation in Professional Learning Communities (PLCs) 
● Ensuring accommodations are delivered appropriately 

● We continue to support teachers of our certificate students through yearly training in Alt-

MSA science and modifying of the Maryland College and Career Ready Standards. We will 

also train our teachers on MSAA this school year.   
 

Collaboration with General Educators  

How is the local education agency ensuring collaboration between general and special education 

staff, including such opportunities as joint curricular planning, provision of instructional and 

testing accommodations, supplementary aids and supports, and modifications to the curriculum? 

● PLC’s 
● Joint planning is scheduled when possible in the master school schedule 
● Principals work to find time for teachers to collaborate – long days, creative scheduling, 

etc. 
● IEP team chairs and special education teachers work diligently to ensure that the general 

education teachers have required information regarding students with disabilities and 

supply the information regarding IEP goals, objectives, accommodations and 

supplementary aids in services in writing. 
● Provide professional development opportunities for general education and special 

education teachers to collaborate and develop lessons to include initiatives such as 

differentiated instruction and positive behavior support.   
 
 
 

PARCC Geometry (Optional Reporting) 
 

1. Based on available PARCC data, describe the challenges in Geometry.  In your response, 

identify challenges for students requiring special education services, students with limited 

English proficiency, and students failing to meet, or failing to make progress towards 

meeting State performance standards. In the absence of State performance standards, LEAs 

are required to report on any segment of the student population that is, on average, 

performing at a lower achievement level than the student population as a whole.  
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For 2015-16, Garrett County’s PARCC Geometry results show 0% of the students at Level 4 

and 5.  Only 18 students participated in the Geometry assessment with 9 being FARMS and 1 

being special education. There were no English Learners assessed in 2015-16.  No PARCC 

Geometry tests were administered in 2014-15. 

To increase student scores on PARCC Geometry, local formative assessments are given in the 

high schools. High Schools use benchmark assessments in Geometry classes.  The data from 

the formative assessments helps the teachers to use intervention strategies aligned with grade 

level / subject standards.   The data assists with the PLC (Professional Learning Communities) 

process in determining proper pacing of the courses, developing student intervention 

strategies, sharing of best practices, and monitoring/mentoring other teachers within the grade 

spans and/or subject areas. Formative assessments are also used in teachers’ SLOs and 

evaluation process.  

Classroom teachers are not given the names of the students who receive free or reduced meals.  

Thus, it is hard to give individual attention to the free and reduced meal students when the 

teachers do not know who they are.  So, the schools focus to assist all students within the school 

setting, whether they be FARMS or not. Schools assess data and determine the right strategies, 

interventions, and resources for the students.  The county has concentrated its efforts on the 

implementation of the standards in Mathematics. In the high schools, the schools have 

embedded remediation during the school day.  The remediation period is about 30 minutes and 

reviews subject content with the students. The school system has also increased funding for 

academic intervention after the school day in the form of tutoring. 

A priority for the county is for special education students to achieve in the tested areas in 

PARCC, just like with the HSA tests.   Special education continues to be a focus for Garrett 
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County schools.   Though not viewed in this particular administration, the discrepancy between 

special education students and “all students” is part of our data analysis.   

Students with disabilities are being served in the general education classrooms; therefore, they 

have access to general education curriculum.  Service delivery for the highest percentage of 

students is through the co-teaching model.  Plus, we require standard based IEP goals for all 

of our students with disabilities that reflect grade level goals.  Students with disabilities are 

not pulled from basic general education instruction in any subject, but pulled individually or 

in small groups to reinforce or pre-teach/reteach.   

Garrett County LRE Data:   2015-2016 

 

   Inside Regular 
Education 

Classroom 80% or 
more 

Inside Regular 
Education 

Classroom 79-40% 

Inside Regular 
Education 

Classroom < 40% 

Ages 6-21 79.4% 12.2% 4.7% 

Elementary 89.9% 7.8% 2.3% 

Middle 75.9% 16.9% 7.2% 

High 70.5% 20.7% 8.8% 

 
 

2. Describe the changes or strategies, and the rationale for selecting the strategies and/or 

evidence-based practices that will be implemented to ensure progress. Include timelines 

and methods) of measuring student progress where appropriate.  Include a description of  

corresponding resource allocations. (LEAs should include funding targeted to changes or 

adjustments in staffing, materials, or other items for a particular program, initiative, or 

activity.  The LEA should identify the source of the funding as restricted or unrestricted.   If 

the source is restricted IDEA, Title I or ARRA funding – include the CFDA number, grant 

name, and the attributable funds.  Otherwise, identify the source as unrestricted and 

include attributable funds.) Refer to pages 9 and 10 to ensure your response includes 

the reporting requirements for students receiving special education services and 

students with Limited English Language Proficiency. 
 

● At each grade level, in every content area, specific academic vocabulary has been 

identified for the students to know and use by the end of each school year.  The academic 

vocabulary is directly taught by instructional personnel.  Various research-based academic 

vocabulary strategies are introduced and emphasized through professional development so 

that the direct teaching of content vocabulary can be taught on a countywide level.  This 

initiative is based on the work of Beck and Marzano.  For the upcoming school year, the 

following four steps will continue to be addressed:  1.) Focus countywide academic vocabulary 

instruction on using vocabulary in context – PK-12.  2.) Use the words in direct instruction of 

reading, as well as mathematics, with the implementation monitored during county-based 

“walk-throughs”, principals’ “walk-abouts”, and teacher observations.  3.)  Distribute 

vocabulary brochures to all students and their families.  4.)  Provide staff development to stress 

teacher instructional vocabulary.  In addition, Common Core Vocabulary has been introduced 

to enhance student performance by increasing test question understanding. 



 

Garrett County Public Schools   October 18, 2016 

      82 

● Vertical Teaming is professional development that revolves around the interaction 

between teachers in all subject areas (elementary, middle, and high school). With Vertical 

Teaming, the focus is looking at the essential skills needed in mathematics at each grade level, 

as well as extending into the next grade levels. Teaming will also focus on PARCC-type 

questions to enhance PARCC-type assessments, vocabulary, and the transition of students into 

sixth grade.  (County funds) 
● High school academic intervention consists of “flooding” students with 

information 2-3 weeks before the testing for students to succeed.  Remediation is also offered 

during the school day.  (County funds) 
● The county continues to support professional development concerning Universal 

Design for Learning (UDL) with regard to the principles, strategies for classroom practices, 

use of technology to support UDL, applying UDL to curriculum planning, and development of 

a plan for continuous integration of the UDL principles. Professional development is 

supported by county funds. 
● With the incorporation of Maryland's College and Career-Ready Standards in the 

schools, one focus for the upcoming school year is to integrate “argument” writing with text 

dependent questions across all grade levels and content. Teachers will also be focusing on 

essential skills in Geometry, identifying any deficiencies that may be occurring, and developing 

lessons and assessments to fill in the deficiency gaps.    Staff development will be provided to 

assist with the writing transition and supported by county funds.   
● County formative assessments have been revised to closely align Mathematics 

instruction with the Maryland's College and Career-Ready Standards to identify the student’s 

needs.  The county formatives have been transitioned to electronic testing in SchoolNet. 

(County funds) 
● The county will be able to provide Mathematics professional development and 

support via the newly appointed Math Instructional Specialist. The specialist will analyze the 

Mathematics PK-12 program, scrutinize data, and provide instructional assistance to teachers 

in working with students, especially with the struggling subgroups.   
● The county will provide continued support, guidance, and additional professional 

development in the crafting and approval of SLOs.  (County funds) 
● Professional Learning Communities (PLC) are established in all schools.  Teachers 

must ensure that all students are learning essential skills, common assessments created, and 

student data gathered. Teams decide how best to move forward to ensure all students are 

learning.  PLCs ask four pertinent questions:  What do we want students to learn? How will 

we know if students have learned? What will we do if the students don’t learn? What will we 

do if the students already know it?   Each teacher brings to the team his/her own level of 

expertise to share.  By assisting and learning from each other, teachers are able to design 

lessons and create common assessments that allow students and teachers alike to benefit from 

the Professional Learning Community.  Professional Learning Communities will use 

SchoolNet, as well as PARCC’s “School Evidence Statement Analysis” and “Content 

Standards Roster” to review and analyze student test scores.  Teachers can drill down to see 

the strengths and weaknesses of not only individual students, but the entire class a teacher may 

have and/or specific groups.  Therefore, teachers can then develop engaging data-driven 

lessons. PLC is the vehicle to be used for all student data, UDL, SLOs, RTI.  Teachers can dive 

into student data to find strengths, weaknesses, and patterns of development, and then apply 
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certain skills and/or learning strategies in the classroom.  Professional development will be 

planned to assist with those learning strategies needed. (County funds)           
● Through staff development, the staff will identify the essential skills in all content 

areas.  Essential skills are skills that each student must know before moving on to the next 

grade/subject level.  The skills also identify the intervention process in Tier I and II in RTI.  

(County funds)         
● There are many opportunities throughout the school year to ensure successful 

implementation of the major strategies to determine if they were implemented with fidelity to 

meet learners’ needs.  Various staff development is conducted on the different strategies, 

whether countywide or within individual schools.  Through the staff development, skills for the 

various strategies can be conveyed to all stakeholders with the same messages and training 

skills. School Improvement Teams can focus on the various strategies when creating and 

implementing their School Improvement Plans. Through ongoing evaluation of the plans, 

schools can assess their success.  Within the school setting, subject level / team meetings will 

focus on successful implementation. Professional Learning Communities (PLCs) can also 

review student data for strengths and weakness of the implementation of the strategies.  

Schools can also ensure the implementation through Principal Walk-Throughs each day/week 

looking for strategies in the classrooms.   
● The school system has worked extensively the last several years incorporating the 

Principal and Teacher Observations / Evaluations. With SLOs being implemented by teachers 

and the RTI Committees, these evaluations are being executed using data from the strategies 

involved to work toward the common goals.  The other aspect concerning principals is the 

monthly Principals Instructional Academy (PIA) meetings to introduce, view, and discuss 

implementation strategies in the schools. 
● There are two funding sources targeted for changes to ensure progress: 

County Budget:  This source of funds focuses on the Principals Instructional Academy (PIA), 

RTI, and PLCs to provide professional development on good observation strategies and best 

instructional practices. 

Title II:  This funding provides for staff development regarding new teacher induction program 

and mentoring for the new teachers.  Having mentors for new teachers enables sufficient 

progress in targeted areas. (Title II funding:  #84.367) 
 

The Special Education Department has outlined the below rationale and strategies and/or 

evidence-based practices that will be implemented to ensure progress. 
 
 

Co-teaching:   

The school system continues to support teachers and provide ongoing professional development 

in co-teaching at all levels.  The IEP teams ensure that students with disabilities are educated in 

the least restrictive environment (LRE) through the IEP process.  
 

All students with disabilities have access to the Maryland College and Career Readiness Standards 

with initiatives to support students with disabilities in those general education settings in the 

following: 

Behavior Support 

Standards-based IEP goals  
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Assistive technology 

Tutoring at the middle and high school level 

Participation in Professional Learning Communities (PLCs) 

Ensuring accommodations are delivered appropriately 

Multi-tiered system of support 
 

The school system continues to support teachers of our certificate-bound students through yearly 

training in Alt-MSA science and modifying of the Maryland College and Career Ready Standards.  

The school system will also continue to train teachers on MSAA this school year.   
 

PLCs 

Joint planning is scheduled when possible in the master school schedule.  Principals work to find 

time for teachers to collaborate – long days, creative scheduling, etc.  IEP team chairs and special 

education teachers work diligently to ensure that the general education teachers have required 

information regarding students with disabilities and supply the information regarding IEP goals, 

objectives, accommodations and supplementary aids in services in writing. 
 

There are professional development opportunities for general education and special education 

teachers to collaborate and develop lessons to include initiatives such as differentiated instruction 

and positive behavior support.   

●       PLCs 
● Standards-based IEP goals   
● School based work and training in the Maryland College and Career Ready  Standards  
● Special Education teachers had the opportunity to attend the MSDE College and 

Career Readiness Conference.   
● Special Ed.: Adapting lessons, activities, materials to meet needs of students with 

disabilities in general education classrooms, Standards-based IEPs, CPI, 

Accommodations, and Positive Behavior Interventions- Functional Behavior 

Assessment/Behavior Intervention Plan (FBA/BIP). 
 

Strategies used to Address the Achievement Gap  

The special education subgroup continues to be a concern due to lower proficiency levels in 

reading, mathematics and science. The following strategies are used to address the achievement 

gap and include:  

● Provide staff development for principals, general education teachers, and special 

education teachers on the provision of accommodations. (Local Priority Flexibility grant:  

#84.027) 
● Provide professional development for general education and special education teachers 

on adapting lessons, activities, and materials, and incorporating differentiated instruction 

into daily lesson plans to meet the needs of students with disabilities in the general 

education setting. (County funds and Local Priority Flexibility grant:  #84.027) 
● Behavior Support Teachers and School Social Workers will continue to work with students 

and families with challenging behaviors.  Functional Behavior Assessments and Behavior 

Intervention Plans will be developed for all students whose behavior negatively impacts 

their learning or the learning of others. (Local Priority Flexibility grant:  #84.027) 
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● Person Centered Plans are developed for student’s disabilities to identify the student’s 

strengths, goals, and roadblocks and mentors are assigned to provide the student with 

additional support. (Local Priority Flexibility grant:  #84.027) 
● Provide appropriate assistive technology to ensure access to the general education 

curriculum for students (local funds) 
● Provide ongoing professional development opportunities for general education and special 

education teachers to ensure differentiated instruction is included in their daily lesson 

planning.  (Local Priority Flexibility grant:  #84.027) 
 

Interventions, enrichments and supports to address diverse learning needs   

How students with disabilities are included in, or provided access to, intervention/enrichment 

programs available to general education students?   
 

Each school has an assigned intervention time built into its master schedule.  Students that have 

been identified as needing an intervention, including students with disabilities, receive it during 

that assigned time as part of the county’s RTI framework.  If a student requires additional support, 

but not an intervention through our tiered system of support, the student can meet with his/her 

special education case manager, classroom teacher, or instructional support staff to receive the 

support he/she may need to complete homework assignments, organize his/her notebook or re-

teach a concept that has been previously taught.  If a student does not require an intervention or 

additional support, some schools have established enrichment time where students are allowed to 

extend his/her learning in a variety of areas.  This is also a time the Gifted/Talented Program 

meets.  Students with disabilities have the same opportunities for interventions, enrichments and 

supports as their non-disabled peers.   

Access to the General Education Curriculum  

How are students accessing general education so they are involved and progressing in the general 

curriculum at elementary, middle and high school levels and across various content areas? 

● Co-teaching – The school system continues to support teachers and provide ongoing 

professional development in co-teaching at all levels.  
● IEP teams ensure that students with disabilities are educated in the least restrictive 

environment (LRE) through the IEP process. 
● All students with disabilities have access to the Maryland College and Career Readiness 

Standards with initiatives to support students with disabilities in those general education 

settings in the following: 
● Positive Behavior Support 
● Standards-based IEP goals 
● Differentiated Instruction (DI) 
● Assistive technology and Universal Design for Learning (UDL) 
● Tutoring at the middle and high school level 
● Participation in Professional Learning Communities (PLCs) 
● Ensuring accommodations are delivered appropriately 

● We continue to support teachers of our certificate students through yearly training in Alt-

MSA science and modifying of the Maryland College and Career Ready Standards.  We 

will also train our teachers on MSAA this school year.   
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Collaboration with General Educators  

How is the local education agency ensuring collaboration between general and special education 

staff, including such opportunities as joint curricular planning, provision of instructional and 

testing accommodations, supplementary aids and supports, and modifications to the curriculum? 

● PLC’s 
● Joint planning is scheduled when possible in the master school schedule 
● Principals work to find time for teachers to collaborate – long days, creative scheduling, 

etc. 
● IEP team chairs and special education teachers work diligently to ensure that the general 

education teachers have required information regarding students with disabilities and 

supply the information regarding IEP goals, objectives, accommodations, and 

supplementary aids in services in writing. 
● Provide professional development opportunities for general education and special 

education teachers to collaborate and develop lessons to include initiatives such as 

differentiated instruction and positive behavior support.   
 

MSA Science 

 

1. Based on available MSA Science data, describe the challenges in science for grades 5 and 

8.  In your response, identify challenges for students requiring special education, students 

with limited English proficiency, and students failing to meet, or failing to make progress 

towards meeting State performance standards. In the absence of State performance 

standards, LEAs are required to report on any segment of the student population that is, on 

average, performing at a lower achievement level than the student population as a whole. 

Refer to pages 9 and 10 to ensure your response includes the reporting requirements 

for students receiving special education services and students with Limited English 

Language Proficiency. 
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Examining the trends in the years provided (2014-2016), several challenges continue to 

prevail. One challenge is the continuing decline in proficiency in both elementary and 

middle schools over the past 3 years.  Elementary proficiency has declined from 75.8 in 

2012, 74.9 in 2013, 73.4 in 2014, 67.2 in 2015, with a slight increase in 2016 at 70.6.   
 

In middle school, we have seen a decrease as well with 88.1 proficiency in 2012 to 79.2 in 

2013, 78.7 in 2014, 76.7 in 2015, to 74.6 in 2016.  
 

Of special concern would be the low proficiency levels in both elementary and middle 

school scores for special education and Free and Reduced Meals (FARMS) students. 

Gender results show that males and females are nearly equal at both school levels. 
 

Another challenge is the implementation of Next Generation Science Standards (now 

Maryland Integrated Science Standards) which has caused a shift in the curriculum over 

the past year or more.  In 2015-16, middle school grades completed the implementation of 

the content.  Due to these shifts, students being tested at any particular level may 

experience a lapse in certain content that might be tested that given year.  Until the MSA 

Science assessment is converted to the new curriculum, we will continue to see disconnect 

with respect to data trends and curriculum.  Recent information regarding the creation of 

assessments may even cause re-evaluation of the current changes, resulting in even more 

unexpected changes to meet the requirements of performance assessments. 
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Another challenge that continues for GCPS is the decline in special education scores in 

elementary schools.  The trend shows a continued decline in proficiency over the past 3 

years.  This subgroup continues to be a focus group of elementary and middle school 

instruction as their scores show a pattern of decline across all levels in all subject areas. 

Not only is there a significant decline in the performance of this subgroup, but the overall 

proficiency at the elementary level falls 55.2 percentage points below the general student 

population with a score of 15.4 proficiency versus the general population score of 70.6. At 

the middle school level, the special education population scored 45.0 percentage points 

lower in proficiency than the general education students.  While this subgroup is a small 

number with respect to the general population, thus skewing the data, it continues to be a 

focus of instruction within the Garrett County Public School system. 
 

Another critical subgroup, FARMS, shows a decline in scores over the past 3 years with 

scores below the general population percentage at both the grade 5 and grade 8 levels. 

The performance of this subgroup is a general focus as well.  The grade 5 data shows a 

13.9 percentage point variance between the general population and the FARMS 

population.  At grade 8, we see a similar lagging score of 7.7 percentage points between 

the FARMS and general student proficiencies. 
 

A unique challenge for both subgroups is that the total population in these groups is small. 

Thus, what appears to be a significant fluctuation with respect to the data may occur when 

only a small number of students are actually affected.  For instance, if the total population 

is only about 35, just a couple students not meeting the proficient level can have a startling 

impact on the data.  With declining populations in GCPS, analysis of data becomes critical 

and considering total numbers versus percentages can sometimes be more revealing. 
 

There was only 1 English Language Learner at the elementary level in MSA Science.  The 

student was at the Basic Proficient Level.  There were no EL students in middle school. 

With only 2 English Learner students in the entire county, there are contractual employees 

that work with the students several times a week, plus the students have accommodations 

they may use during classwork and assessments. 
 
 

2. Describe the changes or strategies, and the rationale for selecting the strategies and/or 

evidence-based practices that will be implemented to ensure progress. Include timelines 

and methods of measuring student progress where appropriate.  Include a description of  

corresponding resource allocations. (LEAs should include funding targeted to changes or 

adjustments in staffing, materials, or other items for a particular program, initiative, or 

activity.  The LEA should identify the source of the funding as restricted or unrestricted.   If 

the source is restricted IDEA, Title I or ARRA funding – include the CFDA number, grant 

name, and the attributable funds.  Otherwise, identify the source as unrestricted and 

include attributable funds.) Refer to pages 9 and 10 to ensure your response includes 

the reporting requirements for students receiving special education services and 

students with Limited English Language Proficiency. 
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● Content Vocabulary continues to be a focus targeted for the purpose of increasing student 

understanding.  Instructional personnel continue to directly teach the academic 

vocabulary. Various research-based academic vocabulary strategies have been introduced 

and will be reinforced through professional development so that the direct teaching of 

science vocabulary can be taught at the countywide level.  In addition, Maryland College 

and Career Ready Vocabulary have been introduced to enhance student performance by 

increasing test question understanding.  Math and Science Partnership (MSP) Grants will 

support the implementation of continued professional development through 2016-2017, 

focusing on skills for test preparation, key vocabulary, mastery of content, and transition 

to new standards. (Math Science Partnership Grant - #84.366B) 

● Professional Collaboration, a professional development initiated and directed by teachers 

through the use of student data, will be an additional support for science teachers in 

learning and teaching new strategies to increase student achievement.  (County funds) 

● Academic Intervention Programs have been established in the elementary and middle 

schools to work with students whose science skills are low.  The data indicates a greater 

need at Pre-K through 8 levels.  Middle school students attend an after-school intervention 

program for academic support. (County funds)  Extra intervention teachers have been 

added to Title I elementary schools through the use of Title I funds to provide additional 

support to improve professional practices to increase student achievement and bridge 

gaps. (Title I funding:  #84.010) 

● Response to Intervention (RTI) has been implemented to not only meet state directives, 

but to provide more intensive and intentional strategies tailored to individual student 

needs.  SchoolNet training has been provided to input student tests to better analyze data 

and to also manage RTI through an RTI module.  Through staff development, the staff will 

identify the essential skills in all content areas.  Essential skills are skills that each student 

must know before moving on to the next grade/subject level.  The skills also identify the 

intervention process in Tier I and II in RTI.  (County funds)        

● Vertical Teaming is professional development that revolves around the interaction 

between teachers in the all areas, but particularly science as it pertains to this goal 

(elementary, middle, and high school). The intended focus being Maryland College and 

Career Ready Standards, specifically STEM, in order to develop strategies that have a 

positive impact on instruction resulting in increased student achievement. Through 

Vertical Teaming, areas of need are discussed and explored as teachers determine 

instructional processes which better prepare students to be successful on standardized 

assessments (i.e. review and align Garrett County’s science program of studies to The 

Maryland College and Career Ready Curriculum; collaboration between special 

education and regular education teachers focusing on reluctant learners; etc.). The 

objectives of the Vertical Teaming sessions are as follows: 1) better articulation between 

content teachers at the elementary, middle, and high schools; 2) development of a well-

aligned, seamless curriculum; 3) clarification of elementary, middle and high school 

assessment expectations; 4) evaluation of student performance on various teacher 

developed and publicly released MSA-type questions or performance assessments based 

on expectations; 4) action plan development (using student data) and implementation 

designed to address academic deficits; 5) on-going analysis of student performance on 

standardized assessments; and 6) appropriate revision of action plan to enhance 
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curriculum delivery.  These efforts are ongoing and supported by county professional 

development funds as well as grants secured through various avenues, particularly MSP 

Grants.  This year, over 200 teachers and administrators will participate in various levels 

of professional development. (County funds and Math Science Partnership Grant - 

#84.366B)        

● Additionally, full county professional development will be provided for STEM and 

Discovery Education resources. The county has purchased streaming of the Discovery 

Education Network for use in the schools/classrooms. Discovery Education is made 

possible through a partnership with Allegany County.  (County funds) 

● Co-teaching will continue to support instruction the elementary/middle classrooms.  The 

schools have a number of teachers co-teaching to share instructional responsibilities for a 

single group of students for specific content and objectives. With this mutual ownership 

and pooled resources, teachers will work together with the shared accountability of making 

certain that students achieve in the science area. 

● Universal Design for Learning (UDL) professional development will be provided as it 

relates to content with regard to the principles, strategies for classroom practices, use of 

technology to support UDL, applying UDL to curriculum planning, and development of a 

plan for continuous integration of the UDL principles. Local Flexibility Funding through 

State Discretionary Grant is funding professional development.  Content specific UDL 

assistance and training has been provided by trained individuals within the Pupil 

Personnel Department. (Local Priority Flexibility grant:  #84.027) 
● Professional Learning Communities (PLC) have been established in each elementary and 

middle school. Teachers must ensure that all students are learning essential skills, common 

assessments are created, and student data gathered. Teams decide how best to move 

forward to ensure all students are learning. PLCs ask four pertinent questions: What do 

we want students to learn? How will we know if students have learned? What will we do if 

the students don’t learn? What will we do if the students already know it? Each teacher 

brings to the team his/her own level of expertise to share. By assisting and learning from 

each other, teachers are able to design lessons, and create common assessments that allow 

students and teachers alike to benefit from the Professional Learning Community. 

Professional Learning Communities will also use SchoolNet to review and analyze student 

test scores. Teachers can drill down to see the strengths and weakness of not only 

individual students, but also the entire class a teacher may have. Therefore, teachers can 

then develop engaging data-driven lessons.   

● Focus on Next Generation Science Standards (NGSS).  Staff Development will focus on 

the realignment of the curriculum to incorporate NGSS standards in teaching to prepare 

for the new Multi Integrated Science Assessments (MISA) which will begin in the 

elementary and middle school in Spring 2017. (County funds) 

● Incorporation of Maryland College and Career Readiness Curriculum (formerly 

Common Core). One focus for the upcoming school year is to integrate “argument” 

writing across all grade levels and content. Staff development will be provided to assist 

with the writing transition in the science areas.  Additionally, efforts are being focused on 

reading and writing in the content areas to promote disciplinary literacy PreK-12. 

● Another goal is to guide more schools in achieving and renewing “Green School” status 

in the upcoming year with a specific concentration on Green Ribbon School status for 
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schools which may be interested.  Currently, 86% of our schools have achieved and are 

maintaining Green School status.  The administrator of Hickory Environmental Education 

Center, Mr. Jason Shank, along with teacher-specialist, Mrs. Debbie Brenneman, and Ms. 

Michelle Harman are working on assisting schools in this endeavor. 
 

The Special Education Department has outlined the below rationale and strategies and/or 

evidence-based practices that will be implemented to ensure progress. 
 

Co-teaching:   

The school system continues to support teachers and provide ongoing professional development 

in co-teaching at all levels.  The IEP teams ensure that students with disabilities are educated in 

the least restrictive environment (LRE) through the IEP process.  
 

All students with disabilities have access to the Maryland College and Career Readiness Standards 

with initiatives to support students with disabilities in those general education settings in the 

following: 

Behavior Support 

Standards-based IEP goals  

Assistive technology 

Tutoring at the middle and high school level 

Participation in Professional Learning Communities (PLCs) 

Ensuring accommodations are delivered appropriately 

Multi-tiered system of support 
 

The school system continues to support teachers of our certificate-bound students through yearly 

training in Alt-MSA science and modifying of the Maryland College and Career Ready Standards.  

The school system will also continue to train teachers on MSAA this school year.   
 
 

PLCs 

Joint planning is scheduled when possible in the master school schedule.  Principals work to find 

time for teachers to collaborate – long days, creative scheduling, etc.  IEP team chairs and special 

education teachers work diligently to ensure that the general education teachers have required 

information regarding students with disabilities and supply the information regarding IEP goals, 

objectives, accommodations and supplementary aids in services in writing. 
 

There are professional development opportunities for general education and special education 

teachers to collaborate and develop lessons to include initiatives such as differentiated instruction 

and positive behavior support.   

●       PLCs 
● Standards-based IEP goals   
● School based work and training in the Maryland College and Career Ready  Standards  
● Special Education teachers had the opportunity to attend the MSDE College and 

Career Readiness Conference.   
● Special Ed.: Adapting lessons, activities, materials to meet needs of students with 

disabilities in general education classrooms, Standards-based IEPs, CPI, 
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Accommodations, and Positive Behavior Interventions- Functional Behavior 

Assessment/Behavior Intervention Plan (FBA/BIP). 
 

Strategies used to Address the Achievement Gap  

Students with disabilities are entering pre-kindergarten or kindergarten with delays in school 

readiness.  The 3-5 year olds with disabilities scored at least 20 percentage points lower in each 

area with the largest gap is in Language and Literacy.  We have a collaborative with the Judy 

Center to develop lessons and receive explicit instruction in the following:  Vocabulary, General 

Reading Comprehension, Comprehension of Informational Text, and Comprehension of Literary 

Text. (Local Priority Flexibility grant:  #84.027) 

The special education subgroup continues to be a concern due to lower proficiency levels in 

reading, mathematics and science. The following strategies are used to address the achievement 

gap and include:  

● Provide staff development for principals, general education teachers, and special 

education teachers on the provision of accommodations. (Local Priority Flexibility grant:  

#84.027) 
● Provide professional development for general education and special education teachers 

on adapting lessons, activities, and materials, and incorporating differentiated instruction 

into daily lesson plans to meet the needs of students with disabilities in the general 

education setting. (County funds and Local Priority Flexibility grant:  #84.027) 
● Behavior Support Teachers and School Social Workers will continue to work with students 

and families with challenging behaviors.  Functional Behavior Assessments and Behavior 

Intervention Plans will be developed for all students whose behavior negatively impacts 

their learning or the learning of others. (Local Priority Flexibility grant:  #84.027) 
● Person Centered Plans are developed for student’s disabilities to identify the student’s 

strengths, goals, and roadblocks and mentors are assigned to provide the student with 

additional support. (Local Priority Flexibility grant:  #84.027) 
● Provide appropriate assistive technology to ensure access to the general education 

curriculum for students (local funds) 
● Provide ongoing professional development opportunities for general education and special 

education teachers to ensure differentiated instruction is included in their daily lesson 

planning.  (Local Priority Flexibility grant:  #84.027) 
 

Interventions, enrichments and supports to address diverse learning needs   

How students with disabilities are included in, or provided access to, intervention/enrichment 

programs available to general education students?   
 

Each school has an assigned intervention time built into its master schedule.  Students that have 

been identified as needing an intervention, including students with disabilities, receive it during 

that assigned time as part of the county’s RTI framework.  If a student requires additional support, 

but not an intervention through our tiered system of support, the student can meet with his/her 

special education case manager, classroom teacher, or instructional support staff to receive the 

support he/she may need to complete homework assignments, organize his/her notebook or re-

teach a concept that has been previously taught.  If a student does not require an intervention or 

additional support, some schools have established enrichment time where students are allowed to 
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extend his/her learning in a variety of areas.  This is also a time the Gifted/Talented Program 

meets.  Students with disabilities have the same opportunities for interventions, enrichments and 

supports as their non-disabled peers.   

Access to the General Education Curriculum  

How are students accessing general education so they are involved and progressing in the general 

curriculum at elementary, middle and high school levels and across various content areas? 

● Co-teaching – The school system continues to support teachers and provide ongoing 

professional development in co-teaching at all levels.  
● IEP teams ensure that students with disabilities are educated in the least restrictive 

environment (LRE) through the IEP process. 
● All students with disabilities have access to the Maryland College and Career Readiness 

Standards with initiatives to support students with disabilities in those general education 

settings in the following: 
● Positive Behavior Support 
● Standards-based IEP goals 
● Differentiated Instruction (DI) 
● Assistive technology and Universal Design for Learning (UDL) 
● Tutoring at the middle and high school level 
● Participation in Professional Learning Communities (PLCs) 
● Ensuring accommodations are delivered appropriately 

● We continue to support teachers of our certificate students through yearly training in Alt-

MSA science and modifying of the Maryland College and Career Ready Standards.  We 

will also train our teachers on MSAA/ALT Science this school year.   
Collaboration with General Educators  

How is the local education agency ensuring collaboration between general and special education 

staff, including such opportunities as joint curricular planning, provision of instructional and 

testing accommodations, supplementary aids and supports, and modifications to the curriculum? 

● PLC’s 
● Joint planning is scheduled when possible in the master school schedule 
● Principals work to find time for teachers to collaborate – long days, creative scheduling, 

etc. 
● IEP team chairs and special education teachers work diligently to ensure that the general 

education teachers have required information regarding students with disabilities and 

supply the information regarding IEP goals, objectives, accommodations, and 

supplementary aids in services in writing. 
● Provide professional development opportunities for general education and special 

education teachers to collaborate and develop lessons to include initiatives such as 

differentiated instruction and positive behavior support.  
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High School Assessment (HSA) Biology 

 

1. Based on available data, describe the challenges in Biology.  In your response, identify 

challenges for students requiring special education services, students with limited English 

proficiency, and students failing to meet, or failing to make progress towards meeting State 

performance standards. In the absence of State performance standards, LEAs are required 

to report on any segment of the student population that is, on average, performing at a lower 

achievement level than the student population as a whole.  

 
 

For 2015-16, Garrett County’s HSA Biology results show that 72.7% of the students passed 

the assessment.  

A challenge that continues for GCPS is the decline in special education scores.  The trend 

shows a continued decline in proficiency over the past 3 years.  This subgroup continues 

to be a focus group for high school instruction as their scores show a pattern of decline 

across all levels in all subject areas.   Special education students are falling well below the 

non-special education students with proficiency in HSA Biology. Only 17.9% of the special 

education students scored proficient on 2016 HSA Biology, which is down from 2015 

(57.1%). The proficiency level of special education students falls 54.8 percentage points 

below the general population proficiency. While this subgroup is a small number with 

respect to the general population, it continues to be a focus of instruction within the Garrett 

County Public School system. 
 

An additional challenge is the FARMS population.  The performance of this subgroup is a 

general focus for the county.  The HSA Biology data show a 11.2 percentage point variance 

between the general population and the FARMS population.   
 

Trends in males and females show a similar pattern for the past 4 years. Females have had 

a better passing percent than boys since 2013.  Females scored 9.3 percentage points better 

that males.  
 

An additional challenge is meeting the graduation requirement in which students need to 

pass the Biology high school assessment. Students not passing the Biology assessment must 

complete bridge plans.   
 

There were no English Learners assessed in 2015-16.  
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2. Describe the changes or strategies, and the rationale for selecting the strategies and/or 

evidence-based practices that will be implemented to ensure progress. Include timelines 

and methods of measuring student progress where appropriate.  Include a description of  

corresponding resource allocations. (LEAs should include funding targeted to changes or 

adjustments in staffing, materials, or other items for a particular program, initiative, or 

activity.  The LEA should identify the source of the funding as restricted or unrestricted.   If 

the source is restricted IDEA, Title I or ARRA funding – include the CFDA number, grant 

name, and the attributable funds.  Otherwise, identify the source as unrestricted and 

include attributable funds.) Refer to pages 9 and 10 to ensure your response includes 

the reporting requirements for students receiving special education services and 

students with Limited English Language Proficiency. 
 

● Academic Vocabulary: Every teacher, whether in a core content or not, will be stressing 

county-determined content vocabulary throughout the entire building on a daily basis for 

students to use in gaining academic knowledge in the area of Biology.  Also, common Core 

Vocabulary focuses the student’s understanding on dissection of questions to increase the 

ability to answer questions accurately.   
● The use of data analysis has been elevated in the high schools via the central office.  

Through the data analysis process, a number of areas are of focus:  students passing/failing 

of each HSA assessment, graduation requirements, student strengths and weaknesses, etc.  

A cohort database has been developed at the central office for high schools to track 

students toward a successful completion of the assessments and graduation.   

● A complete student database, through SchoolNet and PowerSchool, is available to the 

teachers to track a student’s history in Biology and science from elementary to high school. 

SchoolNet will enable teachers to identify the skills students need improvement to be able 

to pass the HSA and create a stronger background for students as they progress in their 

education in the coming years. This program is supported by county funds. 

● Academic intervention is an area that has grown out of data analysis.  Academic 

Intervention Programs have been established in the high schools to work with students 

whose science skills are low.  High school intervention consists of Incentive 

Tutoring/Flooding which prepares students for the HSAs. Tutoring/Flooding is conducted 

2-3 weeks prior to the assessments. Incentives are awarded to students for attending all 

eight sessions of flooding.  “Flooding” is not research-based; it is a high school-based 

intervention.    Flooding allows the students an opportunity to refresh and gain a better 

understanding of the skills and processes in a particular subject area.  Students needing to 

take the HSAs do remediation during the school day, but flooding allows for extra 

assistance in a particular subject. Also, instructors continue to seek additional avenues for 

providing interventions for students who are struggling academically by working with their 

colleagues, central office, and guidance personnel.  As well, students have an opportunity 

to attend a 4-week summer school in which students can retake the biology high school 

assessment. The Bridge Plan process will continue this school year for students in the 

senior class to complete biology projects to successfully meet graduation requirements.  

(County funds) 
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● Doubling Dosing: Biology content in which at-risk students receive two periods of 

instruction in biology for the entire school year by use of a 5th “enrichment” period 

included in the 4 period day. 

● Vertical Teaming is professional development revolving around the interaction between 

teachers in the Biology area (middle and high school). The intended focus is the Maryland's 

College and Career-Ready Standards to develop strategies that have a positive impact on 

instruction resulting in student achievement.  Through Vertical Teaming, areas of need are 

discussed and explored as teachers determine instructional processes which better prepare 

students to be successful on standardized assessments (i.e. establish benchmark 

assessments; look at essential skills and deficiencies that may occur; collaboration 

between special education and regular education teachers focusing on reluctant learners; 

etc.).  The objectives of the Vertical Teaming sessions are as follows:  1) better articulation 

between content teachers at the middle and high schools; 2) development of a well-aligned, 

seamless curriculum;  3) clarification of the high school assessment expectations; 4) 

evaluation of student performance on various teacher developed and publicly released 

HSA-type questions; 4) action plan development (using student data) and implementation 

designed to address academic deficits; 5) on-going analysis of student performance on 

standardized assessments; and 6) appropriate revision of action plan to enhance 

curriculum delivery. (County funds) 

● Professional Learning Communities (PLC) have been established in the high schools.  

Teachers will study data to determine school needs and establish staff development 

concerning those needs to address individual student concerns. The teachers will build 

their own staff development that is data driven, establishes best practices, and creates 

curriculum matches. This will also allow CTE teachers to better understand the HSA 

process and support students through the CTE curriculum as well. (County funds) 

● Transition Outcome Plans (TOP) will be developed for students with special needs that 

provide a map to assist them in reaching their long-term goals and graduation from high 

school with a diploma instead of a certificate of completion. 

● The county will continue to support professional development concerning Universal 

Design for Learning (UDL) with regard to the principles, strategies for classroom 

practices, use of technology to support UDL, applying UDL to curriculum planning, and 

development of a plan for continuous integration of the UDL principles. (Local Flexibility 

Funding - #84.027) 

● Both county high schools have the same schedules. Both schools have implemented a 

student schedule where classes are on a block schedule (semester) with remediation time 

available.  Also, the Biology Essentials course will be offered for students not passing the 

Biology HSA and remediation not working the second time. 

● There is a focus on Next Generation Science Standards (NGSS).  Staff Development will 

focus on the realignment of the curriculum to incorporate NGSS standards in teaching to 

prepare for the new Multi Integrated Science Assessments (MISA) which will begin in the 

high schools in 2017-18. (County funds) 

● The “Student Education Planning Guide” has been composed to increase academic rigor 

for some career pathways to better prepare students for postsecondary experiences. 
● Modifications have been made to existing programs to upgrade and intensity rigor.  Also, 

programs have been added in Biomedical Sciences in a 4-course sequence. 
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● The county will continue to support the effort of “Encouraging Girls in Science and Math” 

which had been initiated by a STEM grant. This will provide positive role models for girls 

of women in the technical fields in the science and math areas. (County funds) 
● Focus on College and Career Readiness in the high schools: 1) One focus for the upcoming 

school year is to integrate reading and writing across all grade levels and content areas. 

Professional development will be provided to assist with the writing transition.  1)  All high 

school teachers will have students complete an argument writing assignment twice a 

semester and use a newly created rubric, which was developed by county teachers, to 

address common core standards of writing. 2) Biology teachers will have students work 

with argument versus persuasive writings. 3) A detailed presentation will be given on how 

college and career ready standards can be implemented across the curriculum. The 

information will be specific to each content area. 
● Response to Intervention – Through RTI, plans have been made and are being incorporated 

to identify students at risk academically, socially, emotionally, and behaviorally.  Through 

staff development, the staff will identify the essential skills in all content areas.  Essential 

skills are skills that each student must know before moving on to the next grade/subject 

level.  The skills also identify the intervention process in Tier I and II in RTI.  (County 

funds)        
● Stream Restoration Projects – Grants are being secured to promote stream restoration 

projects PreK-12 and collaboration between teams conducting research. 
● UMD/NSF Grant Project – A cooperative venture is currently in its formative stages as 3 

counties work through environmental science instructors (or other identified high school 

instructors) to collaborate with Frostburg State University, UMCES Appalachian 

Laboratory, and scientists to investigate the issue of increased nitrates in a 3 county region.  

Students will collaborate with real scientists and FSU to conduct research over a 3 year 

period. (County Funds and UMCES Appalachian Laboratory Grant) 
● The Comprehensive Environmental Literacy Program was implemented K – 12.   The 

program will incorporate the 5Es from STEM to address local environmental issues.  The 

current plan is being aligned to Next Generation Science Standards (now Maryland 

Integrated Science Standards).   Environmental Science, a complementary Agriculture 

course, or BIO150 Ecology (dual enrollment with Garrett College) will serve as a 

requirement to meet the Environmental Literacy.  All schools continue to use the outdoor 

laboratory of the Hickory Environmental Education Center, as well as the Planetarium, to 

make connections to the environment and real-world science.  (County funds) 
● Many of the strategies implemented will continue from previous years.  Expansion of 

digital resources will allow modifications of curricular materials as well as specialized 

instruction for low-performing subgroups.  Additionally, GCPS has increased computer or 

device availability for teachers and students.  The county is working collaboratively to also 

expand broadband connectivity for all residents as well as visitors.  The addition of 

Discovery Education Streaming Plus for Pre-K through 12 as well as Discovery Education 

Techbook for middle level science allow for more varied instruction to meet the needs of 

multiple learning styles. 
● More intense Response to Intervention system or RTI has taken place with additional staff 

time devoted to combining efforts for tracking interventions at Tiers 1, 2, and 3 across the 

system to ensure common format and approach to RTI.  We are now examining systems 
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that are already in existence for tracking interventions and student progress and are 

moving into Schoolnet tracking for this purpose. 
● Other strategies, in addition to all those already in place, include the focus on Disciplinary 

Literacy and increased reading and writing in the content areas. Additionally, high school 

will begin a transition to Next Generation Science Standards and increase in rigor that 

will result from those changes. 
● Some of the above mentioned adjustments were the same as last year or a continuation of 

strategies implemented in years past.  The rationale behind this continuation is that with 

experience in using digital resources and other newer strategies produces comfort levels 

in both teachers and students that enhance that learning medium.  Furthermore, continuing 

a newer strategy or program allows that tactic to be implemented with more fidelity as the 

instructor gets more comfortable employing it. 
 

The Special Education Department has outlined the below rationale and strategies and/or 

evidence-based practices that will be implemented to ensure progress. 
 

Co-teaching:   

The school system continues to support teachers and provide ongoing professional development 

in co-teaching at all levels.  The IEP teams ensure that students with disabilities are educated in 

the least restrictive environment (LRE) through the IEP process.  
 

All students with disabilities have access to the Maryland College and Career Readiness Standards 

with initiatives to support students with disabilities in those general education settings in the 

following: 

Behavior Support 

Standards-based IEP goals  

Assistive technology 

Tutoring at the middle and high school level 

Participation in Professional Learning Communities (PLCs) 

Ensuring accommodations are delivered appropriately 

Multi-tiered system of support 
 

The school system continues to support teachers of our certificate-bound students through yearly 

training in Alt-MSA science and modifying of the Maryland College and Career Ready Standards.  

The school system will also continue to train teachers on MSAA this school year.   
 

PLCs 

Joint planning is scheduled when possible in the master school schedule.  Principals work to find 

time for teachers to collaborate – long days, creative scheduling, etc.  IEP team chairs and special 

education teachers work diligently to ensure that the general education teachers have required 

information regarding students with disabilities and supply the information regarding IEP goals, 

objectives, accommodations and supplementary aids in services in writing. 
 

There are professional development opportunities for general education and special education 

teachers to collaborate and develop lessons to include initiatives such as differentiated instruction 

and positive behavior support.   
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●       PLCs 
● Standards-based IEP goals   
● School based work and training in the Maryland College and Career Ready  Standards  
● Special Education teachers had the opportunity to attend the MSDE College and 

Career Readiness Conference.   
● Special Ed.: Adapting lessons, activities, materials to meet needs of students with 

disabilities in general education classrooms, Standards-based IEPs, CPI, 

Accommodations, and Positive Behavior Interventions- Functional Behavior 

Assessment/Behavior Intervention Plan (FBA/BIP). 
 

Strategies used to Address the Achievement Gap  

The special education subgroup continues to be a concern due to lower proficiency levels in 

reading, mathematics and science. The following strategies are used to address the achievement 

gap and include:  

● Provide staff development for principals, general education teachers, and special 

education teachers on the provision of accommodations. (Local Priority Flexibility grant:  

#84.027) 
● Provide professional development for general education and special education teachers 

on adapting lessons, activities, and materials, and incorporating differentiated instruction 

into daily lesson plans to meet the needs of students with disabilities in the general 

education setting. (County funds and Local Priority Flexibility grant:  #84.027) 
● Behavior Support Teachers and School Social Workers will continue to work with students 

and families with challenging behaviors.  Functional Behavior Assessments and Behavior 

Intervention Plans will be developed for all students whose behavior negatively impacts 

their learning or the learning of others. (Local Priority Flexibility grant:  #84.027) 
● Person Centered Plans are developed for student’s disabilities to identify the student’s 

strengths, goals, and roadblocks and mentors are assigned to provide the student with 

additional support. (Local Priority Flexibility grant:  #84.027) 
● Provide appropriate assistive technology to ensure access to the general education 

curriculum for students (local funds) 
● Provide ongoing professional development opportunities for general education and special 

education teachers to ensure differentiated instruction is included in their daily lesson 

planning.  (Local Priority Flexibility grant:  #84.027) 
 

Interventions, enrichments and supports to address diverse learning needs   

How students with disabilities are included in, or provided access to, intervention/enrichment 

programs available to general education students?   
 

Each school has an assigned intervention time built into its master schedule.  Students that have 

been identified as needing an intervention, including students with disabilities, receive it during 

that assigned time as part of the county’s RTI framework.  If a student requires additional support, 

but not an intervention through our tiered system of support, the student can meet with his/her 

special education case manager, classroom teacher, or instructional support staff to receive the 

support he/she may need to complete homework assignments, organize his/her notebook or re-

teach a concept that has been previously taught.  If a student does not require an intervention or 

additional support, some schools have established enrichment time where students are allowed to 
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extend his/her learning in a variety of areas.  This is also a time the Gifted/Talented Program 

meets.  Students with disabilities have the same opportunities for interventions, enrichments and 

supports as their non-disabled peers.   

Access to the General Education Curriculum  

How are students accessing general education so they are involved and progressing in the general 

curriculum at elementary, middle and high school levels and across various content areas? 

● Co-teaching – The school system continues to support teachers and provide ongoing 

professional development in co-teaching at all levels.  
● IEP teams ensure that students with disabilities are educated in the least restrictive 

environment (LRE) through the IEP process. 
● All students with disabilities have access to the Maryland College and Career Readiness 

Standards with initiatives to support students with disabilities in those general education 

settings in the following: 
● Positive Behavior Support 
● Standards-based IEP goals 
● Differentiated Instruction (DI) 
● Assistive technology and Universal Design for Learning (UDL) 
● Tutoring at the middle and high school level 
● Participation in Professional Learning Communities (PLCs) 
● Ensuring accommodations are delivered appropriately 

● We continue to support teachers of our certificate students through yearly training in Alt-

MSA science and modifying of the Maryland College and Career Ready Standards.  We 

will also train our teachers on MSAA this school year.   
 

Collaboration with General Educators  

How is the local education agency ensuring collaboration between general and special education 

staff, including such opportunities as joint curricular planning, provision of instructional and 

testing accommodations, supplementary aids and supports, and modifications to the curriculum? 

● PLC’s 
● Joint planning is scheduled when possible in the master school schedule 
● Principals work to find time for teachers to collaborate – long days, creative scheduling, 

etc. 
● IEP team chairs and special education teachers work diligently to ensure that the general 

education teachers have required information regarding students with disabilities and 

supply the information regarding IEP goals, objectives, accommodations, and 

supplementary aids in services in writing. 
● Provide professional development opportunities for general education and special 

education teachers to collaborate and develop lessons to include initiatives such as 

differentiated instruction and positive behavior support.   
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 High School Assessment (HSA) Government 
 

1. Based on available HSA data, describe the challenges in Government.  In your response, 

identify challenges for students requiring special education services, students with limited 

English proficiency, and students failing to meet, or failing to make progress towards 

meeting State performance standards. In the absence of State performance standards, LEAs 

are required to report on any segment of the student population that is, on average, 

performing at a lower achievement level than the student population as a whole. Refer to 

pages 9 and 10 to ensure your response includes the reporting requirements for 

students receiving special education services and students with Limited English 

Language Proficiency. 
 

 
 

For 2015-16, Garrett County’s HSA Government results show that 75.7% of the students 

passed the assessment.  

A challenge that continues for GCPS is the decline in special education scores.  The trend 

shows a continued decline in proficiency over the past 3 years.  The discrepancy between 

special education students and “all students” is part of our data analysis. Special 

education students are falling well below the non-special education students with 

proficiency in HSA Government. In 2013-14, 32.7% of the special education students 

scored proficient on HSA Government, while 45.5 was proficient in 2014-15. The 

proficiency level of special education students in 2015-16 was 25.0 which falls 50.7 

percentage points below the general population proficiency. 
 

An additional challenge is the FARMS population.  The performance of this subgroup is a 

general focus for the county.  The HSA Government data show a 7.6 percentage point 

variance between the general population and the FARMS population.   
 

Trends in males and females show a similar pattern for the past 4 years. Females have had 

a better passing percent than boys since 2013.  Though the gap is closing, females scored 

3.1 percentage points better that males.  
 

An additional challenge is meeting the graduation requirement in which students need to 

pass the Government high school assessment. Students not passing the Government 

assessment will now be completing bridge plans.   
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There were no English Learners assessed in 2015-16.   

2. Describe the changes or strategies, and the rationale for selecting the strategies and/or 

evidence-based practices that will be implemented to ensure progress. Include timelines 

and methods of measuring student progress where appropriate.  Include a description of 

corresponding resource allocations. (LEAs should include funding targeted to changes or 

adjustments in staffing, materials, or other items for a particular program, initiative, or  

activity.  The LEA should identify the source of the funding as restricted or unrestricted.  

If the source is restricted IDEA, Title I or ARRA funding – include the CFDA number, grant 

name, and the attributable funds.  Otherwise, identify the source as unrestricted and 

include attributable funds.) Refer to pages 9 and 10 to ensure your response includes 

the reporting requirements for students receiving special education services and 

students with Limited English Language Proficiency. 
 

● Academic Vocabulary: Every teacher, whether in a core content or not, will be stressing 

county-determined content vocabulary throughout the entire building on a daily basis for 

students to use in gaining academic knowledge in the area of Government / Social Studies. 

● The use of data analysis has been elevated in the high schools via the central office.  

Through the data analysis process, a number of areas are of focus:  students passing/failing 

of each HSA assessment, graduation requirements, student strengths and weaknesses, etc.  

A cohort database has been developed at the central office for high schools to track 

students toward a successful completion of the assessments and graduation.   

● A complete student database, through SchoolNet and PowerSchool, is also available to the 

teachers to track a student’s history in Government at the high school level. SchoolNet will 

enable teachers to identify the skills students need improvement to be able to pass the HSA 

and create a stronger background for students as they progress in their education in the 

coming years. This program is supported by county funds. 

● Academic intervention is an area that has grown out of data analysis.  Academic 

Intervention Programs have been established in the high schools to work with students 

whose social studies skills are low.  High school intervention consists of Incentive 

Tutoring/Flooding which prepares students for the HSAs. Tutoring/Flooding is conducted 

2-3 weeks prior to the assessments. Incentives are awarded to students for attending all 

eight sessions of flooding.  “Flooding” is not research-based; it is a high school-based 

intervention.    Flooding allows the students an opportunity to refresh and gain a better 

understanding of the skills and processes in a particular subject area.  Also, students 

needing to take the HSAs do remediation during the school day. The mdk12.org website is 

being utilized as a great tool for HSA practice exams and practice in test taking skills 

(especially in constructed responses).   As well, students have an opportunity to attend a 

4-week summer school in which students can retake the government high school 

assessment. The Bridge Plan process will continue for students in the senior class to 

complete government projects to successfully meet graduation requirements. Each high 

school has been provided with an additional $8500 from unrestricted county funds to fund 

intervention programs like after school tutoring and evening high school.  (County funds) 

● Doubling Dosing: Government content in which at-risk students receive two periods of 

instruction in Government for the entire school year by use of a 5th “enrichment” period 

included in the 4 period day. 
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● Vertical Teaming is professional development revolving around the interaction between 

teachers in the Government / Social Studies area (middle and high school). The intended 

focus is the Maryland's College and Career-Ready Standards to develop strategies that 

have a positive impact on instruction resulting in student achievement.  Through Vertical 

Teaming, areas of need are discussed and explored as teachers determine instructional 

processes which better prepare students to be successful on standardized assessments (i.e. 

establish benchmark assessments; look at essential skills and deficiencies that may occur; 

collaboration between special education and regular education teachers focusing on 

reluctant learners; etc.).  The objectives of the Vertical Teaming sessions are as follows:  

1) better articulation between content teachers at the middle and high schools; 2) 

development of a well-aligned, seamless curriculum;  3) clarification of the high school 

assessment expectations; 4) evaluation of student performance on various teacher 

developed and publicly released HSA-type questions; 4) action plan development (using 

student data) and implementation designed to address academic deficits; 5) on-going 

analysis of student performance on standardized assessments; and 6) appropriate revision 

of action plan to enhance curriculum delivery. (County funds) 

● Professional Learning Communities (PLC) have been established in the high schools.  

Teachers will study data to determine school needs and establish staff development 

concerning those needs to address individual student concerns. The teachers will build 

their own staff development that is data driven, establishes best practices, and creates 

curriculum matches. This will also allow CTE teachers to better understand the HSA 

process and support students through the CTE curriculum as well. (County funds) 

● Teachers developed common scope and sequence maps and common benchmarks that were 

given every three weeks, and this process will remain in place.  Scope and sequence maps 

and benchmarks were tweaked and modified as needed based on data and PLC 

feedback.   EDMODO is utilized to allow the county-wide PLC to share data and best 

practices to continue to improve data driven instruction and move toward success on the 

HSA by all Garrett County students. (County funds) 

● Embedding RTI into the high schools, as well as the PLC and EDMODO work groups, in 

collaboration with special education teachers.   The goal of improving remediation has 

enabled teachers to have a variety of strategies in place to help struggling learners.  This 

mostly includes a richer library of digital and online resources.  Through staff 

development, the staff will identify the essential skills in all content areas.  Essential skills 

are skills that each student must know before moving on to the next grade/subject level.  

The skills also identify the intervention process in Tier I and II in RTI.  (County funds)        

● Transition Outcome Plans (TOP) will be developed for students with special needs that 

provide a map to assist them in reaching their long-term goals and graduation from high 

school with a diploma instead of a certificate of completion. 

● The county will continue to support professional development concerning Universal 

Design for Learning (UDL) with regard to the principles, strategies for classroom 

practices, use of technology to support UDL, applying UDL to curriculum planning, and 

development of a plan for continuous integration of the UDL principles. Professional 

development is being funded by Local Flexibility Funding through State Discretionary 

Grant. (Local Priority Flexibility grant:  #84.027) 
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● Both county high schools have the same schedules. Both schools have implemented a 

student schedule where classes are on a block schedule (semester) with remediation time 

available.  Also, the Government Essentials course will be offered for students not passing 

the Government HSA and remediation not working the second time. 

● The “Student Education Planning Guide” has been composed to increase academic rigor 

for some career pathways to better prepare students for postsecondary experiences. 
● Continue implementation and acclimatization of the C3 (College, Career, and Civic Life) 

Frameworks. Teachers met on their contractual half day staff developments in fall of last 

year to work on county-wide PLC’s to analyze scope and sequence maps and common 

assessments aligned to the C3 frameworks. Furthermore, social studies teachers met on 

two other half day staff developments with reading specialists to be trained in disciplinary 

literacy for social studies to enhance reading and writing skills within a curricular context. 

(County funds) 
● Classroom licenses have been purchased through unrestricted funds for NEWSELA for 

government classrooms in the county to help cater to reading levels more appropriately. 

Furthermore, in working with the Maryland Historical Society and utilizing a grant 

program through them, Garrett County Public Schools will have access to the Historical 

Investigations Portal (HIP) and the rich resources that it provides elementary level 

through high school. (County funds) 
● GCPS utilizes Thinkport in grade bands K-12 to engage students in digital learning by 

providing access to both primary and secondary documents, as well as utilizing multimedia 

productions in various social studies content. (County funds) 
● Some of the above mentioned adjustments were the same as last year or a continuation of 

strategies implemented in years past.  The rationale behind this continuation is that with 

experience in using digital resources and other newer strategies produces comfort levels 

in both teachers and students that enhance that learning medium.  Furthermore, continuing 

a newer strategy or program allows that tactic to be implemented with more fidelity as the 

instructor gets more comfortable employing it. 
 

The Special Education Department has outlined the below rationale and strategies and/or 

evidence-based practices that will be implemented to ensure progress. 
 

Co-teaching:   

The school system continues to support teachers and provide ongoing professional development 

in co-teaching at all levels.  The IEP teams ensure that students with disabilities are educated in 

the least restrictive environment (LRE) through the IEP process.  
 

All students with disabilities have access to the Maryland College and Career Readiness Standards 

with initiatives to support students with disabilities in those general education settings in the 

following: 

Behavior Support 

Standards-based IEP goals  

Assistive technology 

Tutoring at the middle and high school level 

Participation in Professional Learning Communities (PLCs) 

Ensuring accommodations are delivered appropriately 
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Multi-tiered system of support 
 

The school system continues to support teachers of our certificate-bound students through yearly 

training in Alt-MSA science and modifying of the Maryland College and Career Ready Standards.  

The school system will also continue to train teachers on MSAA this school year.   
 

PLCs 

Joint planning is scheduled when possible in the master school schedule.  Principals work to find 

time for teachers to collaborate – long days, creative scheduling, etc.  IEP team chairs and special 

education teachers work diligently to ensure that the general education teachers have required 

information regarding students with disabilities and supply the information regarding IEP goals, 

objectives, accommodations and supplementary aids in services in writing. 
 

There are professional development opportunities for general education and special education 

teachers to collaborate and develop lessons to include initiatives such as differentiated instruction 

and positive behavior support.   

●       PLCs 
● Standards-based IEP goals   
● School based work and training in the Maryland College and Career Ready  Standards  
● Special Education teachers had the opportunity to attend the MSDE College and 

Career Readiness Conference.   
● Special Ed.: Adapting lessons, activities, materials to meet needs of students with 

disabilities in general education classrooms, Standards-based IEPs, CPI, 

Accommodations, and Positive Behavior Interventions- Functional Behavior 

Assessment/Behavior Intervention Plan (FBA/BIP). 
 

Strategies used to Address the Achievement Gap  

The special education subgroup continues to be a concern due to lower proficiency levels in 

reading, mathematics and science. The following strategies are used to address the achievement 

gap and include:  

● Provide staff development for principals, general education teachers, and special 

education teachers on the provision of accommodations. (Local Priority Flexibility grant:  

#84.027) 
● Provide professional development for general education and special education teachers 

on adapting lessons, activities, and materials, and incorporating differentiated instruction 

into daily lesson plans to meet the needs of students with disabilities in the general 

education setting. (County funds and Local Priority Flexibility grant:  #84.027) 
● Behavior Support Teachers and School Social Workers will continue to work with students 

and families with challenging behaviors.  Functional Behavior Assessments and Behavior 

Intervention Plans will be developed for all students whose behavior negatively impacts 

their learning or the learning of others. (Local Priority Flexibility grant:  #84.027) 
● Person Centered Plans are developed for student’s disabilities to identify the student’s 

strengths, goals, and roadblocks and mentors are assigned to provide the student with 

additional support. (Local Priority Flexibility grant:  #84.027) 
● Provide appropriate assistive technology to ensure access to the general education 

curriculum for students (local funds) 
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● Provide ongoing professional development opportunities for general education and special 

education teachers to ensure differentiated instruction is included in their daily lesson 

planning.  (Local Priority Flexibility grant:  #84.027) 
 

Interventions, enrichments and supports to address diverse learning needs   

How students with disabilities are included in, or provided access to, intervention/ enrichment 

programs available to general education students?   
 

Each school has an assigned intervention time built into its master schedule.  Students that have 

been identified as needing an intervention, including students with disabilities, receive it during 

that assigned time as part of the county’s RTI framework.  If a student requires additional support, 

but not an intervention through our tiered system of support, the student can meet with his/her 

special education case manager, classroom teacher, or instructional support staff to receive the 

support he/she may need to complete homework assignments, organize his/her notebook or re-

teach a concept that has been previously taught.  If a student does not require an intervention or 

additional support, some schools have established enrichment time where students are allowed to 

extend his/her learning in a variety of areas.  This is also a time the Gifted/Talented Program 

meets.  Students with disabilities have the same opportunities for interventions, enrichments and 

supports as their non-disabled peers.   

Access to the General Education Curriculum  

How are students accessing general education so they are involved and progressing in the general 

curriculum at elementary, middle and high school levels and across various content areas? 

● Co-teaching – The school system continues to support teachers and provide ongoing 

professional development in co-teaching at all levels.  
● IEP teams ensure that students with disabilities are educated in the least restrictive 

environment (LRE) through the IEP process. 
● All students with disabilities have access to the Maryland College and Career Readiness 

Standards with initiatives to support students with disabilities in those general education 

settings in the following: 
● Positive Behavior Support 
● Standards-based IEP goals 
● Differentiated Instruction (DI) 
● Assistive technology and Universal Design for Learning (UDL) 
● Tutoring at the middle and high school level 
● Participation in Professional Learning Communities (PLCs) 
● Ensuring accommodations are delivered appropriately 

● We continue to support teachers of our certificate students through yearly training in Alt-

MSA science and modifying of the Maryland College and Career Ready Standards.  We 

will also train our teachers on MSAA this school year.   
 

Collaboration with General Educators  

How is the local education agency ensuring collaboration between general and special education 

staff, including such opportunities as joint curricular planning, provision of instructional and 

testing accommodations, supplementary aids and supports, and modifications to the curriculum? 

● PLC’s 
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● Joint planning is scheduled when possible in the master school schedule 
● Principals work to find time for teachers to collaborate – long days, creative scheduling, 

etc. 
● IEP team chairs and special education teachers work diligently to ensure that the general 

education teachers have required information regarding students with disabilities and 

supply the information regarding IEP goals, objectives, accommodations, and 

supplementary aids in services in writing. 
● Provide professional development opportunities for general education and special 

education teachers to collaborate and develop lessons to include initiatives such as 

differentiated instruction and positive behavior support.   
 

 

 

HSA English Grade 11 (Optional Reporting):  
 

1. Based on available HSA data describe the challenges in English for grade 11.In your 

response, identify challenges for students requiring special education services, students 

with limited English proficiency, and students failing to meet, or failing to make progress 

towards meeting State performance standards. In the absence of State performance 

standards, LEAs are required to report on any segment of the student population that is, on 

average, performing at a lower achievement level than the student population as a whole. 

Refer to pages 9 and 10 to ensure your response includes the reporting requirements 

for students receiving special education services and students with Limited English 

Language Proficiency. 
 

 
 



 

Garrett County Public Schools   October 18, 2016 

      108 

 

For 2015-16, Garrett County’s PARCC English 11 results show 50.0% of the students at Level 

4 and 5.  No PARCC English 11 tests were administered in 2014-15. 

The PARCC English 11 results for “Free and Reduced Meal Students” (FARMS) were 

significantly lower than the overall county results.  English 11 results showed 38.6% of 

FARMS students meeting or exceeding expectations. 

In the special education area, the results were even lower.  Students meeting or exceeding 

expectations were at 0%.  Only 12 special education students took PARCC English 11 

assessment. 

There were no English Learners assessed in 2015-16.   

To increase student scores on PARCC English 11, local formative assessments are given in 

high school. High Schools use benchmark assessments in English classes. The data from the 

formative assessments helps the teachers to use intervention strategies aligned with grade 

level/subject standards.   The data assists with the PLC (Professional Learning Communities) 

process in determining proper pacing of the courses, developing student intervention 

strategies, sharing of best practices, and monitoring/mentoring of other teachers within the 

grade spans and/or subject areas. Formative assessments are also used in teachers’ SLOs and 

evaluation process.  

Classroom teachers are not given the names of the students who receive free or reduced meals.  

Thus, it is hard to give individual attention to the free and reduced meal students when the 

teachers do not know who they are.  So, the schools focus to assist all students within the school 

setting, whether they be FARMS or not. Schools assess data and determine the right strategies, 

interventions, and resources for the students.  The county has concentrated its efforts on the 

implementation of the standards in English/Language Arts.   

In high schools, the schools have embedded remediation during the school day.  The 

remediation period is about 30 minutes and reviews subject content with the students. The 

school system has also increased funding for academic intervention after the school day in the 

form of tutoring. 

A priority for the county is for special education students to achieve in the tested areas in 

PARCC, just like with the MSA/HSA tests.   Special education continues to be a focus for 

Garrett County schools.   The discrepancy between special education students and “all 

students” is part of our data analysis. Again, 0% of the special education students taking 

PARCC English 11 met expectations. 

Students with disabilities are being served in the general education classrooms; therefore, they 

have access to general education curriculum.  Service delivery for the highest percentage of 

students is through the co-teaching model.  Plus, we require standard based IEP goals for all 

of our students with disabilities that reflect grade level goals.  Students with disabilities are 

not pulled from basic general education instruction in any subject, but pulled individually or 

in small groups to reinforce or pre-teach/reteach.   
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Garrett County LRE Data:   2015-2016 

 

   Inside Regular 
Education 

Classroom 80% or 
more 

Inside Regular 
Education 

Classroom 79-40% 

Inside Regular 
Education 

Classroom < 40% 

Ages 6-21 79.4% 12.2% 4.7% 

Elementary 89.9% 7.8% 2.3% 

Middle 75.9% 16.9% 7.2% 

High 70.5% 20.7% 8.8% 

 
 

2. Describe the changes or strategies, and the rationale for selecting the strategies and/or 

evidence-based practices that will be implemented to ensure progress. Include timelines 

and methods of measuring student progress where appropriate.  Include a description of  

corresponding resource allocations. (LEAs should include funding targeted to changes or 

adjustments in staffing, materials, or other items for a particular program, initiative, or 

activity.  The LEA should identify the source of the funding as restricted or unrestricted. 

 If the source is restricted IDEA, Title I or ARRA funding – include the CFDA number, 

grant name, and the attributable funds.  Otherwise, identify the source as unrestricted and 

include attributable funds.) Refer to pages 9 and 10 to ensure your response includes 

the reporting requirements for students receiving special education services and 

students with Limited English Language Proficiency. 
 

● At each grade level, in every content area, specific academic vocabulary has been 

identified for the students to know and use by the end of each school year.  The academic 

vocabulary is directly taught by instructional personnel.  Various research-based academic 

vocabulary strategies are introduced and emphasized through professional development so 

that the direct teaching of content vocabulary can be taught on a countywide level.  This 

initiative is based on the work of Beck and Marzano.  For the upcoming school year, the 

following four steps will continue to be addressed:  1.) Focus countywide academic vocabulary 

instruction on using vocabulary in context – PK-12.  2.) Use the words in direct instruction of 

reading with the implementation monitored during county-based “walk-throughs”, principals’ 

“walk-abouts”, and teacher observations.  3.)  Distribute vocabulary brochures to all students 

and their families.  4.)  Provide staff development to stress teacher instructional vocabulary.  

In addition, Common Core Vocabulary has been introduced to enhance student performance 

by increasing test question understanding. 
● Vertical Teaming is professional development that revolves around the interaction 

between teachers in all subject areas (elementary, middle, and high school). With Vertical 

Teaming, the focus is looking at the essential skills needed in reading / language arts at each 

grade level, as well as extending into the next grade levels. Teaming will also focus on PARCC-

type questions to enhance PARCC-type assessments, vocabulary, and the transition of students 

into sixth grade.  (County funds) 
● The school system purchased a reading series entitled Pearson Perspective, for 

high school. With various professional development, teachers will align the new series with 
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the Maryland's College and Career-Ready Standards. Teachers will use this series to continue 

supporting inclusion in the regular classrooms. (County funds) 
● Academic Intervention Programs have been established in the high schools to work 

with students whose subject skills are low.  Student strengths and weaknesses continue to be 

identified with intervention strategies implemented. Local funds are used for the academic 

intervention programs. High school intervention consists of “flooding” students with 

information 2-3 weeks before the testing for students to succeed.  Remediation is also offered 

during the school day.  Student strengths and weaknesses continue to be identified with 

intervention strategies implemented.  (County funds).   
● The county continues to support professional development concerning Universal 

Design for Learning (UDL) with regard to the principles, strategies for classroom practices, 

use of technology to support UDL, applying UDL to curriculum planning, and development of 

a plan for continuous integration of the UDL principles. Professional development is 

supported by county funds. 
● With the incorporation of Maryland's College and Career-Ready Standards in the 

schools, one focus for the upcoming school year is to integrate “argument” writing with text 

dependent questions across all grade levels and content. Teachers will also be focusing on 

essential skills at each grade level, identifying any deficiencies that may be occurring, and 

developing lessons and assessments to fill in the deficiency gaps.    Staff development will be 

provided to assist with the writing transition and supported by county funds.   
● County formative assessments have been revised to closely align English/Language 

Arts instruction with the Maryland's College and Career-Ready Standards to identify the 

student’s needs.  The county formatives have been transitioned to electronic testing in 

SchoolNet. (County funds) 
● The county will be able to provide English/Language Arts professional 

development and support via the newly appointed English Instructional Specialist. The 

specialist will analyze the ELA PK-12 program, scrutinize data, and provide instructional 

assistance to teachers in working with students, especially with the struggling subgroups.   
● The county will provide continued support, guidance, and additional professional 

development in the crafting and approval of SLOs.  (County funds) 
● Transition Outcome Plans (TOP) will be developed for students with special needs 

that provide a map to assist them in reaching their long-term goals and graduation from high 

school with a diploma instead of a certificate of completion. 
● The use of data analysis has been elevated in the high schools via the central 

office.  Through the data analysis process, a number of areas are of focus:  students 

passing/failing of each HSA/PARCC assessment, graduation requirements, College and 

Career Readiness requirements, student strengths and weaknesses, etc.  A cohort database has 

been developed at the central office for high schools to track all students toward a successful 

completion of the assessments, graduation, and college and career readiness.  
● Professional Learning Communities (PLC) are established in all schools.  Teachers 

must ensure that all students are learning essential skills, common assessments created, and 

student data gathered. Teams decide how best to move forward to ensure all students are 

learning.  PLCs ask four pertinent questions:  What do we want students to learn? How will 

we know if students have learned? What will we do if the students don’t learn? What will we 

do if the students already know it?   Each teacher brings to the team his/her own level of 
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expertise to share.  By assisting and learning from each other, teachers are able to design 

lessons and create common assessments that allow students and teachers alike to benefit from 

the Professional Learning Community.  Professional Learning Communities will use 

SchoolNet, as well as PARCC’s “School Evidence Statement Analysis” and “Content 

Standards Roster” to review and analyze student test scores.  Teachers can drill down to see 

the strengths and weaknesses of not only individual students, but the entire class a teacher may 

have and/or specific groups.  Therefore, teachers can then develop engaging data-driven 

lessons. PLC is the vehicle to be used for all student data, UDL, SLOs, RTI.   Teachers can 

dive into student data to find strengths, weaknesses, and patterns of development, and then 

apply certain skills and/or learning strategies in the classroom.  Professional development will 

be planned to assist with those learning strategies needed. (County funds)     
● Through staff development, the staff will identify the essential skills in all content 

areas.  Essential skills are skills that each student must know before moving on to the next 

grade/subject level.  The skills also identify the intervention process in Tier I and II in RTI.  

(County funds)               
● There are many opportunities throughout the school year to ensure successful 

implementation of the major strategies to determine if they were implemented with fidelity to 

meet learners’ needs.  Various staff development is conducted on the different strategies, 

whether countywide or within individual schools.  Through the staff development, skills for the 

various strategies can be conveyed to all stakeholders with the same messages and training 

skills. School Improvement Teams can focus on the various strategies when creating and 

implementing their School Improvement Plans. Through ongoing evaluation of the plans, 

schools can assess their success.  Within the school setting, grade level / team meetings will 

focus on successful implementation. Professional Learning Communities (PLCs) can also 

review student data for strengths and weakness of the implementation of the strategies.  

Schools can also ensure the implementation through Principal Walk-Throughs each day/week 

looking for strategies in the classrooms.   
● The school system has worked extensively the last several years incorporating the 

Principal and Teacher Observations / Evaluations. With SLOs being implemented by teachers 

and the RTI Committees, these evaluations are being executed using data from the strategies 

involved to work toward the common goals.  The other aspect concerning principals is the 

monthly Principals Instructional Academy (PIA) meetings to introduce, view, and discuss 

implementation strategies in the schools. 
● There are two funding sources targeted for changes to ensure progress: 

County Budget:  This source of funds focuses on the Principals Instructional Academy (PIA), 

RTI, and PLCs to provide professional development on good observation strategies and best 

instructional practices. 

Title II:  This funding provides for staff development regarding new teacher induction program 

and mentoring for the new teachers.  Having mentors for new teachers enables sufficient 

progress in targeted areas. (Title II funding:  #84.367) 
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The Special Education Department has outlined the below rationale and strategies and/or 

evidence-based practices that will be implemented to ensure progress. 

 

Co-teaching:   

The school system continues to support teachers and provide ongoing professional development 

in co-teaching at all levels.  The IEP teams ensure that students with disabilities are educated in 

the least restrictive environment (LRE) through the IEP process.  
 

All students with disabilities have access to the Maryland College and Career Readiness Standards 

with initiatives to support students with disabilities in those general education settings in the 

following: 

Behavior Support 

Standards-based IEP goals  

Assistive technology 

Tutoring at the middle and high school level 

Participation in Professional Learning Communities (PLCs) 

Ensuring accommodations are delivered appropriately 

Multi-tiered system of support 
 

The school system continues to support teachers of our certificate-bound students through yearly 

training in Alt-MSA science and modifying of the Maryland College and Career Ready Standards.  

The school system will also continue to train teachers on MSAA this school year.   
 

PLCs 

Joint planning is scheduled when possible in the master school schedule.  Principals work to find 

time for teachers to collaborate – long days, creative scheduling, etc.  IEP team chairs and special 

education teachers work diligently to ensure that the general education teachers have required 

information regarding students with disabilities and supply the information regarding IEP goals, 

objectives, accommodations and supplementary aids in services in writing. 
 

There are professional development opportunities for general education and special education 

teachers to collaborate and develop lessons to include initiatives such as differentiated instruction 

and positive behavior support.   

●       PLCs 
● Standards-based IEP goals   
● School based work and training in the Maryland College and Career Ready  Standards  
● Special Education teachers had the opportunity to attend the MSDE College and 

Career Readiness Conference.   
● Special Ed.: Adapting lessons, activities, materials to meet needs of students with 

disabilities in general education classrooms, Standards-based IEPs, CPI, 

Accommodations, and Positive Behavior Interventions- Functional Behavior 

Assessment/Behavior Intervention Plan (FBA/BIP). 
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Strategies used to Address the Achievement Gap  

The special education subgroup continues to be a concern due to lower proficiency levels in 

reading, mathematics and science. The following strategies are used to address the achievement 

gap and include:  

● Provide staff development for principals, general education teachers, and special 

education teachers on the provision of accommodations. (Local Priority Flexibility grant:  

#84.027) 
● Provide professional development for general education and special education teachers 

on adapting lessons, activities, and materials, and incorporating differentiated instruction 

into daily lesson plans to meet the needs of students with disabilities in the general 

education setting. (County funds and Local Priority Flexibility grant:  #84.027) 
● Behavior Support Teachers and School Social Workers will continue to work with students 

and families with challenging behaviors.  Functional Behavior Assessments and Behavior 

Intervention Plans will be developed for all students whose behavior negatively impacts 

their learning or the learning of others. (Local Priority Flexibility grant:  #84.027) 
● Person Centered Plans are developed for student’s disabilities to identify the student’s 

strengths, goals, and roadblocks and mentors are assigned to provide the student with 

additional support. (Local Priority Flexibility grant:  #84.027) 
● Provide appropriate assistive technology to ensure access to the general education 

curriculum for students (local funds) 
● Provide ongoing professional development opportunities for general education and special 

education teachers to ensure differentiated instruction is included in their daily lesson 

planning.  (Local Priority Flexibility grant:  #84.027) 
 

Interventions, enrichments and supports to address diverse learning needs   

How students with disabilities are included in, or provided access to, intervention/enrichment 

programs available to general education students?   
 

Each school has an assigned intervention time built into its master schedule.  Students that have 

been identified as needing an intervention, including students with disabilities, receive it during 

that assigned time as part of the county’s RTI framework.  If a student requires additional support, 

but not an intervention through our tiered system of support, the student can meet with his/her 

special education case manager, classroom teacher, or instructional support staff to receive the 

support he/she may need to complete homework assignments, organize his/her notebook or re-

teach a concept that has been previously taught.  If a student does not require an intervention or 

additional support, some schools have established enrichment time where students are allowed to 

extend his/her learning in a variety of areas.  This is also a time the Gifted/Talented Program 

meets.  Students with disabilities have the same opportunities for interventions, enrichments and 

supports as their non-disabled peers.   

Access to the General Education Curriculum  

How are students accessing general education so they are involved and progressing in the general 

curriculum at elementary, middle and high school levels and across various content areas? 

● Co-teaching – The school system continues to support teachers and provide ongoing 

professional development in co-teaching at all levels.  
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● IEP teams ensure that students with disabilities are educated in the least restrictive 

environment (LRE) through the IEP process. 
● All students with disabilities have access to the Maryland College and Career Readiness 

Standards with initiatives to support students with disabilities in those general education 

settings in the following: 
● Positive Behavior Support 
● Standards-based IEP goals 
● Differentiated Instruction (DI) 
● Assistive technology and Universal Design for Learning (UDL) 
● Tutoring at the middle and high school level 
● Participation in Professional Learning Communities (PLCs) 
● Ensuring accommodations are delivered appropriately 

● We continue to support teachers of our certificate students through yearly training in Alt-

MSA science and modifying of the Maryland College and Career Ready Standards.  We 

will also train our teachers on MSAA this school year.   
 

Collaboration with General Educators  

How is the local education agency ensuring collaboration between general and special education 

staff, including such opportunities as joint curricular planning, provision of instructional and 

testing accommodations, supplementary aids and supports, and modifications to the curriculum? 

● PLC’s 
● Joint planning is scheduled when possible in the master school schedule 
● Principals work to find time for teachers to collaborate – long days, creative scheduling, 

etc. 
● IEP team chairs and special education teachers work diligently to ensure that the general 

education teachers have required information regarding students with disabilities and 

supply the information regarding IEP goals, objectives, accommodations, and 

supplementary aids in services in writing. 
● Provide professional development opportunities for general education and special 

education teachers to collaborate and develop lessons to include initiatives such as 

differentiated instruction and positive behavior support.   
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2016 BRIDGE TO EXCELLENCE MASTER PLAN 

ASSESSMENTS ADMINISTERED BY LEAs 

 

In accordance with requirements of §7-203.3, for each assessment administered, the LEA must 

provide the following information. Use the template on page 18 to list the required assessment 

information: 

⋅  The title of the assessment; 
⋅  The purpose of the assessment; 
⋅  Whether the assessment is mandated by a local or state entity; 
⋅  The grade level or subject area, as appropriate, to which the test is administered; 
⋅  The testing window of the assessment; and 
⋅  Whether accommodations are available for students with special needs and what 

accommodations are. 
 
 

Assessments refer to local, state or federally mandated tests that are intended to measure a 

student’s academic readiness, learning progress, and skill acquisition. Assessment does not 

include a teacher- developed quiz or test, or an assessment or test given to a student relating to 

the following: 

● A student’s 504 Plan; 
● The federal Individuals with Disabilities Education Act, 20U.S.C.1400; or 
● Federal law relating to English Language Learners. 

 

On or before October 15, 2016, assessment information required in §7-203.3 (see above) are 

intended to measure a student’s academic readiness, learning progress, and skill acquisition, shall 

be: 

▪ updated; 
▪ posted on the website of the LEA; and included in the Annual     

        update of the LEA master plan required under §5-401.  
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2016 BRIDGE TO EXCELLENCE MASTER PLAN 

ANNUAL UPDATE ASSESSMENT ADMINISTERED BY LEA 
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Appendices 

 

● Appendix A – Contact Information for MSDE Program Managers 
● Appendix B – General Submission Procedures 
● Appendix C – Bridge to Excellence Resources 
● Appendix D – Local Bridge To Excellence Points of Contact  
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Appendix A – Contact information for MSDE Program Managers 

Program 
 

Contact Telephone E-Mail 

Master Plan Requirements Michelle Daley 
 

410-767-

0359 
michelle.daley@maryland.gov  

Elementary and Secondary 

Education Act Flexibility 

Requirements 

Danielle 

Susskind 
410-767-

0476 
danielle.susskind@maryland.g

ov  

 

Finance Requirements  
 

Donna Gunning 

 

410-767-

0757 
 

donna.gunning@maryland.gov   

 

Title III, Part A English 

Language Acquisition, Language 

Enhancement, and Academic 

Achievement 
 

Ilhye Yoon 
Laura Hook 

410-767-

0714 
410-767-

6577 
 

ilhye.yoon@maryland.gov   
laura.hook@maryland.gov  

Special Education Programs 
 

Monique Green 410-767-

0256 
monique.green@maryland.gov  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

mailto:michelle.daley@maryland.gov
mailto:danielle.susskind@maryland.gov
mailto:danielle.susskind@maryland.gov
mailto:donna.gunning@maryland.gov
mailto:ilhye.yoon@maryland.gov
mailto:laura.hook@maryland.gov
mailto:monique.green@maryland.gov
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Appendix B – General Submission Procedures 

     Posting and Submission Procedures 

 

The 2016 Master Plan is shared with the LEA master plan points of contact via Google Drive 

and Docushare. The annual update submission procedures include three submission options: 

Google Drive, Docushare and hard copy via U.S. mail. Each point of contact is assigned a 

username of password to access the secure folders via Docushare.  

 

General Submission Procedures 

Date 2016 Submission Procedures 

October 17 

DRAFT 

SUBMISSIO

N 

ELECTRONIC SUBMISSION- Using Google Drive or Docushare, LEAs 

may submit their 2016 annual update. This electronic submission should 

include the annual update and the Excel workbooks containing the final 

Finance, and Data sections. 

The annual update should be submitted in PDF format.  The Excel 

workbooks should be submitted in Excel format.   

Google Drive Submission 

Share the annual update via Google Drive with Michelle Daley  

(michelle.daley@maryland.gov).  

▪ The annual update should be submitted as one document in PDF 

format.  The Excel workbook containing the Finance and Data Section 

worksheets should be submitted as separate documents in Excel 

format.   
 

Docushare Submission 

▪ The annual update should be submitted as one document in PDF 

format.  The Excel workbook containing the Finance and Data Section 

worksheets should be submitted as separate documents in Excel 

format.  
 

Hardcopy 

▪ Send 5 hardcopies, double-sided and three-hole-punched:  Annual 

Update, Finance Section, and Data Section. 
▪ Avoid sending documents in binders.   

 

mailto:michelle.daley@maryland.gov


 

Garrett County Public Schools   October 18, 2016 

      122 

November 

18 

FINAL 

SUBMISSIO

N 

 

 

 

 

 

 

 

 

 

  

 

Google Drive Submission 

Share the annual update via Google Drive with Michelle Daley 

(michelle.daley@maryland.gov).  

▪ The annual update should be submitted as one document in PDF 

format.  The Excel workbook containing the Finance and Data Section 

worksheets should be submitted as separate documents in Excel 

format.   
The annual update must contain original signatures in all areas where 

required.   
 

Docushare Submission 

▪ The annual update should be submitted as one document in PDF 

format.  The Excel workbook containing the Finance and Data Section 

worksheets should be submitted as separate documents in Excel 

format.  
The annual update must contain original signatures in all areas where 

required 

 

Hardcopy 

▪ Send 2 hardcopies, double-sided and three-hole-punched:  Annual 

Update, Finance Section, and Data Section. 
▪ Avoid sending documents in binders.  

The annual update must contain original signatures in all areas where 

required 

 

All annual update hard copy and signed original C-125s should be mailed 

to: 
 

Michelle E. Daley 

Division of Student, Family, and School Support 

Maryland State Department of Education 

200 West Baltimore Street (4th Floor) 

Baltimore, Maryland 21201 

 
 
 
 
 
 
 
 
 
 
 
 
 

mailto:michelle.daley@maryland.gov
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Appendix C: Bridge to Excellence Resources 

 

Bridge to Excellence  

  
  

Bridge to Excellence 

Home Page 

http://www.marylandpublicschools.org/MSDE/programs/Bridge_t

o_Excellence/   
  

Bridge to Excellence 

Master Plans 

http://docushare.msde.state.md.us/docushare/dsweb/View/Collecti

on-7622  
  

MGT Report:  An 

Evaluation of the effect 

of Increased State Aid to 

Local School Systems 

through the Bridge to 

Excellence Master Plan 

http://docushare.msde.state.md.us/docushare/dsweb/View/Collecti

on-18046  

  

2016 Bridge to 

Excellence Guidance 

Documents 

http://docushare.msde.state.md.us/docushare/dsweb/View/Collecti

on-36255 

  

2016 Review Tools for 

Facilitators and Panelists 

http://docushare.msde.state.md.us/docushare/dsweb/View/Collecti

on-36256  
  

2016 Bridge to 

Excellence Calendar of 

Events 

http://docushare.msde.state.md.us/docushare/dsweb/View/Collecti

on-36257  

  
  
  
  
  
  
  
  

 
 
 
 
 
 
 
 
 
 

http://www.marylandpublicschools.org/MSDE/programs/Bridge_to_Excellence/
http://www.marylandpublicschools.org/MSDE/programs/Bridge_to_Excellence/
http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-7622
http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-7622
http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-18046
http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-18046
http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-36256
http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-36256
http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-36257
http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-36257
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Appendix D – Local Bridge to Excellence Points of Contact 

Local Education 

Agency 
Name E-mail 

Allegany County Kim Green kim.green@acpsmd.org  

Allegany County Ellen Sause ellen.sause@acpsmd.org    

Anne Arundel County Deanna Natarian  dnatarian@aacps.org 

Anne Arundel Sheila Hill skhill@aacps.org 

Baltimore City Jennifer Dull Jdull@bcps.k12.md.us  

Baltimore City Kasey L. Mengel kmengel@bcps.k12.md.us  

Baltimore County Kara Calder kcalder@bcps.org  

Calvert County Diane Workman workmand@calvertnet.k12.md.us 

Calvert County Darlene White whited@calvertnet.k12.md.us  

Caroline County Patricia Saelens saelens.patricia@ccpsstaff.org  

Carroll County Greg Bricca gjbricc@carrollk12.org   

Carroll County Alice Smith amsmit3@carrollk12.org  

Carroll County Louise Charest lmchare@carrollk12.org  

Cecil County Rick Edwards redwards@ccps.org  

Charles County Joan Withers jwithers@ccboe.com 

Charles County Amy Hollstein ahollstein@ccboe.com  

Dorchester County Renee  Hesson hessonr@dcpsmd.org 

Frederick County Doreen Bass doreen.bass@fcps.org 

Frederick County Natalie Gay natalie.gay@fcps.org  

Garrett County Michelle Harman yolanda.harman@garrettcountyschools.org  

Harford County Renee Villareal Renee.villareal@hcps.org  

Howard County Caryn Lasser caryn_lasser@hcpss.org 

Kent County Gina Jachimowicz gjachimowicz@kent.k12.md.us 

Montgomery County Thomas P. Klausing thomas_p_Klausing@mcpsmd.org 

Montgomery County Sharron Steele sharron_steele@mcpsmd.org  

Prince George’s County Veronica Harrison veronica.harrison@pgcps.org 

Prince George’s County Fred Hutchinson fhutch@pgcps.org 

Queen Anne’s County Julia Alley Julia.alley@qacps.org  

Somerset County Tom Davis tdavis@somerset.k12.md.us 

Somerset County Tracie Bartemy tbartemy@somerset.k12.md.us 

Somerset County Jill Holland jholland@somerset.k12.md.us 

St. Mary’s County Jeffrey Maher jamaher@smcps.org  

Talbot County Helga Einhorn heinhorn@tcps.k12.md.us 

Washington County Jamie Hade hadejam@wcps.k12.md.us 

Washington County Michele Jakoby jakobmic@wcps.k12.md.us  

Wicomico County Bonnie Ennis bennis@wcboe.org  

Worcester County Sandy Pacella smpacella@mail.worcester.k12.md.us 

 

mailto:kim.green@acpsmd.org
mailto:ellen.sause@acpsmd.org
mailto:dnatarian@aacps.org
mailto:dnatarian@aacps.org
mailto:skhill@aacps.org
mailto:skhill@aacps.org
mailto:Jdull@bcps.k12.md.us
mailto:kmengel@bcps.k12.md.us
mailto:kcalder@bcps.org
mailto:workmand@calvertnet.k12.md.us
mailto:workmand@calvertnet.k12.md.us
mailto:whited@calvertnet.k12.md.us
mailto:patricia_saelens@mail.cl.k12.md.us
mailto:gjbricc@carrollk12.org
mailto:amsmit3@carrollk12.org
mailto:lmchare@carrollk12.org
mailto:redwards@ccps.org
mailto:jwithers@ccboe.com
mailto:jwithers@ccboe.com
mailto:ahollstein@ccboe.com
mailto:hessonr@dcpsmd.org
mailto:hessonr@dcpsmd.org
mailto:doreen.bass@fcps.org
mailto:doreen.bass@fcps.org
mailto:natalie.gay@fcps.org
mailto:yolanda.harman@garrettcountyschools.org
mailto:Renee.villareal@hcps.org
mailto:caryn_lasser@hcpss.org
mailto:caryn_lasser@hcpss.org
mailto:gjachimowicz@kent.k12.md.us
mailto:gjachimowicz@kent.k12.md.us
mailto:thomas_p_Klausing@mcpsmd.org
mailto:thomas_p_Klausing@mcpsmd.org
mailto:sharron_steele@mcpsmd.org
mailto:2@pgcps.org
mailto:2@pgcps.org
mailto:fhutch@pgcps.org
mailto:fhutch@pgcps.org
mailto:Julia.alley@qacps.org
mailto:jamaher@smcps.org
mailto:heinhorn@tcps.k12.md.us
mailto:heinhorn@tcps.k12.md.us
mailto:hadejam@wcps.k12.md.us
mailto:hadejam@wcps.k12.md.us
mailto:jakobmic@wcps.k12.md.us
mailto:bennis@wcboe.org
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Section A - Executive Summary 

Appendix C: Reviewers' Content Analysis Tool 
Notes 
The Executive Summary should serve as a stand-alone document that describes the progress the school system is making in accelerating student performance and 

eliminating achievement gaps for the following student groups: 
i. Students requiring special education services;  

ii. Students with limited English proficiency; 

iii. Students failing to meet, or failing to make progress towards meeting State performance standards. In the absence of State 

performance standards, LEAs are required to report on any segment of the student population that is, on average, performing at a lower 

achievement level than the student population as a whole.  

The Executive Summary shall include a budget narrative section that provides a detailed summary of the fiscal climate in the LEA. The budget narrative section should 

also describe any changes in demographics and the fiscal climate, along with a discussion of the effect of these changes on the LEA and Master Plan implementation.  

 
What the reviewers should expect to see: Please provide a brief summary.  NO AREA SHOULD BE BLANK. Responses 

may be bulleted. 
Page 

Number 
A summary of the Master Plan Annual Update should include 

goals, objectives, and strategies to promote academic excellence 

for students requiring special education services to eliminate 

performance gaps.  
 

Not apparent in this section   
(I added highlighting to this since it is the same as the two comments in the next two 

grids below.) 
 
The services which we provide to Special Education students are outlined throughout 

pages 50-114 as each assessment is presented.  Those services include but are not 

limited to: 
 
The Special Education Department has outlined the below rationale and strategies 

and/or evidence-based practices that will be implemented to ensure progress. 
 
Co-teaching:   
The school system continues to support teachers and provide ongoing professional 

development in co-teaching at all levels.  The IEP teams ensure that students with 

disabilities are educated in the least restrictive environment (LRE) through the IEP 

process.  
 
All students with disabilities have access to the Maryland College and Career 

Readiness Standards with initiatives to support students with disabilities in those 

general education settings in the following: 
 Behavior Support 

 Standards-based IEP goals  

Pages 

50-114 
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 Assistive technology 

 Tutoring at the middle and high school level 

 Participation in Professional Learning Communities (PLCs) 

 Ensuring accommodations are delivered appropriately 

 Multi-tiered system of support 

 
The school system continues to support teachers of our certificate-bound students 

through yearly training in Alt-MSA science and modifying of the Maryland College and 

Career Ready Standards.  The school system will also continue to train teachers on 

MSAA this school year.   
 
PLCs 
Joint planning is scheduled when possible in the master school schedule.  Principals 

work to find time for teachers to collaborate – long days, creative scheduling, etc.  IEP 

team chairs and special education teachers work diligently to ensure that the general 

education teachers have required information regarding students with disabilities and 

supply the information regarding IEP goals, objectives, accommodations and 

supplementary aids in services in writing. 
 
There are professional development opportunities for general education and special 

education teachers to collaborate and develop lessons to include initiatives such as 

differentiated instruction and positive behavior support.   
      PLCs 

 Standards-based IEP goals   

 School based work and training in the Maryland College and Career 

Ready  Standards  

 Special Education teachers had the opportunity to attend the MSDE College 

and Career Readiness Conference.   

 Special Ed.: Adapting lessons, activities, materials to meet needs of students 

with disabilities in general education classrooms, Standards-based IEPs, 

CPI, Accommodations, and Positive Behavior Interventions- Functional 

Behavior Assessment/Behavior Intervention Plan (FBA/BIP). 

 
Strategies used to Address the Achievement Gap  
The special education subgroup continues to be a concern due to lower proficiency 

levels in reading, mathematics and science. The following strategies are used to address 

the achievement gap and include:  
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 Provide staff development for principals, general education teachers, and 

special education teachers on the provision of accommodations. (Local 

Priority Flexibility grant:  #84.027) 

 Provide professional development for general education and special education 

teachers on adapting lessons, activities, and materials, and incorporating 

differentiated instruction into daily lesson plans to meet the needs of students 

with disabilities in the general education setting. (County funds and Local 

Priority Flexibility grant:  #84.027) 

 Behavior Support Teachers and School Social Workers will continue to work 

with students and families with challenging behaviors.  Functional Behavior 

Assessments and Behavior Intervention Plans will be developed for all 

students whose behavior negatively impacts their learning or the learning of 

others. (Local Priority Flexibility grant:  #84.027) 

 Person Centered Plans are developed for student’s disabilities to identify the 

student’s strengths, goals, and roadblocks and mentors are assigned to 

provide the student with additional support. (Local Priority Flexibility 

grant:  #84.027) 

 Provide appropriate assistive technology to ensure access to the general 

education curriculum for students (local funds) 

 Provide ongoing professional development opportunities for general 

education and special education teachers to ensure differentiated instruction 

is included in their daily lesson planning.  (Local Priority Flexibility 

grant:  #84.027) 

 
Interventions, enrichments and supports to address diverse learning needs   
How students with disabilities are included in, or provided access to, 

intervention/enrichment programs available to general education students?   
 
Each school has an assigned intervention time built into its master schedule.  Students 

that have been identified as needing an intervention, including students with disabilities, 

receive it during that assigned time as part of the county’s RTI framework.  If a student 

requires additional support, but not an intervention through our tiered system of 

support, the student can meet with his/her special education case manager, classroom 

teacher, or instructional support staff to receive the support he/she may need to 

complete homework assignments, organize his/her notebook or re-teach a concept that 

has been previously taught.  If a student does not require an intervention or additional 

support, some schools have established enrichment time where students are allowed to 

extend his/her learning in a variety of areas.  This is also a time the Gifted/Talented 
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Program meets.  Students with disabilities have the same opportunities for 

interventions, enrichments and supports as their non-disabled peers.   

Access to the General Education Curriculum  
How are students accessing general education so they are involved and progressing in 

the general curriculum at elementary, middle and high school levels and across various 

content areas? 
 Co-teaching – The school system continues to support teachers and provide 

ongoing professional development in co-teaching at all levels.  

 IEP teams ensure that students with disabilities are educated in the least 

restrictive environment (LRE) through the IEP process. 

 All students with disabilities have access to the Maryland College and Career 

Readiness Standards with initiatives to support students with disabilities in 

those general education settings in the following: 

 Positive Behavior Support 

 Standards-based IEP goals 

 Differentiated Instruction (DI) 

 Assistive technology and Universal Design for Learning (UDL) 

 Tutoring at the middle and high school level 

 Participation in Professional Learning Communities (PLCs) 

 Ensuring accommodations are delivered appropriately 

 We continue to support teachers of our certificate students through yearly 

training in Alt-MSA science and modifying of the Maryland College and 

Career Ready Standards.  We will also train our teachers on MSAA this 

school year.   

 
Collaboration with General Educators  
How is the local education agency ensuring collaboration between general and special 

education staff, including such opportunities as joint curricular planning, provision of 

instructional and testing accommodations, supplementary aids and supports, and 

modifications to the curriculum? 
 PLC’s 

 Joint planning is scheduled when possible in the master school schedule 

 Principals work to find time for teachers to collaborate – long days, creative 

scheduling, etc. 

 IEP team chairs and special education teachers work diligently to ensure that 

the general education teachers have required information regarding students 
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with disabilities and supply the information regarding IEP goals, objectives, 

accommodations, and supplementary aids in services in writing. 

 Provide professional development opportunities for general education and 

special education teachers to collaborate and develop lessons to include 

initiatives such as differentiated instruction and positive behavior support.   

 
A summary of the Master Plan Annual Update should include 

goals, objectives, and strategies to promote academic excellence 

for students with limited English proficiency to eliminate 

performance gaps.  

Not apparent in this section 
 English Language Learners are a very small portion of the total population of 

Garrett County students with four currently identified out of 3850 

students.  Strategies to meet the needs of this subgroup are embedded with 

school improvement plans as well as the master plan.  The students identified 

as Limited English Proficient continue to make progress toward individual, 

school, and system goals. 

 No ELL students were assessed in 2015-2016 at the high school level. 

 One student was assessed at grade 5 level during the 2015-2016 school year. 

 One student was assessed at grade 8 level during the 2015-2016 school year. 

 There were only 2 English Learners assessed in 2015-16.  One student was in 

elementary school and the other in middle school.  Both students did not meet 

expectations. With only 2 English Learner students in the entire county, there 

are contractual employees that work with the students several times a week, 

plus the students have accommodations they may use during classwork and 

assessments. 

 There were only 2 English Learners assessed in 2015-16.  One student was in 

elementary school and the other in middle school.  Both students did not meet 

expectations. With only 2 English Learner students in the entire county, there 

are contractual employees that work with the students several times a week, 

plus the students have accommodations they may use during classwork and 

assessments. 

 There was only 1 English Language Learner at the elementary level in MSA 

Science.  The student was at the Basic Proficient Level.  There were no EL 

students in middle school. With only 2 English Learner students in the entire 

county, there are contractual employees that work with the students several 

times a week, plus the students have accommodations they may use during 

classwork and assessments. 

 
Page 36 
 

 

 

 

 

 

 
Page 50 
 

 

 

 
Page 59 
 

 

 

 

 
Page 88 
Page 108 
 

A summary of the Master Plan Annual Update should include 

goals, objectives, and strategies to promote academic excellence 

for students failing to meet, or failing to make progress towards 

Not apparent in this section 
Garrett County’s PARCC English/Language Arts overall results show a slight 

increase overall in 2015-16 compared to 2014-15.  In the elementary grades, 

Pages 

50-51 
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meeting State performance standards. In the absence of State 

performance standards, LEAs are required to report on any 

segment of the student population that is, on average, performing 

at a lower achievement level than the student population as a 

whole to eliminate performance gaps.  
 

 

34.3% of the students met or exceeded expectations.  That is up slightly from 33.9% 

in the 2014-15 school year. In middle school, the ELA results dipped from 34.3% 

in meeting or exceeding expectations in 2014-15 to 31.3% last school year.  In the 

high school, ELA 10 results showed a 7.7 percentage point increase from 43.7% in 

2014-15 to 51.4% in 2015-16. 

The PARCC ELA results for “Free and Reduced Meal Students” (FARMS) were 

lower than the overall county results.  Elementary results showed 24.2% of FARMS 

meeting or exceeding expectations, while middle school had 20.8% and high school 

with 39.1%. 

In the special education area, the results were even lower.  Elementary had 4.3%, 

middle school with 2.6%, and high school had 0% meeting or exceeding 

expectations. 

There were only 2 English Learners assessed in 2015-16.  One student was in 

elementary school and the other in middle school.  Both students did not meet 

expectations. With only 2 English Learner students in the entire county, there are 

contractual employees that work with the students several times a week, plus the 

students have accommodations they may use during classwork and assessments. 

To increase student scores on PARCC ELA, local formative assessments are given 

in middle school through high school. Grades 6–8 use reading unit benchmarks 

every 3-4 weeks.  High Schools also use benchmark assessments in English classes. 

PreK and Kindergarten use county developed portfolios.  In Grades 1-5, formative 

assessments are currently being determined.  The data from the formative 

assessments helps the teachers to use intervention strategies aligned with grade 

level/subject standards.   The data assists with the PLC (Professional Learning 

Communities) process in determining proper pacing of the courses, developing 

student intervention strategies, sharing of best practices, and 

monitoring/mentoring of other teachers within the grade spans and/or subject 

areas. Formative assessments are also used in teachers’ SLOs and evaluation 

process.  

Classroom teachers are not given the names of the students who receive free or 

reduced meals.  Thus, it is hard to give individual attention to the free and reduced 

meal students when the teachers do not know who they are.  So, the schools focus 

to assist all students within the school setting, whether they be FARMS or not. 

Schools assess data and determine the right strategies, interventions, and resources 
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for the students.  The county has concentrated its efforts on the implementation of 

the standards in English/Language Arts.  The elementary schools have various 

evenings where teachers, parents, and students come together to participate in 

activities and intervention strategies. Parent Advisory meetings are conducted to 

communicate information about the school system and school accountability. In 

the middle and high schools, the schools have embedded remediation during the 

school day.  The remediation period is about 30 minutes and reviews subject 

content with the students. The school system has also increased funding for 

academic intervention after the school day in the form of tutoring. 

A priority for the county is for special education students to achieve in the tested 

areas in PARCC, just like with the MSA/HSA tests.   Special education continues 

to be a focus for Garrett County schools.   The discrepancy between special 

education students and “all students” is part of our data analysis. The percentage 

of special education students that increased in proficiency in MSA Reading 

improved from 43.9% in 2005 to 63.0% in 2014. Middle school special education 

students increased proficiency on MSA reading from 37.9% in 2005 to 55.1% in 

2014. High school percentages on HSA English were similar to elementary and 

middle. But, results from PARCC ELA at all levels for the past 2 years have not 

been stellar. 

Students with disabilities are being served in the general education classrooms; 

therefore, they have access to general education curriculum.  Service delivery for 

the highest percentage of students is through the co-teaching model.  Plus, we 

require standards-based IEP goals for all of our students with disabilities that 

reflect grade level goals.  Students with disabilities are not pulled from basic 

general education instruction in any subject, but pulled individually or in small 

groups to reinforce or pre-teach/reteach.   

 
Reported strategies are to address any disparities in achievement 

for students failing to meet, or failing to make progress towards 

meeting State performance standards. In the absence of State 

performance standards, LEAs are required to report on any 

segment of the student population that is, on average, performing 

at a lower achievement level than the student population as a 

whole.  
 

Vague 
FARMS and SPED  but no strategies 

Garrett County’s PARCC English/Language Arts overall results show a slight 

increase overall in 2015-16 compared to 2014-15.  In the elementary grades, 

34.3% of the students met or exceeded expectations.  That is up slightly from 33.9% 

in the 2014-15 school year. In middle school, the ELA results dipped from 34.3% 

in meeting or exceeding expectations in 2014-15 to 31.3% last school year.  In the 
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high school, ELA 10 results showed a 7.7 percentage point increase from 43.7% in 

2014-15 to 51.4% in 2015-16. 

The PARCC ELA results for “Free and Reduced Meal Students” (FARMS) were 

lower than the overall county results.  Elementary results showed 24.2% of FARMS 

meeting or exceeding expectations, while middle school had 20.8% and high school 

with 39.1%. 

In the special education area, the results were even lower.  Elementary had 4.3%, 

middle school with 2.6%, and high school had 0% meeting or exceeding 

expectations. 

There were only 2 English Learners assessed in 2015-16.  One student was in 

elementary school and the other in middle school.  Both students did not meet 

expectations. With only 2 English Learner students in the entire county, there are 

contractual employees that work with the students several times a week, plus the 

students have accommodations they may use during classwork and assessments. 

To increase student scores on PARCC ELA, local formative assessments are given 

in middle school through high school. Grades 6–8 use reading unit benchmarks 

every 3-4 weeks.  High Schools also use benchmark assessments in English classes. 

PreK and Kindergarten use county developed portfolios.  In Grades 1-5, formative 

assessments are currently being determined.  The data from the formative 

assessments helps the teachers to use intervention strategies aligned with grade 

level/subject standards.   The data assists with the PLC (Professional Learning 

Communities) process in determining proper pacing of the courses, developing 

student intervention strategies, sharing of best practices, and 

monitoring/mentoring of other teachers within the grade spans and/or subject 

areas. Formative assessments are also used in teachers’ SLOs and evaluation 

process.  

Classroom teachers are not given the names of the students who receive free or 

reduced meals.  Thus, it is hard to give individual attention to the free and reduced 

meal students when the teachers do not know who they are.  So, the schools focus 

to assist all students within the school setting, whether they be FARMS or not. 

Schools assess data and determine the right strategies, interventions, and resources 

for the students.  The county has concentrated its efforts on the implementation of 

the standards in English/Language Arts.  The elementary schools have various 

evenings where teachers, parents, and students come together to participate in 
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activities and intervention strategies. Parent Advisory meetings are conducted to 

communicate information about the school system and school accountability. In 

the middle and high schools, the schools have embedded remediation during the 

school day.  The remediation period is about 30 minutes and reviews subject 

content with the students. The school system has also increased funding for 

academic intervention after the school day in the form of tutoring. 

A priority for the county is for special education students to achieve in the tested 

areas in PARCC, just like with the MSA/HSA tests.   Special education continues 

to be a focus for Garrett County schools.   The discrepancy between special 

education students and “all students” is part of our data analysis. The percentage 

of special education students that increased in proficiency in MSA Reading 

improved from 43.9% in 2005 to 63.0% in 2014. Middle school special education 

students increased proficiency on MSA reading from 37.9% in 2005 to 55.1% in 

2014. High school percentages on HSA English were similar to elementary and 

middle. But, results from PARCC ELA at all levels for the past 2 years have not 

been stellar. 

Students with disabilities are being served in the general education classrooms; 

therefore, they have access to general education curriculum.  Service delivery for 

the highest percentage of students is through the co-teaching model.  Plus, we 

require standards-based IEP goals for all of our students with disabilities that 

reflect grade level goals.  Students with disabilities are not pulled from basic 

general education instruction in any subject, but pulled individually or in small 

groups to reinforce or pre-teach/reteach.   

At each grade level, in every content area, specific academic vocabulary has been 

identified for the students to know and use by the end of each school year.  The academic 

vocabulary is directly taught by instructional personnel.  Various research-based 

academic vocabulary strategies are introduced and emphasized through professional 

development so that the direct teaching of content vocabulary can be taught on a 

countywide level.  This initiative is based on the work of Beck and Marzano.  The 

following four steps are addressed:  1.) Focus countywide academic vocabulary 

instruction on using vocabulary in context – PK-12.  2.) Use the words in direct 

instruction of reading with the implementation monitored during county-based “walk-

throughs”, principals’ “walk-abouts”, and teacher observations.  3.)  Distribute 

vocabulary brochures to all students and their families.  4.)  Provide staff development 

to stress teacher instructional vocabulary.  In addition, Common Core Vocabulary has 
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been introduced to enhance student performance by increasing test question 

understanding.  (County funds) 
 Vertical Teaming is professional development that revolves around 

the interaction between teachers in all subject areas (elementary, 

middle, and high school). With Vertical Teaming, the focus is looking 

at the essential skills needed in reading/language arts at each grade 

level, as well as extending into the next grade levels. Vertical teaming 

will also focus on PARCC-type questions to enhance PARCC-type 

assessments, vocabulary, and the transition of students into sixth 

grade.  (County funds) 

 The school system purchased a reading series entitled Houghton 

Mifflin Harcourt Journeys Common Core, which is implemented in 

grades PK-5, and Holt McDougal Literature in grades 6-8.  With 

various professional development, teachers have aligned the new 

series with the Maryland's College and Career-Ready Standards. 

Teachers will use this series to continue supporting inclusion in the 

regular classrooms. (County funds) 

 Academic Intervention Programs have been established in the 

elementary, middle, and high schools to work with students whose 

subject skills are low.  Student strengths and weaknesses continue to 

be identified with intervention strategies implemented. Local funds 

are used for the academic intervention programs. High school 

intervention consists of “flooding” students with information 2-3 

weeks before the testing for students to succeed.  Remediation is also 

offered during the school day.  Student strengths and weaknesses 

continue to be identified with intervention strategies 

implemented.  (County funds).  Extra intervention teachers have been 

added to Title I elementary schools through the use of Title I funds to 

provide additional support to improve professional practices to 

increase student achievement and bridge gaps. (Title I 

funding:  #84.010) 

 The county continues to support professional development 

concerning Universal Design for Learning (UDL) with regard to the 

principles, strategies for classroom practices, use of technology to 

support UDL, applying UDL to curriculum planning, and 

development of a plan for continuous integration of the UDL 

principles. Professional development is supported by county funds. 
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 With the incorporation of Maryland's College and Career-Ready 

Standards in the schools, one focus for the upcoming school year is 

to integrate “argument” writing with text dependent questions across 

all grade levels and content. Teachers will also be focusing on 

essential skills at each grade level, identifying any deficiencies that 

may be occurring, and developing lessons and assessments to fill in 

the deficiency gaps.    Staff development will be provided to assist 

with the writing transition and supported by county funds.   

 County formative assessments will be reviewed/revised to closely 

align English/Language Arts instruction with the Maryland's College 

and Career-Ready Standards to identify the student’s needs.  The 

county formatives will be transitioned to electronic testing in 

SchoolNet. (County funds) 

 The county will be able to provide English/Language Arts 

professional development and support via the newly appointed 

English Instructional Specialist. The specialist will analyze the ELA 

PK-12 program, scrutinize data, and provide instructional assistance 

to teachers in working with students, especially with the struggling 

subgroups.  (County funds) 

 The county will provide continued support, guidance, and additional 

professional development in the crafting and approval of 

SLOs.  (County funds) 

 The system will align science to the reading series to embed the 

disciplinary literacy skills in all areas. 

 Transition Outcome Plans (TOP) will be developed for students with 

special needs that provide a map to assist them in reaching their long-

term goals and graduation from high school with a diploma instead 

of a certificate of completion. 

 The use of data analysis has been elevated in the high schools via the 

central office.  Through the data analysis process, a number of areas 

are of focus:  students passing/failing of each HSA/PARCC 

assessment, graduation requirements, College and Career Readiness 

requirements, student strengths and weaknesses, etc.  A cohort 

database has been developed at the central office for high schools to 

track all students toward a successful completion of the assessments, 

graduation, and college and career readiness.  

 Professional Learning Communities (PLC) are established in all 

schools.  Teachers must ensure that all students are learning essential 
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skills, common assessments created, and student data gathered. 

Teams decide how best to move forward to ensure all students are 

learning.  PLCs ask four pertinent questions:  What do we want 

students to learn? How will we know if students have learned? What 

will we do if the students don’t learn? What will we do if the students 

already know it?   Each teacher brings to the team his/her own level 

of expertise.  By assisting and learning from each other, teachers are 

able to design lessons and create common assessments that allow 

students and teachers alike to benefit from the Professional Learning 

Community.  Professional Learning Communities will use SchoolNet, 

as well as PARCC’s “School Evidence Statement Analysis” and 

“Content Standards Roster” to review and analyze student test 

scores.  Teachers can drill down to see the strengths and weaknesses 

of not only individual students, but the entire class a teacher may have 

and/or specific groups.  Therefore, teachers can then develop 

engaging data-driven lessons. PLC is the vehicle to be used for all 

student data, UDL, SLOs, RTI.   Teachers can dive into student data 

to find strengths, weaknesses, and patterns of development, and then 

apply certain skills and/or learning strategies in the 

classroom.  Professional development will be planned to assist with 

those learning strategies needed. (County funds)     

 Through staff development, the staff will identify the essential skills 

in all content areas.  Essential skills are skills that each student must 

know before moving on to the next grade/subject level.  The skills also 

identify the intervention process in Tier I and II in RTI.  (County 

funds)        

 There are many opportunities throughout the school year to ensure 

successful implementation of the major strategies to determine if they 

were implemented with fidelity to meet learners’ needs.  Various staff 

development is conducted on the different strategies, whether 

countywide or within individual schools.  Through the staff 

development, skills for the various strategies can be conveyed to all 

stakeholders with the same messages and training skills. School 

Improvement Teams can focus on the various strategies when 

creating and implementing their School Improvement Plans. Through 

ongoing evaluation of the plans, schools can assess their 

success.  Within the school setting, grade level / team meetings will 

focus on successful implementation. Professional Learning 
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Communities (PLCs) can also review student data for strengths and 

weaknesses of the implementation of the strategies.  Schools can also 

ensure the implementation through Principal Walk-Throughs each 

day/week looking for strategies in the classrooms.  (County funds) 

 Beginning 2016-17, the school system purchased STAR360 Reading 

Diagnostic Tools to evaluate students to know what standards the 

students are missing and to provide intervention to allow for student 

growth – PreK-Grade 8 in reading. (County funds) 

 The school system has worked extensively the last several years 

incorporating the Principal and Teacher Observations / Evaluations. 

With SLOs being implemented by teachers and the RTI Committees, 

these evaluations are being executed using data from the strategies 

involved to work toward the common goals.  The other aspect 

concerning principals is the monthly Principals Instructional 

Academy (PIA) meetings to introduce, view, and discuss 

implementation strategies in the schools. 

 There are three funding sources targeted for changes to ensure 

progress: 
County Budget:  This source of funds focuses on the Principals Instructional 

Academy (PIA), RTI, and PLCs to provide professional development on good 

observation strategies and best instructional practices. 
Title I:  This funding source works with five School-wide Title I elementary 

schools.  The funds allow for staff development and parent meetings to discuss and 

implement various strategies in the classrooms, as well as at home.  (Title I 

funding:  #84.010) 
Title II:  This funding allows the school system to reduce classroom size by hiring 

2.5 additional teachers.  It also provides for staff development regarding new 

teacher induction program and mentoring for the new teachers.  Reducing class 

sizes and having mentors for new teachers enables sufficient progress in targeted 

areas. (Title II funding:  #84.367) 
 
The Special Education Department has outlined the below rationale and strategies 

and/or evidence-based practices that will be implemented to ensure progress. 
 
Co-teaching:   
The school system continues to support teachers and provide ongoing professional 

development in co-teaching at all levels.  The IEP teams ensure that students with 
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disabilities are educated in the least restrictive environment (LRE) through the IEP 

process.  
 
All students with disabilities have access to the Maryland College and Career 

Readiness Standards with initiatives to support students with disabilities in those 

general education settings in the following: 
Behavior Support 
Standards-based IEP goals  
Assistive technology 
Tutoring at the middle and high school level 
Participation in Professional Learning Communities (PLCs) 
Ensuring accommodations are delivered appropriately 
Multi-tiered system of support. 
 
The school system continues to support teachers of our certificate-bound students 

through yearly training in Alt-MSA science and modifying of the Maryland College and 

Career Ready Standards.  The school system will also continue to train teachers on 

MSAA this school year.   
 
PLCs 
Joint planning is scheduled when possible in the master school schedule.  Principals 

work to find time for teachers to collaborate – long days, creative scheduling, etc.  IEP 

team chairs and special education teachers work diligently to ensure that the general 

education teachers have required information regarding students with disabilities and 

supply the information regarding IEP goals, objectives, accommodations and 

supplementary aids in services in writing. 
 
There are professional development opportunities for general education and special 

education teachers to collaborate and develop lessons to include initiatives such as 

differentiated instruction and positive behavior support.   
      PLCs 

 Standards-based IEP goals   

 School based work and training in the Maryland College and Career 

Ready  Standards  

 Special Education teachers had the opportunity to attend the MSDE College 

and Career Readiness Conference.   

 Special Ed.: Adapting lessons, activities, materials to meet needs of students 

with disabilities in general education classrooms, Standards-based IEPs, 
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CPI, Accommodations, and Positive Behavior Interventions- Functional 

Behavior Assessment/Behavior Intervention Plan (FBA/BIP). 

 
Strategies used to Address the Achievement Gap  
Students with disabilities are entering pre-kindergarten or kindergarten with delays in 

school readiness.  The 3-5 year olds with disabilities scored at least 20 percentage 

points lower in each area with the largest gap is in Language and Literacy.  We have a 

collaborative with the Judy Center to develop lessons and receive explicit instruction 

in the following:  Vocabulary, General Reading Comprehension, Comprehension of 

Informational Text, and Comprehension of Literary Text. (Local Priority Flexibility 

grant:  #84.027) 

The special education subgroup continues to be a concern due to lower proficiency 

levels in reading, mathematics and science. The following strategies are used to address 

the achievement gap and include:  
 Provide staff development for principals, general education teachers, and 

special education teachers on the provision of accommodations. (Local 

Priority Flexibility grant:  #84.027) 

 Provide professional development for general education and special education 

teachers on adapting lessons, activities, and materials, and incorporating 

differentiated instruction into daily lesson plans to meet the needs of students 

with disabilities in the general education setting. (County funds and Local 

Priority Flexibility grant:  #84.027) 

 Behavior Support Teachers and School Social Workers will continue to work 

with students and families with challenging behaviors.  Functional Behavior 

Assessments and Behavior Intervention Plans will be developed for all 

students whose behavior negatively impacts their learning or the learning of 

others. (Local Priority Flexibility grant:  #84.027) 

 Person Centered Plans are developed for student’s disabilities to identify the 

student’s strengths, goals, and roadblocks and mentors are assigned to 

provide the student with additional support. (Local Priority Flexibility 

grant:  #84.027) 

 Provide appropriate assistive technology to ensure access to the general 

education curriculum for students (local funds) 

 Provide ongoing professional development opportunities for general 

education and special education teachers to ensure differentiated instruction 

is included in their daily lesson planning.  (Local Priority Flexibility 

grant:  #84.027) 
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Interventions, enrichments and supports to address diverse learning needs   
How students with disabilities are included in, or provided access to, 

intervention/enrichment programs available to general education students?   
 
Each school has an assigned intervention time built into its master schedule.  Students 

that have been identified as needing an intervention, including students with disabilities, 

receive it during that assigned time as part of the county’s RTI framework.  If a student 

requires additional support, but not an intervention through our tiered system of 

support, the student can meet with his/her special education case manager, classroom 

teacher, or instructional support staff to receive the support he/she may need to 

complete homework assignments, organize his/her notebook or re-teach a concept that 

has been previously taught.  If a student does not require an intervention or additional 

support, some schools have established enrichment time where students are allowed to 

extend his/her learning in a variety of areas.  This is also a time the Gifted/Talented 

Program meets.  Students with disabilities have the same opportunities for 

interventions, enrichments and supports as their non-disabled peers.   

Access to the General Education Curriculum  
How are students accessing general education so they are involved and progressing in 

the general curriculum at elementary, middle and high school levels and across various 

content areas? 
 Co-teaching – The school system continues to support teachers and provide 

on-going professional development in co-teaching at all levels.  

 IEP teams ensure that students with disabilities are educated in the least 

restrictive environment (LRE) through the IEP process. 

 All students with disabilities have access to the Maryland College and Career 

Readiness Standards with initiatives to support students with disabilities in 

those general education settings in the following: 

 Positive Behavior Support 

 Standards-based IEP goals 

 Differentiated Instruction (DI) 

 Assistive technology and Universal Design for Learning (UDL) 

 Tutoring at the middle and high school level 

 Participation in Professional Learning Communities (PLCs) 

 Ensuring accommodations are delivered appropriately 

 We continue to support teachers of our certificate students through yearly 

training in Alt-MSA science and modifying of the Maryland College and 
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Career Ready Standards.  We will also train our teachers on MSAA this school 

year.   

 
Collaboration with General Educators  
How is the local education agency ensuring collaboration between general and special 

education staff, including such opportunities as joint curricular planning, provision of 

instructional and testing accommodations, supplementary aids and supports, and 

modifications to the curriculum? 
 PLC’s 

 Joint planning is scheduled when possible in the master school schedule 

 Principals work to find time for teachers to collaborate – long days, creative 

scheduling, etc. 

 IEP team chairs and special education teachers work diligently to ensure that 

the general education teachers have required information regarding students 

with disabilities and supply the information regarding IEP goals, objectives, 

accommodations, and supplementary aids in services in writing. 

 Provide professional development opportunities for general education and 

special education teachers to collaborate and develop lessons to include 

initiatives such as differentiated instruction and positive behavior support.   

A budget narrative that includes: 
a. Fiscal outlook, changes in demographics 

b. Impact of changes on the school system and the master 

plan goals and objectives 

c. Responses to clarifying questions (Section 1.B – 

Finance) 
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Section A - Finance Section 

Appendix C: Reviewers' Content Analysis Tool 
 

Notes 
The finance section, in conjunction with the budget narrative information in the Executive Summary, includes supporting budget tables. Together these documents 

illustrate the local school system’s alignment of the annual budget with the Master Plan priorities.   
The technical review of the Current Year Variance Table, Prior Year Variance Table, is conducted by finance specialists.  
Panel reviewers are asked to look for the alignment between budget documents and the Master Plan Annual Update priorities.  Analyzing prompts designed to assess 

this alignment are included within each area of the annual update.  Reviewers should note their findings in each particular section of this tool.   

 

Section B:  

 

Maryland’s Goals, Objective and Strategies 
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Appendix C: Reviewers' Content Analysis Tool 
Maryland’s Goals, Objectives, and Strategies -- PARCC English Language Arts/Literacy for Grades 3-8 and Grade 10 

Notes 
Per the 2012 ESEA Flexibility Request: By 2017, local school systems will reduce the number of non-proficient students in each subgroup by 50%.  
PARCC Performance Levels 
 Level 1: Did not yet meet expectations 
 Level 2: Partially met expectations 
 Level 3: Approached expectations 
 Level 4: Met expectations 
 Level 5: Exceeded expectations 
ACADEMIC DATA REVIEW 
Based on a summary review of the school system’s PARCC data, a description of recognized academic priorities for student achievement. 
What the reviewers should expect to see: Please provide a brief summary.  NO 

AREA SHOULD BE BLANK. 

Responses may be bulleted. 

Include 

Page 

Number  
1. A description of the challenges in English Language Arts/Literacy. In the response, the LEA 

should  identify challenges for students requiring special education services, students with 

limited English proficiency, and students failing to meet, or failing to make progress towards 

meeting State performance standards. In the absence of State performance standards, LEAs 

are required to report on any segment of the student population that is, on average, 

performing at a lower achievement level than the student population as a whole.  

 

 Increase in Elementary grades 

34.3% 

 Decrease in Middle grades 

31.3% 

 SPED students 4.3% 

Elementary, 2.6% Middle, 0% 

High school students met 

expectations 

50 

2. A description of identified changes or strategies that will promote gap reduction and growth.  Local formative assessment 

are given to middle school  

 Reading unit benchmarks 

every3-4 weeks 

 Vocabulary strategies 

 Vertical teaming PD 

 Academic interventions 

 UDL  

 English Instructional Specialist  

 Transition Outcome Plans 

 Data analysis 

 PLCs  

 Tier I and II in RTI 

 SLOs 

51-57 
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 Walk-throughs 

 CO-teaching  

 Interventions 

 
3. A description of the rationale for selecting the strategies and/or evidence-based practices that will 

be implemented to ensure progress. 

  

4. A discussion of funding targeted to the changes or adjustments made to ensure sufficient progress, 

and incorporate timelines where appropriate.   
 Title I  

 Title II 

 County Funds 

 Local Priority Flexibility grant 

54 

PLEASE INCLUDE AT LEAST ONE COMMENDATION: 
 

 

 
CLARIFYING QUESTION(S): 
 

 

 

 

 

Appendix C: Reviewers' Content Analysis Tool 
Maryland’s Goals, Objectives, and Strategies -- PARCC Mathematics for Grades 3-8 

Notes 
Per the 2012 ESEA Flexibility Request: By 2017, local school systems will reduce the number of non-proficient students in each subgroup by 50%.  
ACADEMIC DATA REVIEW 
Based on a summary review of the school system’s PARCC data, a description of recognized academic priorities for student achievement. 
What the reviewers should expect to see: Please provide a brief summary.  NO 

AREA SHOULD BE BLANK. 

Responses may be bulleted. 

Page 

Number  

1. A description of the challenges in Mathematics. In the response, the LEA should  identify challenges 

for students requiring special education services, students with limited English proficiency, and 

students failing to meet, or failing to make progress towards meeting State performance 

standards. In the absence of State performance standards, LEAs are required to report on any 

segment of the student population that is, on average, performing at a lower achievement level 

than the student population as a whole.                

 Slight increase in Elementary 

31.5 % (elementary) 

 Decrease in Middle 30.4% 

 SPED students 7.4% 

(elementary) 

59 
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  SPED 4.0% (middle) 

 No data conclusion for LEP on 

2 students 

 FARMS 23.9% (elementary) 

22.9% (middle) 

2. A description of identified changes or strategies that will promote gap reduction and growth.  Local formative assessments 

 Benchmarks every3-4 weeks 

 Pearson envision Math 2.0 

 Math Instructional Specialist 

 Vocabulary strategies 

 Vertical teaming PD 

 Academic interventions 

 UDL  

 Transition Outcome Plans 

 Data analysis 

 PLCs  

 Tier I and II in RTI 

 SLOs 

 Walk-throughs 

 CO-teaching  

 Interventions 

 STAR360 

 

60-65 

3. A description of the rationale for selecting the strategies and/or evidence-based practices that will be 

implemented to ensure progress. 
 

 

 

4. A discussion of funding targeted to the changes or adjustments made to ensure sufficient progress, 

and incorporate timelines where appropriate.   
 Title I  

 Title II 

 County Funds 

 Local Priority Flexibility grant 

 

PLEASE INCLUDE AT LEAST ONE COMMENDATION: 
 

CLARIFYING QUESTION(S): 
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Appendix C: Reviewers' Content Analysis Tool 
Maryland’s Goals, Objectives, and Strategies -- PARCC Algebra I  

Notes 
Per the 2012 ESEA Flexibility Request: By 2017, local school systems will reduce the number of non-proficient students in each subgroup by 50%.  
ACADEMIC DATA REVIEW  
Based on a summary review of the school system’s PARCC data, a description of recognized academic priorities for student achievement. 
What the reviewers should expect to see: Please provide a brief summary.  NO 

AREA SHOULD BE 

BLANK.            Responses may be bulleted. 

Page 

Number  

1. A description of the challenges in Algebra I. In the response, the LEA should  identify 

challenges for students requiring special education services, students with limited English 

proficiency, and students failing to meet, or failing to make progress towards meeting State 

performance standards. In the absence of State performance standards, LEAs are required to 

report on any segment of the student population that is, on average, performing at a lower 

achievement level than the student population as a whole.  

              

  

2. A description of identified changes or strategies that will promote gap reduction and growth.  

 

 

3. A description of the rationale for selecting the strategies and/or evidence-based practices that 

will be implemented to ensure progress. 

Same as Math 
 

4. A discussion of funding targeted to the changes or adjustments made to ensure sufficient 

progress, and incorporate timelines where appropriate.   

  

PLEASE INCLUDE AT LEAST ONE COMMENDATION: 
  
 

 

 

 
CLARIFYING QUESTION(S): 
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Appendix C: Reviewers' Content Analysis Tool 
Maryland’s Goals, Objectives, and Strategies -- PARCC Algebra II (Optional Reporting)  

Notes  
Per the 2012 ESEA Flexibility Request: By 2017, 

local school systems will reduce the number of non-

proficient students in each subgroup by 50%.  
ACADEMIC DATA REVIEW  
Based on a summary review of the school system’s PARCC data, a description of recognized academic priorities for student achievement. 
What the reviewers should expect to see: Please provide a brief summary.  NO 

AREA SHOULD BE BLANK.  
Responses may be bulleted. 

Page 

Number  

1. A description of the challenges in Algebra II. In the response, the LEA should  identify challenges 

for students requiring special education services, students with limited English proficiency, 

and students failing to meet, or failing to make progress towards meeting State performance 

standards. In the absence of State performance standards, LEAs are required to report on any 

segment of the student population that is, on average, performing at a lower achievement level 

than the student population as a whole.  

              

  

2. A description of identified changes or strategies that will promote gap reduction and growth. same 
 

 

3. A description of the rationale for selecting the strategies and/or evidence-based practices that will 

be implemented to ensure progress. 

  

4. A discussion of funding targeted to the changes or adjustments made to ensure sufficient progress, 

and incorporate timelines where appropriate.   

  

PLEASE INCLUDE AT LEAST ONE COMMENDATION: 
 

 

 
CLARIFYING QUESTION(S): 
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Appendix C: Reviewers' Content Analysis Tool 
Maryland’s Goals, Objectives, and Strategies -- PARCC Geometry (Optional Reporting) 

Notes 
Per the 2012 ESEA Flexibility Request: By 2017, local school systems will reduce the number of non-proficient students in each subgroup by 50%.  

ACADEMIC DATA REVIEW 
Based on a summary review of the school system’s PARCC data, a description of recognized academic priorities for student achievement. 
What the reviewers should expect to see: Please provide a brief 

summary.  NO AREA 

SHOULD BE BLANK.  
Responses may be bulleted. 

Page 

Number  

1. A description of the challenges in Geometry. In the response, the LEA should  identify challenges for students 

requiring special education services, students with limited English proficiency, and students failing to 

meet, or failing to make progress towards meeting State performance standards. In the absence of State 

performance standards, LEAs are required to report on any segment of the student population that is, on 

average, performing at a lower achievement level than the student population as a whole.  

              
 

  

2. A description of identified changes or strategies that will promote gap reduction and growth.  
same 

 

3. A description of the rationale for selecting the strategies and/or evidence-based practices that will be 

implemented to ensure progress. 

  

4. A discussion of funding targeted to the changes or adjustments made to ensure sufficient progress, and 

incorporate timelines where appropriate.   

  

PLEASE INCLUDE AT LEAST ONE COMMENDATION: 
 

 

 

 
CLARIFYING QUESTION(S): 
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Appendix C: Reviewers' Content Analysis Tool 
Maryland’s Goals, Objectives, and Strategies -- High School Assessment Biology 

Notes 
Per the 2012 ESEA Flexibility Request: By 2017, local school systems will reduce the number of non-proficient students in each subgroup by 50%.  
ACADEMIC DATA REVIEW 
Based on a summary review of the school system’s PARCC data, a description of recognized academic priorities for student achievement. 
What the reviewers should expect to see: Please provide a brief 

summary.  NO AREA SHOULD 

BE BLANK. Responses may be 

bulleted. 

Page 

Number  

1. A description of the challenges in High School Assessment Biology. In the response, the LEA 

should  identify challenges for students requiring special education services, students with limited 

English proficiency, and students failing to meet, or failing to make progress towards meeting State 

performance standards. In the absence of State performance standards, LEAs are required to report on 

any segment of the student population that is, on average, performing at a lower achievement level than 

the student population as a whole.  

 

  

2. A description of identified changes or strategies that will promote gap reduction and growth.  
Same 
 

 

3. A description of the rationale for selecting the strategies and/or evidence-based practices that will be 

implemented to ensure progress. 

  

4. A discussion of funding targeted to the changes or adjustments made to ensure sufficient progress, and 

incorporate timelines where appropriate.   

  

PLEASE INCLUDE AT LEAST ONE COMMENDATION: 
 

 

 
CLARIFYING QUESTION(S): 
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Appendix C: Reviewers' Content Analysis Tool 
Maryland’s Goals, Objectives, and Strategies -- High School Assessment Government 

Notes 
Per the 2012 ESEA Flexibility Request: By 2017, local school systems will reduce the number of non-proficient students in each subgroup by 50%.  

ACADEMIC DATA REVIEW 
Based on a summary review of the school system’s PARCC data, a description of recognized academic priorities for student achievement. 
What the reviewers should expect to see: Please provide a brief 

summary.  NO AREA SHOULD 

BE BLANK. Responses may be 

bulleted. 

Page 

Number  

1. A description of the challenges in High School Assessment Government. In the response, the LEA 

should  identify challenges for students requiring special education services, students with limited 

English proficiency, and students failing to meet, or failing to make progress towards meeting 

State performance standards. In the absence of State performance standards, LEAs are required to 

report on any segment of the student population that is, on average, performing at a lower achievement 

level than the student population as a whole.  

 

 

 

  

 

2. A description of identified changes or strategies that will promote gap reduction and growth.  

 

 

 

3. A description of the rationale for selecting the strategies and/or evidence-based practices that will be 

implemented to ensure progress. 

  

 

4. A discussion of funding targeted to the changes or adjustments made to ensure sufficient progress, and 

incorporate timelines where appropriate.   

  

 

PLEASE INCLUDE AT LEAST ONE COMMENDATION: 
 

 
CLARIFYING QUESTION(S): 
 

 

 

 

Appendix C: Reviewers' Content Analysis Tool 
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Maryland’s Goals, Objectives, and Strategies -- High School Assessment English 11 (Optional Reporting) 
Notes 
Per the 2012 ESEA Flexibility Request: By 2017, local school systems will reduce the number of non-proficient students in each subgroup by 50%.  

ACADEMIC DATA REVIEW 
Based on a summary review of the school system’s PARCC data, a description of recognized academic priorities for student achievement. 
What the reviewers should expect to see: Please provide a brief 

summary.  NO AREA SHOULD 

BE BLANK. Responses may be 

bulleted. 

Page 

Number  

1. A description of the challenges in High School Assessment English 11. In the response, the LEA 

should  identify challenges for students requiring special education services, students with limited 

English proficiency, and students failing to meet, or failing to make progress towards meeting State 

performance standards. In the absence of State performance standards, LEAs are required to report on 

any segment of the student population that is, on average, performing at a lower achievement level than 

the student population as a whole.  

              
 

  

2. A description of identified changes or strategies that will promote gap reduction and growth.  

 

 

3. A description of the rationale for selecting the strategies and/or evidence-based practices that will be 

implemented to ensure progress. 

  

4. A discussion of funding targeted to the changes or adjustments made to ensure sufficient progress, and 

incorporate timelines where appropriate.   

  

PLEASE INCLUDE AT LEAST ONE COMMENDATION: 
 

 

 

 
CLARIFYING QUESTION(S): 
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Appendix C: Reviewers' Content Analysis Tool 
Section B – Core Content Areas -- Maryland School Assessment – Science 

Notes 
Per the 2012 ESEA Flexibility Waiver: By 2017, local school systems will reduce the number of non-proficient students in each subgroup by 50%.  
Within the science content area, local school systems should address the performance of student subgroups in grades 5 and 8 using MSA Science data. 
What the reviewers should expect to see: PLEASE PROVIDE A BRIEF 

SUMMARY. NO AREA SHOULD BE 

BLANK.   Responses may be bulleted. 

Page 

Number 

1. A description of the challenges evident for students requiring special education, students with 

limited English proficiency, and students failing to meet, or failing to make progress towards 

meeting State performance standards. In the absence of State performance standards, LEAs are 

required to report on any segment of the student population that is, on average, performing at a 

lower achievement level than the student population as a whole. 

              
 

  

2. A description of identified changes or strategies that will promote gap reduction and growth. 
  

3. A description of the rationale for selecting the strategies and/or evidence-based practices that will 

be implemented to ensure progress. 

  

4. A discussion of funding targeted to the changes or adjustments made to ensure sufficient progress, 

and incorporate timelines where appropriate.   

  

Reviewer’s Comments: Include commendations and/or issues requiring clarification 
PLEASE INCLUDE AT LEAST ONE COMMENDATION 

CLARIFYING QUESTION(S): 
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2016 Bridge to Excellence Master Plan Assessments Requirements Template 

 

Appendix D: Assessment Administered Chart 
 

 

 
In accordance with requirements of §7-203.3, the LEA must use the template on page 50 to list the required assessment information listed below: 
 
 The title of the assessment; 
 The purpose of the assessment; 
 Whether the assessment is mandated by a local or state entity; 
 The grade level or subject area, as appropriate, to which the test is administered; 
 The testing window of the assessment; and 
 Whether accommodations are available for students with special needs and what accommodations are. Accommodations should be listed using 

letter and number codes (i.e., 3b, 3e, 4a). Accommodations may be listed from the Maryland Accommodations Manual (MAM or the PARCC 

Accessibility Features and Accommodations Manual.  
 

 
Assessments refer to local, state or federally mandated tests that are intended to measure a student’s academic readiness, learning progress, and skill 

acquisition. Assessment does not include a teacher- developed quiz or test, or an assessment or test given to a student relating to the following: 
 
• A student’s 504 Plan; 
• The federal Individuals with Disabilities Education Act, 20U.S.C.1400; or 
• Federal law relating to English Language Learners. 
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Appendix D: Assessment Administered Chart 
2016 BRIDE TO EXCELLENCE MASTER PLAN ANNUAL UPDATE ASSESSMENTS ADMINISTERED BY LEA 

 
Title of the 

Assessment 
Purpose of the 

Assessment 
Mandated by         a 

Local or State 

Entity 

As Appropriate, to which the 

assessment is administered 
Testing 

Window 
Are Accommodations Available 

for Students with Special 

Needs? 

What are the 

Accommodations? 
Grade 

Level  
Subject Area 

        

 

ASSESSMENTS ADMINISTERED BY LEA  
CHART INCLUDED ALL REQUIRED COMPONENTS:             YES                              NO 
 
IF NO, LIST MISSING COMPONENT(S):            _________________________________________________________________________________  

_________________________________________________________________________________ 

_________________________________________________________________________________  

PLEASE INCLUDE AT LEAST ONE COMMENDATION 

CLARIFYING QUESTION(S): 

_________________________________________________________________________________ 
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Bridge to Excellence Master Plan 

2016 Bridge to Excellence Annual Update  

(Please include this sheet as a cover to the submission indicated below) 

 

Federal and State Grant Applications and Other Reporting Requirements:—Due: 

October 17, 2016 

 

 

Local School System Submitting This Report:  Garrett County Public Schools 

 

Address:       40 South Second Street 

                      Oakland, MD  21550 

 

Local Point of Contact:  Yolanda Michelle Harman, Supervisor of College & Career 

                                          Readiness 

 

 

Name:  Yolanda Michelle Harman 

 

Telephone:  301-334-8911 

 

E-Mail:  yolanda.harman@garrettcountyschools.org 
 

 

WE HEREBY CERTIFY that, to the best of our knowledge, the information provided in the 

2016 Federal and State Grant Applications, and other reporting requirements are correct and 

complete.  We further certify that these Federal and State Grant Applications, and other 

reporting requirements have been developed in consultation with members of the local school 

system’s current Federal and State Grant Applications, and other reporting requirements 

Planning Team, and that each member has reviewed and approved the accuracy of the 

information.  

 

 

 
______________________________________     _October 18, 2016________________                                                                                                                                                                                         

Signature (Local Superintendent of Schools)     Date 

 

 

 
______________________________________     _October 18, 2016________________                                                                                                                                 

Signature (Local Point of Contact)                     Date 
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Guidance for Completion of the Budget Narrative for Individual Grants 

 

 

The budget narrative is an explanation of your budget and must be able to stand on its 

own without having to refer to the proposal for information.  Although information to 

justify a line item (such as job descriptions for personnel) might be contained within the 

grant application or Master Plan, a separate and complete justification for each line item 

must be provided in the budget narrative.  It should include the following information: 

 

 Description of the specific item (What is it?) 

 Description of how the specific item relates to the project (Why is this item needed to 

fulfill the project objective?) 

 Arithmetical explanation of how you estimated the requested amount (What formula 

did you use to arrive at your estimate?  Show the detail.) 

 

Set up your Budget Narrative in the same order and with the same headings as the 

Budget, i.e., MSDE Category, Program and Object.  Without the Narrative, the Budget is 

just a collection of numbers.  You will also want to tie Budget items in the Narrative to 

the allowable activities discussed in section B so the reviewer clearly sees their necessity.  

Make absolutely sure your numbers add up. 

 

Each line must be detailed and specific.  General expenses should be broken down into 

specific line items.  For example, "meeting expenses" can be broken down into room 

rental, photocopying and refreshments.    It is important to be as detailed as possible. 

 

Clearly show the requested funds and in-kind contributions for each line item.  Indicate 

the source of the in-kind contribution.  Both requested and in-kind funds must be 

reasonable and within current market prices. 

 

Show how the expense was calculated for each line item.  Reviewers will use this 

information to determine if your budget is reasonable and cost-effective. 

 

Personnel Costs: 

 

 For Salaries:  List the number of positions and the estimated annual salary rate or 

hourly rate for the employee and the number of hours to be devoted to the project.  

The amount should take into account time needed to establish and fill new positions 

and the changing demands for personnel during the course of the project.  The 

narrative should justify the necessity for creating new positions.  Could present staff 

be reallocated?  Could volunteers be utilized?  Do all positions need to be full time?  

Are salary scales consistent with similar state or local wage scales?  The workload 

must justify creating full-time positions.  Employees who are paid in whole or part 

with grant funds must perform work for the grant-funded project in proportion to the 

amount of their pay provided by the grant. 
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 For Employee Benefits:  Identify the percentages used for FICA, State 

Unemployment, Workers Compensation, Health Insurance, Life Insurance and other 

benefits and multiply by the total salary costs to determine the total Fixed Charges.  

Please Note:  Fixed Charges must always be calculated whenever there are 

salaries and wages identified in the budget. 
 

Contracted Services 

 

 For individuals or organizations to be reimbursed for personal services on a fee basis.  

List each type of consultant or service, the proposed fee rate, and the amount of time 

to be devoted to such services.  Costs for renting space, equipment, and other 

operating leases are included in this object.  

 

Supplies and Materials 

 

 All costs should be itemized within this object by major types (e.g., office supplies, 

training materials, research forms, instructional supplies, textbooks, library media, 

etc.).  The basis for cost computations should be shown ("x" dollars per month for 

office supplies or "y" dollars per person for training materials). 

 

Other Charges 

 

 Estimated travel expenses of project personnel should be included in this object.  The 

budget narrative must thoroughly explain the relevance and importance of each item 

to the project. 

 

Equipment 

 

 Each item to be purchased must be separately listed with unit cost. The budget 

narrative must thoroughly explain the relevance and importance of each item to the 

project. 

 

Transfers 

 

 Transfers are payments to other LEAs, Non-Public Schools or indirect costs that are 

shown as grant expenses but are not direct expenses of the LEA to the project.   

 

 To calculate the indirect cost, please refer to the Financial Reporting Manual for 

Maryland Public Schools (section D-1).  This calculation should be included on the 

budget narrative as a separate line item and is not associated with any specific 

Activity. 

 

 

You should use the format as shown in the sample on the following page. 

 



  

Category/ 

Object 

Line Item Calculation Amount In-

Kind 

Total 

Instructional Staff 

Development 

Salaries & Wages 

Stipends for 

professional 

development 

Strategy # 

300 

participants x 

$120  

$36,000  $36,000 

Fixed Charges FICA 7.65% x 

$36,000 

$2,754     2,754 

Instructional Staff 

Development 

Contracted 

Services 

Consultants to 

provide 

professional 

development 

training 

Strategy # 

6 days x 

$500 

$3,000    3,000 

Instructional Staff 

Development 

Contracted 

Services 

Facility Rental for 

Staff Development 

Strategy # 

6 days x 

$1,000 

$4,000  2,000 

(AAPS) 

  6,000 

Instructional Staff 

Development 

Supplies 

Training materials 

for professional 

development 

Strategy # 

300 

participants x 

$40 

$12,000  $12,000 

Student 

Transportation 

Contracted 

Services 

Buses for 2 field 

trips to art 

museums 

Strategy # 

2 x $450     900       900 

Administration 

Business Support 

Services/Transfers 

Indirect Costs 2.5% x direct 

costs 

($58,654) 

  1,466    1,466 

 TOTAL  $60,120 $2,000 $62,120 
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LEA:     Garrett County Public Schools___________________   

Sample Title III Budget 

 

 

Category/Object Line Item Calculation Amount 
In-

Kind 
Total 

Activity 1.1 

203-205 – 02 / 01 Stipends for summer 

workshop for ESOL 

teacher 

1 teacher x 20 days 

x 175/day 

3,500  3.500 

212 / 04 FICA 7.65% of $3,500 268  268 

 Total:  $3,768 

Activity 1.2 

203-205 – 02 / 03 Supplemental 

materials to support 

instruction 

$314/site x 5 sites 1,570  1,570 

 Total:  $1,570 

Activity 2.1 

203-205 – 09 / 04 Membership/registrati

on fees for conf. & 

workshops for ESOL 

staff 

11 ESOL staff 

members x $342.64  

3,769  3,769 

 Total:  $3,769 

Activity 2.2 

203-205 – 02 / 02 Delivery of workshop: 

“Best Practices for 

Teachers of 

ELL/RELL Students” 

$600/school x 4 

schools x 2 days at 

each school + 

$600/school x 3 

schools x 1 day 

6,600  6,600 

 Total:  $6,600 

Activity 3.2 

203-205 – 02 / 01 Parent outreach 

programs 

4 schools x $1,500 6,000  6,000 

212 / 04 FICA 7.65% of $6,000 459  459 

 Total:  $6,459 

Activity 6.1 

202 – 16 / 08  Transfers 2% Admin costs 443  443 

 Total:   $443 

 

Title III Grand Total:  $22,609 
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LEA: ___Garrett _________________________  

 

Enter the Amount of Funds Budgeted for Each School by ESEA Programs and Other Sources of Funding.  Expand Table as 

needed.  Note: Electronic Versions of these attachments are available at: 

http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-13177/Document-159776  

 

SCHOOL NAME 
Rank Order All Schools by 

Percentage of Poverty – High to 

Low Poverty 
After School Name Indicate as 

appropriate: 
 (SW) for T-I School wide 

Schools 

 (TAS)  for Targeted 

Assistance T-I Schools 

 (CH) for Charter 

Schools 

Schoo

l ID 
Percent 

Poverty 
Based on Free 

and Reduced 

Price Meals 

Title I-A 
Grants to Local 

School Systems 

Title I-

D 

Delinqu

ent and 

Youth 

At Risk 

of 

Droppin

g Out 

Title II, 

Part A 
Teacher 

and 

Principal 

Training 

and 

Recruiting 

Fund 

Title III-

A 
English 

Languag

e 

Acquisiti

on 

Other Total ESEA Funding by 

School 
 

Friendsville 0202 
70.13% $189,585 

   
 $189,585 

Grantsville 0301 
68.22% $230,962 

   
 $230,962 

Crellin 1408 
59.8% $117,205 

   
 $117,205 

Yough Glades 0710 
58.5% $296,328 

   
 $296,328 

Broad Ford 0707 
52.2% $156,027 

   
 $156,027 

Southern Middle 0708 
48.9% 

    
  

ATTACHMENT 4-A and B 

SCHOOL LEVEL BUDGET SUMMARY  

Fiscal Year 2016 

 

Local School System: 

____Garrett________________________________ 

http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-13177/Document-159776
http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-13177/Document-159776
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LEA: ___Garrett _________________________  

Northern Middle 0511 
46.2% 

    
  

Accident 0501 
43.6% 

    
  

Southern High  
 

0709 
36.9% 

    
  

Northern High 0512 
36.3% 

    
  

Swan Meadow 0812 
25.0% 

    
  

Route Forty 0904 
24.0% 

    
  

Total Public school allocations 

(For  Title I, Should add up to the 

total number from Title I 

Allocation Excel Worksheet 

Column N.) 

 

     

  
$990,107 

 

 

 
School System Administration 

(For  Title I, Use  Table 7-8 LINE 

5) 

 

     

 $134,476 

 

 
System-wide Programs and School 

System Support to Schools  
(For  Title I, Use Table 7-8 LINE 

12) 

 

 

    $13,886 

 
   

  

          $13,886 

 
Nonpublic Costs 
(For  Title I, Use  Table 7-10 LINE 

 

 

 

 
   

  

 



 

11 
LEA: ___Garrett _________________________  

7) $0.00     $0.00 

 
TOTAL LSS Title I Allocation 

  (Should match # presented on  
C-1-25) 

 

 
$1,138,469 

   

  

       $1,138,469 



 

12 
LEA: ___Garrett _________________________  

 

ATTACHMENT 5-A 

TRANSFERABILITY OF ESEA FUNDS [Section 

6123(b)] 

Fiscal Year 2016 

 

Local School System: 

____Garrett____________________________ 

  

Local school systems may transfer ESEA funds by completing this page as part of the Bridge to Excellence Master Plan 

Annual Update submission, or at a later date by completing and submitting a separate Attachment 5-A form.  Receipt 

of this Attachment as part of the Annual Update will serve as the required 30 day notice to MSDE.  A local school 

system may transfer up to 100 percent of the funds allocated to it by formula under four major ESEA programs among 

those programs and to Title I.  The school system must consult with nonpublic school officials regarding the transfer of 

funds.  In transferring funds, the school system must: (1) deposit funds in the original fund; (2) show as expenditure – 

line item transfer from one fund to another, and (3) reflect amounts transferred on expenditure reports.    

 

50% limitation for local school systems not identified for school improvement or corrective action.  30% limitation for 

districts identified for school improvement.  A school system identified for corrective action may not use the fund 

transfer option.  

 

Funds Available for 

Transfer 

Total FY 

2016 

 Allocation 

$ Amount to 

be 

transferred 

out of each 

program 

 
$ Amount to be transferred into each of the following 

programs 

 

Title I-A 

 

Title II-A 

 

Title II-D 

 

Title IV-A 

Title II-A 

Teacher Quality 

$298,229  NA NA   

Title II-D 

Ed Tech  

      

Title IV-A 

Safe and Drug Free 

Schools 

&Communities 
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LEA: ___Garrett _________________________  

ATTACHMENT 5-B 

CONSOLIDATION OF ESEA FUNDS FOR LOCAL 

ADMINISTRATION [Section 9203] 

Fiscal Year 2016 

 

Local School System: _____Garrett_____________ 

  

Section 9203 of ESEA allows a local school system, with approval of MSDE, to consolidate ESEA administrative funds.  

In consolidating administrative funds, a school system may not (a) designate more than the percentage established in 

each ESEA program, and (b) use any other funds under the program included in the consolidation for administrative 

purposes.  A school system may use the consolidated administrative funds for the administration of the ESEA programs 

and for uses at the school district and school levels for such activities as –  

 

 The coordination of the ESEA programs with other federal and non-federal programs; 

 The establishment and operation of peer-review activities under No Child Left Behind; 

 The dissemination of information regarding model programs and practices; 

 Technical assistance under any ESEA program; 

 Training personnel engaged in audit and other monitoring activities; 

 Consultation with parents, teachers, administrative personnel, and nonpublic school officials; and 

 Local activities to administer and carry out the consolidation of administrative funds. 

 

A school system that consolidates administrative funds shall not be required to keep separate records, by individual 

program, to account for costs relating to the administration of the programs included in the consolidation.  

 

If the school system plans to consolidate ESEA administrative funds, indicate below the ESEA programs and 

amounts that the school system will consolidate for local administration.  Provide a detailed description of how the 

consolidated funds will be used.   

 

Title I-A 

(Reasonable 

and 

Necessary) 

 

Title II-A 

(Reasonable 

and 

Necessary) 

 

 

 

Title III-A 

(Limit:  2 

Percent) 

  

Total ESEA Consolidation  

(Reasonable and Necessary) 

 

$  NA 

 

 

 

$  NA 

 

 

 

$  NA 

  

$  NA 
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LEA: ___Garrett _________________________  

 

ATTACHMENT 6-A 

NONPUBLIC SCHOOL 

INFORMATION FOR ESEA 

PROGRAMS 

Fiscal Year 2016 

 

Local School System:   _______Garrett______________ 

 

  

Enter the complete information for each participating nonpublic school, including mailing address.  Use the optional 

“Comments” area to provide additional information about ESEA services to nonpublic school students, teachers, and 

other school personnel.  For example, if Title I services are provided through home tutoring services or by a third party 

contractor, please indicate that information under “Comments.”  NOTE:  Complete Attachment 6-A for Title I-A, Title 

II-A, and Title III-A services.  Use separate pages as necessary. 
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NONPUBLIC 

SCHOOL NAME AND 

ADDRESS 

Number of Nonpublic School Participants (Students, Teachers, and Other School Personnel) 

Title I-A Title II-

A 

Title III-A  

 

Comments (Optional) Number 

nonpublic T-I 

students to be 

served at the 

following 

locations: 

Students 

Reading/La

ng. Arts 

(Can be a 

duplicated 

count) 

 

Students 

Mathematic

s 

(Can be a 

duplicated 

count) 

 

Staff Students Staff 

 

 

 

 

Private 

School 

  

NA 

 

NA 

 
NA NA NA  

Public 

School 

 

Neutral 

Site 

 

 Private 

School 

  

NA 

 

NA 

 
NA NA NA  

Public 

School  

 

Neutral 

Site 

 

 Private 

School 

  

NA 

 

NA 

 
NA NA NA  

Public 

School  

 

Neutral 

Site 
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NARRATIVE:  TITLE I, PART A  

IMPROVING BASIC PROGRAMS OPERATED BY LOCAL EDUCATIONAL 

AGENCIES 

 Local Educational Agency: _Garrett County Public Schools    Federal Fiscal Year 2017  

      Title I  Coordinator: __Jane Wildesen______________________________________   

Telephone: _301-334-8927________E-mail: jane.wildesen@garrettcountyschools.org_____ 

 

 
 

I.     Describe the LEA’s strategies to provide high quality sustained support to all Title I 

elementary, middle, and secondary schools.  Label each question and answer.  Be sure  

to address each lettered and/or bulleted item separately.   ALL REQUESTED 

DOCUMENTATION SHOULD BE LABELED AND SUBMITTED AS  

SECTION IV.   

 

A.  STAFF CREDENTIALS AND CERTIFICATION: 

1. DESCRIBE the process including specific timelines/dates used to notify parents 

whose children attend Title I schools about the qualifications of their teachers by 

addressing each lettered item separately.  Sec. 1111 (h)(6)(A) 

 

a. Describe how and when (date) the school or LEA notifies the parents, of each 

student attending Title I schools, that they may request information regarding the 

professional qualifications of their child’s classroom teacher (known as “Parent’s 

Right to Know”).   

 In the beginning of each school year (August/September), Title I schools will 

include in their parent handbooks and in a newsletter a statement informing 

parents of their right to request information about the professional qualifications of 

their children’s teachers.  A copy of this letter is attached in the appendix.  Also, a 

brochure is distributed annually at the beginning of school that explains the rights 

of parents to request information regarding teachers’ professional qualifications. A 

copy of this brochure is included in the appendix. In addition, a parent meeting is 

held annually in the fall to outline Title I and to give parents the opportunity to ask 

questions.  All Title I schools have highly qualified teachers and paraprofessionals. 
 

    

b. Identify by name, title, and department the person(s) responsible for ensuring 

compliance with Section 1111(h)(6)(A) 

Jane Wildesen, Director of Early Childhood/Elementary School Education 

301-334-8927 
 

c. Describe how the LEA coordinates certification and licensure notification 

between Human Resources, the Title I Office, and school administration (for a. 

and b. in this section).  

As explained above, no approval is given for placement of a not highly qualified 

teacher unless all efforts to secure a highly qualified person have been exhausted. 

Each office has only one person, the Director of Early Childhood/Elementary School 

Education and the Director of Human Resources. They meet periodically to review 
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substitutes that do and do not meet the highly qualified status. This information is 

shared at monthly A&S meetings and at the monthly Title I technical assistance 

meetings. 
 

d. Describe how the LEA ensures the certification and licensure of teachers assigned 

to Title I schools is maintained. 

Each spring, teachers submit their intent forms, which are reviewed by the Director 

of Early Childhood/Elementary School Education, the Assistant Superintendent and 

the Director of Human Resources. Before any transfers or new hires, the highly 

qualified status is reviewed.  Then, the procedure is similar to that of a long-term 

substitute. All transfers and new hires are approved by both Directors and the 

Assistant Superintendent to ensure that HQ status is not compromised. 

Additionally, GCPS does not hire a teacher unless they are highly qualified.  

 

2. DOCUMENTATION:  Include sample copies of English and translated letters that 

will be used to meet the requirements (for a. and b.) in school year 2016-2017. 
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Document 1:  Parental Notification of Rights. 
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Document 2:  Title I Brochure, Available to all Parents 
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Document 3: Memo to Principals 
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B. SCHOOLWIDE PROGRAMS: 

If the LEA does not have any Title I schoolwide programs, proceed to Section C - 

Targeted Assistance. 

 

Under Maryland’s ESEA Flexibility Plan, the requirement in ESEA section 1114(a)(1) 

that a school have a poverty percentage of 40% or more in order to operate a schoolwide 

program has been waived if the school has been designated as a Priority School or focus 

school by the SEA.  See the end of this application for the list of Maryland’s approved 

Priority and Focus Schools. 

 

1. For LEAs with Title I schoolwide programs, DESCRIBE the steps taken to help the 

Title I schools make effective use of schoolwide programs by addressing each 

lettered item separately.   Reg. 200.25-28 and Sec. 1114. 

 

a. Consolidating Funds (Check one):  

 

 ☐ Federal funds  

 ☐ Federal, State, local funds 

 ☒ Not Consolidating Funds 

 
i. Describe how the system will assist schools in consolidating funds for schoolwide 

programs.   

 
ii. If the system is not consolidating funds, describe how the system coordinates 

financial resources to develop schoolwide programs. 

Garrett County Schools coordinate their resources to provide services to 

students through a multi-faceted approach. An annual staffing needs 

assessment is completed to assure that adequate staff is provided to deliver 

services based on enrollment. Another facet is to review the specific needs of 

each school and determine if additional staff is required. Finally for those 

schools that qualify for Title I or other special funding, additional staff is 

provided based on the specific needs of that school. As a system, Garrett 

County Schools are dedicated to providing the optimum services for our 

students through a combination of resources. 
 

b. Describe the process to ensure that the Components of a Schoolwide Program are 

part of the development, peer review, implementation, and monitoring of 

Schoolwide School Plans.  

Last year, Title I Elementary School Principals revised the School-

wide/School Improvement Plans to include the 10 components required in 

the School Improvement Plan.  Professional development was conducted to 

review the essential components and, as a result, all of the elementary school 

adopted the same format.   We feel that by doing this, all schools benefit from 

addressing all ten components.   Additional training was provided to assist 

principals in reviewing student data, identifying root causes, and to build the 
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professional practices to bridge the achievement gap for underserved 

populations. Throughout the 2016-2017 School Improvement process, 

principals will be updated on the ten components and the need to address 

these at Parent Meetings.  In addition, a sample te 

 

c. If any of the 10 Components of the schoolwide plan are not adequately addressed, 

describe steps the LEA will take to ensure that revisions to schoolwide plans 

occur in a timely manner. 

The Director of Early Childhood Elementary Education, the Assistant 

Superintendent and the Supervisor of Staff Development/Curriculum review 

our School Improvement Plans within three weeks of their submission. The 

first review is scheduled for the week of November 9, 2016. Principals receive 

written feedback if any of the ten components are not addressed and/or 

revisions are needed. Principals then have two weeks to submit an updated 

plan. In addition, we will continue utilizing the rubric provided by MSDE to 

review plans. Principals have been provided with this rubric so they can do a 

self-assessment as plans are being completed. 
 

 

d. Describe specific steps to be taken by the LEA to review and analyze the 

effectiveness of schoolwide programs. 

During each school year, data from the formative assessments are submitted 

four times a year.  The review of this information will be analyzed in 

conjunction with the results of the Early Learning Assessment and PARCC 

data for analysis as to effectiveness of the program. Data is not only reviewed 

on a total school basis, but by subgroup including FARMS, Special 

Education, and gender. This data review provides some insight into the 

effectiveness of the schoolwide program. At the school level, principals “drill 

down” to the individual student to help determine the effectiveness of their 

program. This is done with the assistance of the Supervisor of Research, 

Evaluation, and Information. 
 

e. Describe how the system and/or schools provide extended learning time, such as 

an extended school year, before- and after-school, and summer program 

opportunities. 

Local funds are used to provide academic intervention at the school level. 

 These opportunities are based on the data analysis outlined above.  These 

activities are held during the school day, after school, and in the summer. 

 Some principals have used funds, some collaborating with the local Judy 

Center, to hold summer transition camps for incoming Prekindergarten, 

kindergarten, and first grade students.  In addition, Title I funds will be used 

to provide additional, supplemental academic intervention for before or 

after-school sessions. 
 

f. In addition to the Title I Coordinator, identify other central office staff by name, 

title, and department responsible for monitoring the components in schoolwide 

plans, the effectiveness of schoolwide program implementation, fiduciary issues, 

and program effectiveness.  
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1. James Morris, Supervisor of Research, Evaluation and Information    

301-334-8931 

2. Penny Proudfoot, Supervisor of Media and Professional Development 

and Curriculum 

301-334-7644 

3. Robin Schroyer, Parent/Family Involvement Technical Support 

301-334-8927 

2. For LEAs with Priority Schools and schools that receive 1003g SIG funds:  
Describe how the LEA will insure that the 10 components for schoolwide are 

integrated throughout the schools’ models/plans. 
 

 

C.  TARGETED ASSISTANCE SCHOOLS:  

If the LEA does not have any Title I targeted assistance programs, proceed to Section E - 

Parent Involvement.    

 

1.   DESCRIBE the step-by-step process including timelines/dates used to identify 

eligible children most in need of services.  Include in the description how students are 

ranked using multiple selection (academic) criteria. (Note:  Children from 

preschool through grade 2 must be selected solely on the basis of such criteria as 

teacher judgment, parent interviews, and developmentally appropriate measures.)  

Section 1115(b)(1)(B) 

 

2.   DESCRIBE how the LEA helps targeted assistance schools identify, implement, and 

monitor effective methods and supplemental instructional strategies for small 

groups of identified students. (In Maryland, small group constitutes no more than 

8 students to one teacher.) These strategies must be based on best practices and 

scientific research to strengthen the core academic program of the school.  Describe 

how the system/school will address the following: Section 1115(c)(1)(C).   

a. Giving primary consideration to providing extended learning time, such as an 

extended school year, before-and after-school, and summer program 

opportunities. 

 

b. Helping provide an accelerated, high-quality curriculum, including applied 

learning. 

 

c. Minimizing the removal of children from regular classroom instruction for 

additional services. 

 

 3.  DESCRIBE how the LEA/school provides additional opportunities for professional 

development with Title I resources, and, to the extent practicable, from other sources, 

for teachers, principals, and paraprofessionals, including, if appropriate other staff. 
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4.   DESCRIBE the process for developing, implementing, and monitoring targeted 

assistance requirements. 

 

5.   DESCRIBE the specific steps to be taken to review and analyze the effectiveness of 

the targeted assistance programs. 

 

6.   In addition to the LEA Title I coordinator, identify by name, title, and department the 

person(s) responsible for monitoring targeted assistance requirements and services in 

school plans for effectiveness and fiduciary compliance.  

 

7.   DOCUMENTATION: Attach weighted criteria used to select and rank children for 

targeted assistance services, the timeline for selecting students and implementing the 

targeted assistance program.  

 

8.   If an LEA intends to transition a Title I school implementing a targeted assistance 

program in 2016-2017 to a schoolwide program in 2017-2018, the LEA must submit 

a formal letter to the Director of the Program Improvement and Family Support 

Branch, informing MSDE of its intent. 

 
                List the Title I school(s) by name and assigned MSDE ID number below. 

 

Performance Measures: 

Describe the performance measures the LEA will use to demonstrate progress.   

How often will student progress be measured against these data points? 

  

 

 

 
 

D.  PARENT INVOLVEMENT:  

To encourage parent involvement, LEAs and schools need to communicate frequently, 

clearly, and meaningfully with families, and ask for parents’ input in decisions that affect 

their children.  [Section 1118(a)(2)] Parent involvement strategies should be woven 

throughout each system’s Master Plan.   

 

1. Local Educational Agency Parent Involvement Policy/Plan Review 

 

a. Date the current LEA Parent Involvement Policy/Plan was 

reviewed:  

 

b. Describe how parents from Title I schools were involved in the 

annual review of the LEA Parent Involvement Policy/Plan. 

Describe any changes that have been made since the last 

Master Plan submission. 

Principals from each Title I school helped recruit parents by announcing the 

opportunity for parents to attend a meeting for reviewing the District/County 

Parent Involvement Plan. This was done through school newsletters, student 

May 5, 2016 

This year’s 

parent meeting 

September 8, 

2016 
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planners, websites, and invitation letters sent home to families. A meeting was 

held in May, in the boardroom at the Garrett County Board of Education,  to 

discuss changes to the plan. The current plan will be discussed and parents 

shared ideas about how to build capacity for parent involvement for parents, 

educators, and the community. A copy of the agenda is included in the appendix. 

This meeting will be September 8, 2016. 

c. Describe how the LEA ensures that parents from Title I schools are informed 

about the existence of the district-level Parent Involvement Policy/Plan and how it 

is distributed to parents. 

Principals are responsible for informing parents about the district level plan at 

Back to School Night, at the Annual Parental Rights review meeting, through 

school newsletters, and/or on the school website.   The plan is sent home to every 

Title I family, posted in each Title I school, posted on the websites of the BOE, 

and every Title I school, and addressed at the November parent conferences. 
 

2. DOCUMENTATION:  Attach a copy of the LEA’s most current distributed Parent 

Involvement Policy/Plan.  

 A copy of the Garrett County Public Schools Title I Parent Involvement Plan is 

included in the appendix.  

 

The only revision made at the May, 2016, meeting concerned the phrasing of text 

referencing an annual Science Night for parents. The purpose of Science Night 

was to familiarize parents with the Next Generation Standards and how to read 

the PARCC Home Reports. This year’s meeting on September 8, 2016, will be 

used to familiarize parents/guardians to the Maryland College and Career 

Standards, as well as the PARCC assessments. 
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3. School Level Parent Involvement Plan Review 

 

a. Describe how the LEA ensures that all Title I schools have a school level Parent 

Involvement Policy/Plan that meets statutory requirements. 

All Title I principals, and their school’s parent representative, met monthly 

throughout 2015-2016, with Jane Wildesen, Director of Title I. The requirements 

of the school-level Parent Involvement Plans were addressed at multiple 

meetings. Every Title I principal has received MSDE’s School Level Parent 

Involvement Plan Checklist (Section 1118). Technical Assistance meetings will 

begin this year on September 8, 2016. Please refer to the agenda for verification 

that the school level plan was addressed. With parental input, schools will 

continue to work on their plans. The plan is reviewed by the principal and Title I 

Technical Support before being distributed in a parent-friendly format. SANE 

documentation is collected from all School-Parent Meetings to review/revise the 

school level PIP. Copies of SANE documents are kept at the school level and in 

the Title I office. 
 

b. Describe how the LEA will verify that Title I parents are involved in the joint 

development, implementation and annual review of the parent involvement plans. 

 Each Title I principal is required to notify the LEA Title I office of the date on 

which their school-level Parent Involvement Plan (PIP) will be developed. SANE 

documentation is kept on file verifying Title I parents were invited to attend the 

meeting, and did participate in the review/revision of the school-level PIP. The 

plan is distributed to parents in a number of ways.  The plans are displayed in 

schools, distributed to each family, and reviewed at Parent Conferences. Both 

the district and school-level Parent Involvement Plans are posted on the websites 

of the LEA and Title I schools. 

 

See checklists for both the district, and the school level PIP in appendix. 

 

4. School-Parent Compact 

 

Describe how the LEA will ensure that each Title I school has a School-Parent . 

 

a. Compact that meets statutory requirements. 

By the end of the first grading period, all Title I schools adopt a School-Parent 

Compact (SPC). Title I principals are required to notify the LEA Title I office of 

the date on which their SPC will be developed. SANE documentation is kept on 

file verifying Title I parents were invited to attend the meeting, and did 

participate in the review/revision of the SPC. In addition, every Title I principal 

received MSDE’s SPC Checklist of requirements. The SPC is reviewed by the 

principal and Title I Technical Support before being distributed at Parent 

Conferences in November 

 

b. Describe how the LEA will verify that Title I parents are involved in the joint 

development, implementation, and annual review of the School-Parent Compact. 

Parents are involved in the development and implementation of the School-

Parent Compact (SPC) as part of the School Improvement Plan process. 
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 Parents are given an opportunity to help in the development of the SPC, and 

then subsequently to assist in the implementation.  Once the SPC is distributed 

at November Parent Conferences, parents have the opportunity to make 

comments and/or suggestions.  The LEA verifies that Title I parents are involved 

by the same process as in the development of the PIP.  Each Title I principal 

submits SANE documentation from the SPC meeting.  Copies of SANE 

documents are kept at the school level, and in the Title I office.  The SPC is 

posted on the websites of the LEA, and Title I schools 

 

5. Monitoring Parent Involvement 

 
a. Describe the LEA’s process for monitoring parent involvement requirements in Title I 

schools. 

Each school provides a plan for parent involvement within their school-wide 

School Improvement Plan (SIP).  The parent involvement coordinator at each 

school submits to the LEA an action plan describing the specific activities, 

materials, and time-lines for approval prior to implementation. These plans are 

developed in conjunction with parents and school staff.  The plan is distributed 

to parents by display inside the school, sharing at Back to School Night, or at 

parent conferences. 
 

b. In addition to the LEA Title I coordinator, identify by name, title, and department the 

person(s) responsible for monitoring parent involvement. 

Penny Proudfoot, 301-334-7644 

Robin Schroyer, 301-334-8900 
 

6. Distribution of Parent Involvement Funds 
 

a. Describe how the LEA distributes 95% of the 1% reservation to its Title I schools 

for parent involvement activities. 

The total reservation for family involvement activities is distributed to Title I 

Schools to support their approved Parent Involvement (PI) activities.  Funds are 

distributed based on the size of the school.  The Title I schools were divided into 

large and small.  Due to the large geographic size of Garrett County, we have 

determined that LEA-sponsored PI activities would not be well attended.  This 

is one justification for allocating 100% of the PI funds directly to the schools. 

This gives them additional opportunities to provide PI sessions at their 

individual schools. 

 

b. Describe how the LEA ensures that Title I parents have input in the use of these 

funds at the district and school level. 

The Director of Early Childhood/Elementary School Education is responsible 

for verifying this.  The use of Title I funds is part of the School Improvement 

process.  Meetings are held each fall to determine parenting, and other activities 

to meet the needs of the students.  Funding is then allocated based on these 

needs.  Documentation including agendas and sign-in sheets are collected from 

each school.  Parents are invited to the aforementioned bi-monthly meetings in 

which parents are not only notified of their rights to have input into the 

spending of funds, but are encouraged to share ideas about how funds should be 
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used.  In addition, a fall Parent Interest Survey is distributed asking parents for 

feedback regarding possible topics for PI programs. 

 

c. Describe how the LEA ensures that the schools have access to the parent 

involvement funds allocated to their school early in the school year. 

The funds are tentatively allocated to schools as soon as the 1% figure is 

determined.  This is usually given to principals at the first Title I Technical 

Assistance meeting in September.  Therefore, parent involvement activities can 

be planned as part of the School Improvement process.  When Attachment 7 is 

completed, principals are given their final dollar amount.  This will ensure that 

activities can begin early in the school year.   Presently, one school has 

scheduled their first PI program for 2016-2017, and the other schools have 

programs in mind. 
 

d. Does the LEA reserve more than 1% of its total allocation for parent 

involvement?  ☐ Yes   ☒ No  

 

e. If yes, describe how these additional funds are used.  
 

7. DOCUMENTATION:  Attach a list of all Title I schools’ with their individual 

parent involvement allocations. 

Document 8: Garrett County Parent Involvement Plan 

Document 9: Parent Involvement Plan Annual Evaluation Memo 

 

1. Friendsville                      $1,526 

2. Grantsville                        $2,080 

3. Crellin                                $1,063 

4. Yough Glades                   $2,789 

5. Broad Ford                       $3,930 

Total                                           $11,388 

 

E. EQUITABLE SERVICES TO STUDENTS IN PRIVATE SCHOOLS  

      [SECTION 1120]: 

1. Participating private schools and services: COMPLETE INFORMATION IN 

ATTACHMENT 6 A regarding the names of participating private schools and the 

number of private school students that will benefit from the Title I-A services.  Refer 

to the Title I Services to Eligible Private School Children Non-Regulatory Guidance, 

October 17, 2003. 

 

2. DESCRIBE the LEA’s process for inviting private schools to participate in the Title 

I, Part A program. 

Each year in March, letters go out to all private schools in the district. A meeting is 

held with the Director of Early Childhood/Elementary School Education and 

representatives of the private schools. Representatives do not have to attend the 

meeting to take advantage of funds. The letter indicates this. There is ongoing 

communication via email with those schools that wish to participate. 
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3. DESCRIBE the LEA's process of ongoing consultation with private school officials 

to provide equitable participation to students in private schools. Include how the LEA 

ensures that services to private school students start at the beginning of the school 

year. 

Currently, there are no private schools requesting Title I services. 

 

4. DOCUMENTATION:  Attach a timeline for consultation and affirmation meetings 

with private school officials. 

Timeline is attached in the appendix to Attachment 7. 

 

5. DELIVERY OF SERVICES  
 

a.   Will LEA staff provide the services directly to the eligible private school 

students? ☐Yes   ☒ No      

 If yes, when will services begin? _______________ 

 

b.   Will the LEA enter into a formal agreement (MOUs) with other LEA(s) to 

provide services to private school students?  ☐ Yes   ☒ No  

      If yes, identify the LEA(s) involved and the date the services will begin.  

  _____________________________ 

 

c.   Will the LEA enter into a third party contract to provide services to eligible 

private school students? ☐ Yes   ☒ No 

      If yes, when will services begin?  __________________ 
  

6. DOCUMENTATION: Attach copies of written affirmation(s) and if applicable, 

copies of the MOUs between school districts. [Section 1120(b) and Reg. 200.63]  

Document 10: Invitation letter 

Document 12: Affirmation 

Document 13: Invitation to consult on federal programs 

Document 14: Summary Chart 

Document 15: Intention Statement 

Document 16: Equitable Services Letter (Sample) 

Document 17: Timeline of Consultation 
 

7. DESCRIBE the LEA’s process to supervise and evaluate the Title I program serving 

private school students. 

 

Special Note: If an LEA is skipping schools, equitable services must still be 

calculated (if applicable) and reported on the Title I allocation worksheet. Refer 

to the Skipped Schools’ Addendum document for additional directions.  
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F. SUPPORT FOR FOSTER CARE STUDENTS: 
 

1. DESCRIBE how the LEA will collaborate with the state or local child welfare agency to 

develop and implement clear written procedures governing how transportation to 

maintain children in foster care in their school of origin when in their best interest will be 

provided, arranged and funded for the duration of the time in foster care. 

To ensure the academic program is not interpreted for children in foster 

placement, the following stakeholders (Director of Transportation, Director of 

Elementary/Title I Supervisor, Supervisor of Pupil Services, and two 

representative from Department of Social Services) met on July 28, 2016 to 

develop clear written procedures governing how transportation will be 

implemented to maintain children in foster care in their school of origin when in 

their best interest will be provided, arranged and funded for the duration of the 

time in foster care. 

 

This group will meet annually, two weeks before the start of school to discuss 

any students that are in foster placements.  School principals will be included in 

that meeting.   

 

The foster parents will be notified in person and in written format of the 

upcoming bus number, location of bus stop, and the pickup/drop off times.   

 

This process will be reviewed annually.  
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II. TABLES AND WORKSHEETS  
 

A.  DETERMINATION OF ELIGIBLE SCHOOL ATTENDANCE AREAS [Section 1113] 

 
Table 7-1              SOURCE(S) OF DOCUMENTED LOW-INCOME DATA FOR DETERMINING 

                              THE NUMBER OF CHILDREN FROM LOW-INCOME FAMILIES     

 

A Local Educational Agency must use the same measure of poverty for: 

1. Identifying eligible Title I schools. 

2. Determining the ranking of each school. 

3. Determining the Title I allocation for each school. 

 

PUBLIC SCHOOLS: 

CHECK the data source(s) listed below that the school system is using to determine eligible Title I schools.  The 

data source(s) must be applied uniformly to all schools across the school system.  A child who might be included in 

more than one data source may be counted only once in arriving at a total count.  The data source(s) must be 

maintained in the applicant's Title I records for a period of three years after the end of the grant period 

and/or 3 years after the resolution of an audit – if there was one.  Unless an LEA is using Community 

Eligibility Provision (CEP) and FARMS, the LEA must only check one method. 

 

X A. Free Lunch  

 B. Free and Reduced Lunch 

 C. Temporary Assistance for Needy Families (TANF) 

 D. Census Poor (Children ages 5-17 based on Census Data) 

 E. Children eligible to receive medical assistance under the Medicaid program 

 F. Community Eligibility Provision (CEP)   

 

PRIVATE SCHOOLS: 

 

A local educational agency shall have the final authority to calculate the number of children who are from low-

income families and attend private schools.  According to Title I Guidance B-4, if available, an LEA should use 

the same measure of poverty used to count public school children, e.g., free and reduced price lunch data.  
CHECK (all that apply) the data source(s) listed below that the school system is using to identify private school 

participants: (Reg. Sec. 200.78)   

 

X A. FARMS to identify low-income students. 

 B.  Comparable poverty data from a survey of families of private school students that, to the extent      

possible, protects the families’ identify. The LEA must extrapolate data from the survey based on a 

representative sample if complete actual data are unavailable. 

 C. Comparable poverty data from a different source, such as scholarship applications. 

 D. Proportionality (Apply the low-income percentage of each participating public school attendance area 

to the number of private school children who reside in that school attendance area.) 

 E.   Equated measure of low-income correlated with the measure of low-income used to count public 

school children. 

 F.  Community Eligibility Provision (CEP) 
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A.  DETERMINATION OF ELIGIBLE SCHOOL ATTENDANCE AREAS [Section 1113] 

 
Table 7-2              METHOD OF QUALIFYING ELIGIBLE ATTENDANCE AREAS (TITLE I SCHOOLS)  

Section 1113 of Title I contains the requirements for identifying and selecting eligible schools that will participate in 

the Title I, Part A.  The following points summarize these requirements: 

 

1. The school system must FIRST RANK all of its schools by poverty based on the percentage of low-

income children.   

 

2. After schools have been RANKED BY POVERTY, the school system must serve in rank order of 

poverty, schools above 75% poverty, including middle and high schools.  

 

3. Only after the school system has served all schools above 75% poverty, may lower-ranked schools be 

served.  The school system has the option to (a) continue on with the district-wide ranking or (b) rank 

remaining schools by grade span groupings. 

 

4. If the school system has no schools above 75% poverty, the system may rank district-wide or by grade 

span groupings.  For ranking by grade span groupings, the school system may use (a) the district-wide 

grade span poverty average noted in Table 7-4, or (b) the district-wide grade span poverty averages for the 

respective grade span groupings.  

 

CHECK one box below to indicate which method the school system is using to qualify attendance areas.   

 

☐ Percentages -- schools at or above the district-wide average noted in Table 7-2 above.  Schools must be 

served in rank order of poverty.  Title I funds may run out before serving all schools above the district-wide 

average.  Schools below the district-wide average cannot be served.  Complete Table 7-3. 

 

☐ Grade span grouping/district-wide percentage -- schools with similar grade spans grouped together, and 

any school at or above the district-wide percentage in each group is eligible for services.  Schools must be 

served in rank order of poverty within each grade-span grouping.  Complete Tables 7-3 and 4. 

 

☒ 35% rule -- all schools at or above 35% are eligible for services.  Schools must be served in rank order of poverty.  

Title I funds may run out before serving all schools above 35%.  Complete Tables 7-3. 

 

☐ Grade-span grouping/35% rule -- schools with similar grade spans grouped together and any school at or 

above 35% in each group is eligible for services.  Schools must be served in rank order of poverty within each 

grade-span grouping.  Complete Tables 7-3 and 7-4. 

 

☐ Special Rule:  Feeder pattern for middle and high schools.  Using this method, a school system may project 

the number of low-income children in a middle school or high school based on the average poverty rate of the 

elementary school attendance areas that feed into the school.  Complete Tables 7-3 and 4. 

 
Note: Regarding Grade-Span Grouping:  The same rule must be used for all groups if grade-span grouping is 

selected.  If there are three grade-span groups, the school system must use the 35% rule for all three or the district-wide 

average for all three.  The district may not have three groups with one group using the 35% rule and one group using 

the district-wide average.  Schools above 75% poverty must be served before lower ranked schools. 

 

Note: Baltimore City Schools, Baltimore County Public Schools, and Prince George’s County Public Schools: 
The requirements in ESEA section 1113(a)(3)-(4) and (c)(1) that require an LEA to serve eligible schools under Title I 

in rank order of poverty and to allocate Title I, Part A funds based on that rank ordering.  MSDE requested this waiver 

in order to permit its LEAs to serve a Title I eligible high school with a graduation rate below 60 percent that the SEA 

has identified as a Priority School even if that school does not rank sufficiently high to be served. (Complete Table 7-

6.2 if applying this rule.)  MSDE requested and was approved for a waiver in order to permit its LEAs to serve a Title I 

eligible middle school that has been identified as a Priority School even if that school does not rank sufficiently high to 

be served. (Complete Table 7-6.2 if applying this rule.) 
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A.  DETERMINATION OF ELIGIBLE SCHOOL ATTENDANCE AREAS [Section 1113] 

 
Table 7-3              DISTRICT-WIDE PERCENTAGE OF LOW-INCOME CHILDREN 

The LEA may rank schools using the district-wide poverty average or the district-wide grade span poverty averages 

for the respective grade span groupings.  Based on the data source(s) noted in Table 7-1, CALCULATE the district-

wide average of low-income children below.  Use the official number of students approved for FARM as of 

October 31, 2015 to complete this table along with the September 30, 2015 enrollment data.                      
Pre-K should be included in these numbers. 

 

________1,480______ 
Total Number of 

Low-Income Children 

Attending ALL Public Schools 

(October 31, 2015) 

 

 

 

 

_________3,856______

_ 
Total LEA 

Student Enrollment 

(September 30, 2015) 

 

 

 

= 

 

 

______38.3%____ 

District-Wide Average 

(percentage) 

of Low-Income Children 

 

Table 7-4      DISTRICT-WIDE GRADE SPAN POVERTY AVERAGES OF LOW-INCOME 

                      CHILDREN BY GRADE SPAN GROUPINGS (Complete only if using grade span averaging.) 

 

A school system’s organization of its schools defines its grade span groupings.  For example, if the district has 

elementary schools serving grades Pre-K-5, middle schools serving grades 6-8, and high schools serving grades  

9-12, the grade span groupings would be the same.  To the extent a school system has schools that overlap grade 

spans (e.g. Pre-K-6, K-8, 6-9) the school system may include a school in the grade span in which it is most 

appropriate.  Based on the data source(s) noted in Table 7-1 and the district-wide average in Table 7-3, INDICATE 

below the district-wide grade span poverty averages for each grade span groupings.    

DISTRICT-WIDE GRADE SPAN POVERTY AVERAGE CALCULATIONS 

Grade Span 

(Write Grade Spans in 

Spaces Below) 

Total Grade Span 

Enrollment of Low 

Income Students. 

÷ Total Grade Span 

Enrollment 

District-wide grade span 

poverty average 

Elementary (_________)   ÷   

Middle     (_________)  ÷   

High       (_________)  ÷   

 

 

Table 7-5              CALCULATING THE MINIMUM ALLOCATION -- FOR SCHOOL SYSTEMS THAT  

                                SERVE SCHOOLS BELOW 35% POVERTY (125% RULE) 

__________________ 
Local Educational Agency  

Title I-A Allocation  
(Taken from Table 7-10; Should 

match # on C-1-25) 

 

 

 

____________________ 
Total Number Of Low-Income 

Public and Private Students 
(Add the total public students presented 

above and the private student number 

presented on Table 7-9)   

 

 

= 

 

$________________ 
Per Pupil Amount 

 

 

Per-Pupil Amount  $__________X  1.25  =  Minimum Per Pupil Allocation $_________________ 

MULTIPLY the minimum per pupil allocation by the number of low-income students in each school to calculate 

the school's minimum Title I allocation. In order to serve schools below 35% poverty, the LEA’s districtwide 

average must be below 35%. 
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A.  DETERMINATION OF ELIGIBLE SCHOOL ATTENDANCE AREAS [Section 1113] 

 

Table 7-6.1              CONTINUED ELIGIBILITY     

Section 1113(b)(1)(C) includes a provision that permits the school system to designate and serve for one additional 

year a school that is not eligible, but was eligible and served during the preceding fiscal year.  LIST below any 

school(s) that the school system will serve for one additional year.  

 

To qualify for continued eligibility, a school must have a lower poverty level than the district wide poverty average 

or fall below 35% poverty, per the LEA’s selection in Table 7-2. 

 

Name of School(s) 

 

Preceding Fiscal Year  

Percent Poverty   

 

Current Fiscal Year 

Percent Poverty 

 

 

  

 

 

Table 7-6.2                  ESEA WAIVER #13:  HIGH SCHOOLS in PRIORITY STATUS 

                                     ESEA WAIVER: MIDDLE SCHOOLS in PRIORITY STATUS  

 

The requirements in ESEA section 1113(a)(3)-(4) and (c)(1) that require an LEA to serve eligible schools under 

Title I in rank order of poverty and to allocate Title I, Part A funds based on that rank ordering.  MSDE requested 

this waiver in order to permit its LEAs to serve a Title I eligible high school with a graduation rate below 60 percent 

that MSDE has identified as a Priority School even if that school does not rank sufficiently high enough to be 

served. MSDE also requested and received a waiver in order to permit its LEAs to serve a Title I eligible middle 

school that MSDE has identified as a Priority School even if that school does not rank sufficiently high enough to be 

served 

Name of Priority High School MSDE ID Number 

 

 

 

 

Name of Priority Middle School MSDE ID Number 

 

 

 

 

 

 

Table 7-7              TITLE I SKIPPED SCHOOLS     

 

LEAs must have prior approval from the State Title I Director to skip schools. Request must be in writing 

prior to the first submission of Attachment 7. 

 

Section 1113(b)(1)(D) of ESEA includes a "skipping provision" that permits the school system not to serve an 

eligible Title I school that has a higher percentage of low-income students if the school meets all three of the 

following conditions: 

 

1. The school meets the comparability requirements of section 1120(A)(c). 

2.   The school is receiving supplemental funds from other state and local sources that are spent according the 

requirements of section 1114 and 1115. 

3. The funds expended from these other sources equal or exceed the amount that would be provided by Title I. 

 

 

 

Number of Skipped Schools : 

 

 

0 

Note: The completed 2016-2017 Skipped School(s) Addendum and 

Skipped School(s) Allocation Worksheet must be submitted with the 

Attachment 7. 
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B. BUDGET INFORMATION 
 

TABLE 7-8   LEA RESERVATIONS FROM TITLE I ALLOCATION 

Before allocating funds to schools, a school system MUST reserve funds for certain services.  Reservations (set asides) should be 

made for reasonable and necessary expenditures to provide services to children in participating Title I schools.  Because the 

reservation of funds will reduce the amount of funds available for distribution to public schools as well as the program for private 

school students, consultation with teachers, principals, parents, and private school officials must include discussion on why the 

reservations are necessary. 

 

LIST (calculate) the amount of reservations the district will set-aside from the Title I allocation for activities authorized by ESEA.  

Provide a detailed, budget description that explains how the reserved Title I funds will be used to support each activity.  All fixed 

charges and fringe benefits must accompany the salaries and wages on whatever line they might appear in Table 7-8.   

 

Table 7-8   LEA RESERVATIONS FROM TITLE I   ALLOCATION1 

 

Total Title I   SY 2016-2017 Allocation 
 

 

$ _$1,138,469.00     (Taken from the C-1-25) 
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ACTIVITY 

RESERVATION DETAILED BUDGET 

DESCRIPTION  (including how, 

where, and for what purpose 

these funds were reserved) 

1a District-wide Title I Instructional 

Program(s) Reservation, 34CFR Sec. 

200.64 

(see guidance document) 

 

 
Garrett County does not 

use Title I funds to provide 

district-wide instructional 

programs. 
1b District-wide Professional Development         

34 CFR Sec.200.60,  

Sec. 9101(34) of ESEA 

(see guidance document) 

 Garrett County does not 

use Title I funds to provide 

district-wide professional 

development 

                                                 
1 References for all of these reservations may be found in the NCLB law, the Federal Register, and Non-

Regulatory Guidance as presented on each line in Table 7-8 and in the Non-Regulatory Guidance, Local 

Educational Agency Identification and Selection of School Attendance Areas and Schools and Allocation of 

Title I Funds to Those Areas and Schools, August 2003, and Maryland’s  ESEA Flexibility Plan. 
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2 Parent Involvement (not less than 1%) 

Sec. 1118 (a)(3)(A) of ESEA (95% must 

be distributed to schools and parent input 

is required for expenditures). 

Friendsville  

 99 x $15.41=$1,526 

 

 

Grantsville 

135 x $15.41=$2,080 

 

 

Crellin 

 69 x $15.41=$1,063 

 

 

Yough Glades 

181 x $15.41= 

 

Broad Ford 

255 x $15.41=$3,930 

Total=$11,388 

 

Parent Involvement funds are 

allocated on a per pupil allocation 

($15.41) for each school. 

  

Supplies, materials, child care and 

transportation  =  $2,922 

 

Food and reimbursable expenses 

for parenting programs =  $1,150                  

 

Contracted Services for parenting 

programs = $1,580 

 

Stipends to support Parent 

Programs for each school = $5,300 

 

Fixed Charges=$436 

 

 

Total= $11,388 

3 Professional Development to train teachers 

to become highly qualified (not less than 

5%) Sec. 1119 (1) If a lesser amount or 

no monies are needed, a description as 

to why should be provided. Reg. Sec. 

200.60 (a) 2 and 
Non-Regulatory Guidance on Improving 

Teacher Quality State Grants, C-6 and 

Appendix A.  

 

 

Not Applicable. 

 

 

 

4 TOTAL reservations requiring equitable 

services.  Lines1a, 1b & 2 (Present this 

number in Table 7-10 LINE 2.)  

Total=$11,388  
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5  

Administration (including mid-level) for 

services to public and private school students 

and non-instructional capital expenses for 

private school participants  

 34CFR Sec. 200.77 (f) (Present this number in 

Attachment 4-A School System  

Administration.) 

 

$ 134,476 Restricted Indirect Costs:            $66,942 

.25 Title I Director Salary            $26,380 

.15 Curriculum Coordinator  

Salary                                             $12,692                                     

.25 Title I Family Involvement 

Support/Secretary Salary                 $9,310 

                                                   

Subtotal=                                     $115,324 

                             

Fixed Charges                               $19,152 

 

Total                                            $134,476 
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6 Support for  Title I Priority Schools  

(Baltimore City Public Schools, Baltimore 

County Public Schools, and Prince George’s 

County Public Schools only) 

 

(see guidance document) 

 

MSDE expects the LEA to use funds from this 

reservation, up to 20% of its total allocation to 

provide between $50,000 and $2 million per 

school per year to implement Maryland’s 

Turnaround Principles Model or the seven 

ESEA Flexibility Turnaround Principles to 

sufficiently address the needs of its Priority 

Schools and students.   

[ESEA Flexibility Plan: Principle 2.D.iii] 

 

Include the intervention plans with budget 

narratives for each Priority School as an 

appendix. 

 

If an LEA does not use the full 20% reservation 

for its Priority Schools, the LEA may use the 

remaining amount to support its Title I Focus 

School.  Complete line item #7 of Table 7-8. 

   [ESEA Flexibility Plan: Principle 2.E.iii]  

 

These funds will not be carried over in SY 

2017-2018. 

 

 20% of LEA allocation = ______ 

 

List each Priority School served with these 

funds, the amount of funds each school 

will receive and the intervention model the 

school will implement.  

 

 

7 Support for Focus Schools in LEAs  Serving 

Priority Schools 

(Baltimore City Public Schools, Baltimore 

County Public Schools,  and Prince George’s 

County Public Schools only)  

 

Note: This line item will only be completed by 

LEAs that meet the requirement of line item #6.  

 

 

List any Focus School served with these funds, 

the amount of funds each school will receive.  

 

Include a separate budget narrative for each 

Focus School as an appendix. 

 

These funds will not be carried over in SY 

2017-2018. 

 

 . 

 

 

 

 

 

 

 

 

List any Focus School served with these 

funds, the amount of funds each school 

will receive and the instructional 

strategies/interventions that will be 

implemented to address the achievement 

gap. 
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8 Support to Low Performing Title I Schools  

 

All LEAs with approaching target schools. 

 

Any LEA with Focus Schools (except 

Baltimore City Public Schools, Baltimore 

County Public Schools, and Prince George’s 

County Public Schools).  

 

 

a. Optional: LEAs with Title I Focus 

schools may set aside district level 

Title I, Part A funds to support those 

schools through interventions such as 

locally coordinated supplemental 

educational services or after school 

programs,  technical assistance, and/or 

professional development.  

[Maryland’s Flexibility Plan: Section 

2.D.iii] 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

Option a:  Identify additional Focus 

Schools and approaching target schools 

that will be served with these funds. List 

the amount per school and describe the 

interventions/strategies that will be 

implemented. 

 

 

 

 

 

 

9 Services to Neglected Children 

Sec. 1113(c)(3) (B)(C) of ESEA 

Must reserve funds if N & D programs exist. 

(see guidance document for recommended 

reservations) 

  

Note: List each institution, the amount 

of funding provided, and a detailed 

narrative description of how the funds 

will be used to provide educational 

services to identified children. 
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10a Required : Services for Homeless Children  
Sec. 1113(c)(3)(A) of ESEA and Non-

Regulatory Guidance, Education for Homeless 

Children and Youth Program, July 2004, M-3. 

(see guidance document for recommended 

reservations) 

 

Note:  Please include a description of how Title 

I funds support a coordinated effort in the LEA, 

to address the needs of homeless students, in 

accordance with the McKinney-Vento 

Homeless Education Act.  
 

$2,498 $2,498 

 

The designated homeless funds will be 

used to provide resources (school supplies, 

clothing, shoes, and  other items necessary 

to provide a seamless program of services, 

=, services (hearing devices and vision: 

glasses and/or eye care products to ensure 

the academic programs are provided at the 

child’s school of origin without disrupting 

the child’s educational program.   

 

 

 

 

  

 

 

 

  

Optional: reservation for Services for Homeless Children in 10b and 10c (allowable use of Title I funds 

were approved in the appropriation bill for State FY16 funds and State FY15 carryover.  If carryover funds 

are used, report cost in the carryover report. 

 

10b Optional: Cost associated with Homeless 

Liaison position (funded portion of the 

position can only be for duties related to 

homeless education as outlined in  

McKinney-Vento). 

 

 

 (Report FTE, salary, fringe and job 

description must be attached for this 

position) 

 

10c Optional:  Transportation Cost to and from 

school of origin (above what the LEA would 

have otherwise provided to transport the student 

to his or her assigned school). 

 

  Attach: 1) a description of how the LEA 

calculated the excess costs of providing 

transportation to homeless students; 2) the 

calculations that the LEA used to arrive at 

the figure on this section.  

 

11 

 

Total Reservations Not requiring Equitable 

Services, lines 5-10 

(Use this number in Table 7-10 LINE 4). 

 

$136,974  

 12 Total of Equitable and Non-Equitable 

Reservations minus Administration.  

 

(Present this number in Attachment 4-A 

System-wide Program and School System 

Support to Schools). 

  
Total Non-Equitable LINE 11   $__136,974________ 

 

Plus 

 

Equitable Reservations LINE 4 $___11,388________ 

 

Equals                                       $___148,362_______ 

 

Minus 

Administration – LINE 5          $__134,476________ 
 

Equals:                                      $___13,886________     
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B. BUDGET INFORMATION 

 Table 7-9  

COMPLETE the following formulas to identify monies allocated for equitable services to private school participants, their 

families, and their teachers (see Section 1120(a) of NCLB and Sec 200.64 & 200.65 in 34CFR.)   Monies calculated for 

equitable services to private school participants, their families, and their teachers. 

 

1a.  District-wide Instructional Program(s) Reservation 

_______________ 
 

Total # of private school children from 

low-income families including those 

going to schools in other LEAs residing 

in Title I School attendance area. 

 (Use the total number reported in 

the Title I Allocation Worksheet 

Column N.) 

 
÷
  

__________________ 
 

Total # of  public school children 

from low-income families in Title 

I public schools  plus private 

school children from low-income 

families. 

(Use the total number reported 

in the Title I Allocation 

Worksheet Column I + N.) 

 

= 

 

________________ 
Proportion of reservation 

 

________________ 
Proportion of reservation 

 

 

 

x 

 

_________ 
Reservation 

(Use # from Table 7-8, Line 1a) 

 

 

= 

 

________________ 
Proportional monies available for 

equitable services to private school 

participants 

 

1b.  District Professional Development Reservation 

_______________ 
 

Total # of private school children from 

low-income families including those 

going to schools in other LEAs residing 

in Title I School attendance area. 

(Use the total number reported in the 

Title I Allocation Worksheet Column 

N.) 

 ______________ 
 

Total # of  public school children 

from low-income families in Title 

I public schools  plus private 

school children from low-income 

families 

 (Use the total number reported 

in the Title I Allocation 

Worksheet Column I + N.) 

 ________________ 
Proportion of reservation 

________________ 
Proportion of reservation 

 _______________ 
Reservation 

(Use # from Table 7-8, Line 1b) 

 _________________ 
Proportional monies available for 

equitable services to private school 

participants 

Reservation 

_________________ 
Total # of private school children from 

low-income families including those 

going to schools in other LEAs 

residing in Title I School attendance 

area. 

  (Use the total number reported in 

the Title I Allocation Worksheet 

Column N.) 

 

 
÷

  

____________ 
 Total # of  public school children 

from low-income families in Title 

I public schools  plus private 

school children from low-income 

families 

(Use the total number reported 

in the Title I Allocation 

Worksheet Column I + N.) 

 

 

= 

 

________________ 
Proportion of reservation 

________________  __________________  __________________ 
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Proportion of reservation  

 x 

Reservation 

(Use # from Table 7-8, Line 2) 

 

= 

 

Proportional monies available for 

equitable services to parents of 

private school participants 

TOTAL:  proportional  funds  from reservations for equitable instructional service, professional development and 

parent involvement 

(Total from Table 7-9 report on  Table 7-10 LINE 3)                                       Total  $ _____________________ 
 

B. Budget Information 

 

 

Table 7-10 

 
BUDGET SUMMARY – CALCULATION OF PER PUPIL ALLOCATION (PPA) 

 
1 Total Title I Allocation (Use amount shown on C-1-25) 

 

----- $1,138,469 

2 Total reservations requiring equitable services.  (Use the number 

presented in Table 7-8, LINE 4)  

 

minus $11,388 

3. Equitable  share Total reported in Table 7-9   minus $0.00 
4. Total Reservations not requiring Equitable Services (Use the number 

presented in Table 7-8, LINE 11)  

 

 

minus 
$136,974 

5. Total Title I LEA allocation minus all reservations:  Title I allocation 

(LINE 1 above) minus all Reservations (LINES 2, 3 &4 above). (LEAs,   

serving schools below the 35% poverty line must first complete Table 7-5 

to determine minimum PPA) This amount is available for PPA 

calculation.  The total of the funds in the Title I Allocation Worksheet 

for private and public school students must equal this amount. 

 

 

equals 
$990,107 

 

6. Total PPA Allocation (set aside for instructional services) for eligible 

private school children. This total comes from the Title I Allocation 

Worksheet Column R.  

 

---- $0.00 

7. Total Nonpublic Cost equals line 6 plus line 3 (Present this number in 

Attachment 4-A Nonpublic Cost.) 

 

---- $0.00 
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C.  PROJECTED CARRYOVER INFORMATION 

 

Table 7-11             ESTIMATE OF TITLE I CARRYOVER (Annually as of September 30)    

 

Section 1127(a) of ESEA permits a school system to carryover not more than 15% of Title I funds from one fiscal year to the 

next.  The amount of carryover is calculated based on the initial 15-month expenditure period (e.g., July 1, 2015 –  

September 30, 2016)  

 

LEAs have two options for the use of carryover funds: 1) add carryover funds to the LEA’s subsequent year’s 

allocation and distribute them to participating areas and schools in accordance with allocation procedures that ensure 

equitable participation of non-public school children; 2) designate carryover funds for particular activities that could 

best benefit from additional funding. (Non-Regulatory Guidance, LEA Identification and Selection of School 

Attendance Areas and Schools and Allocation of Title I Funds to those Areas and Schools, August 2003, Question 3, 

page 8). 

1.    Total amount of Title I 2015-2016 allocation:  $ _____$1,138,892.00___________________ 

 

2.    The estimated amount of Title I funds the school system will carryover:  $____47,000___________ 

 

3. The estimated percentage of carryover Title I funds as of September 30, 2016   __4.1%________ (THIS IS A 

PROJECTION). 

 

4.     Does the LEA intend to apply to the State for a waiver to exceed the 15% carryover limitation?    ☐Yes  ☒ No 
 

 

III. BUDGET INFORMATION- SUBMIT THIS INFORMATION AFTER   

SECTION II 

PROPOSED BUDGET FORM AND NARRATIVE FOR SY 2016-2017 

 

1. COMPLETE a detailed BUDGET on the MSDE Title I, Part A proposed budget form (C-

1-25).  The proposed budget must reflect how the funds will be spent and organized 

according to the budget objectives.  MSDE budget forms are available through the local 

finance officer or at the MSDE BRIDGE TO EXCELLENCE MASTER PLAN web site at: 

WWW.MARYLANDPUBLICSCHOOLS.ORG. 

 
2.   Provide a detailed budget narrative.  The budget narrative should: 

a.  Detail how the LEA will use Title I, Part A funds to pay only reasonable and necessary 

direct administrative costs associated with the operation of the Title I, Part A program. 

i. Include a separate and complete justification for each line item. 

ii. Identify each activity. 

iii. Include a clear, complete calculation of expenses for each category and 

object (identifying the categories and objects with appropriate codes) 

including amount paid to each employee (salary or hourly rate), number 

and types of positions, fixed charges for each position. 

iv. Show alignment between the project activities and the description of the 

program in the Title I Program Description and Reservations with the C-1-

25. 

http://www.marylandpublicschools.org/
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b. Demonstrate the extent to which the budget is reasonable, necessary, 

supplemental, allowable, allocable and cost-effective.  

 

c. Sample budget template  for the detailed narrative is available  on the  Title I web 

page on www.marylandpublicschools.org  
 

3.  Attach the signed required assurance page with the final submission. 

 
4.  Attach the allocation worksheets 

 

IV. REQUIRED DOCUMENTATION 
 

Attach all required documentation after Section III.  Please number each page and include a 

Table of Contents for this section. 

 Title I Excel Worksheet 

 Title I Schools in SY 2015-2016 removed from Title I in SY 2016-2017 

 Parent Involvement: District Plan and list of schools’ parent involvement allocations 

 Targeted Assistance Selection Criteria  

 Equitable Services to Private School Documentation 

 Homeless Liaison job description (if applicable) 

 Skipped Schools Addendum and Allocation Worksheet 

 Signed Assurance Page 

 Signed C-1-25 

 Detailed Budget Narrative 

For Baltimore City Public Schools, Baltimore County Public Schools, and Prince Georges 

County Public Schools also include: 

 Each Priority School’s intervention plan with budget narrative 

 Each Focus School’s budget narrative 

 

V. MASTER PLAN UPDATE ATTACHMENTS 4-A & B, 5-A & B, and  

     6-A & B 
Be certain to complete all appropriate templates in Part I.  The following information will stay 

embedded in Part I of the Master Plan Update: 

 

 Attachment 4A & B:  School Level “Spreadsheet” Budget Summary  

   

Attachment 5A & B:  Transferability of ESEA Funds & Consolidation of ESEA Funds for 

Local Administration. 

 

 

 

 

 

 

 

http://www.marylandpublicschools.org/
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REQUIRED DOCUMENTATION- 

     

                                                   Table of Contents 

 

I. Title I Excel Worksheet 

II. Title I Schools in SY 2014-2015 removed from Title I in SY 2016-2017 

III. Highly Qualified Notifications 

IV. Parent Involvement: District Plan and list of schools’ parent involvement 

allocations 

V. Targeted Assistance Selection Criteria  

VI. Equitable Services to Private School Documentation 

VII. Skipped Schools Addendum and Allocation Worksheet 

VIII. Signed Assurance Page 

IX. Signed C-1-25 

X. Detailed Budget Narrative 
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Title I Excel Worksheet 
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Highly Qualified Notifications 
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Parent Involvement: District Plan and list of schools’ parent involvement allocations 
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Equitable Services to Private School Documentation 

 
 



 

 

53 
LEA: __Garrett______________________________   
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Skipped Schools Addendum and Allocation Worksheet 

 

 

Title I Skipped Schools’ Addendum 

SY 2016-2017 

 

 
School System: _Garrett County Public Schools________________ 

 

Signature:___________________________________________________ 

 

Date:______        8/16/16_______________________________________ 

 

Title I Coordinator: _______Dr. Jane Wildesen___________________ 

Fiscal Representative: _____Ms. Alison Sweitzer__________________ 
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Signed Assurance Page 
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Signed C-1-25 
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                                                             X. Detailed Budget Narrative 

Title I Grant Budget Worksheet 

Garrett County Public Schools 

2016-2017 

 

Category/ 

Object 

Line Item Calculation Amount Total 

Administrative Staff: 

Salaries and Wages 

One .25 Title I Coordinator, one 

.15 Staff Development/ 

Curriculum Coordinator,  

and one .25 Parent Involvement/ 

Secretary 

Strategy #1.1.45 

Title I Coordinator 

$26,380 

Curriculum 

Coordinator 

$12,692 

Parent Involvement  

Coordinator/ 

Secretary 

$ 9,310 

 

$48,382 

 

$48,382 

Fixed Charges FICA, Workers’ Compensation, 

Health Insurance, and Retirement 

Strategy #1.1.45 

FICA= 

Workers’ Compensation 

Health Insurance= 

Retirement= 

$19,152 $19,152 

Administrative Staff: 

Salaries and 

Wages/Fixed Charges 

SUBTOTAL 

  $67,534 $67,534 
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Instructional Staff: 

Salaries and Wages 

Regular Program 

11.8 teachers 

Strategy # 1.1.33 

 

Friendsville:2.5 (tchs) 

Carla Swearman 100% 

Emily Hughes 100%  

Jennifer McCroskey 50% 

Grantsville:2.5 (tchs) 

Rhonda Maust 100%  

Kimberly Paul 100%  

Taylor Ultis 100% 

Jackie Resh 100% 

Crellin:1.2 (tchs)  

Karen Gilpin 100% 

Debra Piper 20% 

Yough Glades: (3.3 tchs) 

Dara McGettigan 100%  

Cynthia Shaffer 100% 

Deborah Piper 80% 

Michael Warne 50%  

Broad Ford: (1.65 tchs) 

Bill Ack 100% 

Cynthia Stem 65%  

Total= 

 

$  63,281 

      $  43,084 

$    $  21,567 

 

 $  63,281 

      $  65,929 

 $  24,750 

 $    9,996 

 

 $  68,579 

 $  13,316 

 

 $  59,225 

 $  58,168 

 $  53,263 

 $  30,641 

 

 $  63,929 

 $  44,576 

$127,932 

 

 

 

 $163,956 

 

 

 

 

$ 81,895 

 

 

$201,297 

 

 

 

 

$108,505 

 

 

$683,585  

Fixed Charges FICA, Workers’ Compensation, 

Health Insurance, and Retirement 

FICA= $.0765 

Workers’Comp= $.00566 

 

Strategy #1.1.33 

Friendsville:2.5 (tchs) 

Carla Swearman 100% 

Emily Hughes 100%  

Jennifer McCroskey 50% 

Grantsville:2.5 (tchs) 

Rhonda Maust 100%  

Kimberly Paul 100%  

Taylor Ultis 100% 

Jackie Resh 

Crellin:1.2 (tchs)  

Karen Gilpin 100% 

Debra Piper 20% 

Yough Glades: (3.3 tchs) 

Dara McGettigan 100%  

Cynthia Shaffer 100% 

Deborah Piper 80% 

Michael Warne 50%  

Broad Ford: (1.65 tchs) 

Bill Ack 100% 

Cynthia Stem 65%  

                                          Total= 

 

$22,750 

$26,743 

$12,160 

 

$31,751 

$32,388 

  $2,042 

     $825 

 

$30,601 

$  4,709 

 

$24,777 

$30,522 

$24,096 

$15,635 

 

$31,907 

$15,616 

$ 61,653 

 

 

 

$67,006 

 

 

 

 

$35,310 

 

 

$95,030 

 

 

 

 

$47,523 

 

 

       $306,522 

 

Regular Program 

Salaries and 

Wages/Fixed Charges 

SUBTOTAL 

   $990,107 

Regular Programs- Parent Involvement Programs 

Regular Programs        Stipends to support Parent Programs 

(FV,GV,CR,YG,BF)Strategy #1.3.10 

   BF 3E x 4T x 3H x($25) =   $900.00 

   CR 3T x 13H x ($25) =        $975.00 
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                     E=events 

                     T=teachers 

                H=hours 

   FV 7E x 3T x 2H x($25) = $1050.00 

   GV= (see below)               $1,250.00 

     10 hrs x3 staff x $25 = $750 

2 hrs.x1 staff x $25=$      50 

3hrsx3 staff x25/hour =$225 

3hrsx3staff x$25/hour=$225 

 

YG 3T x15H ($25)=$ 1,125.00 

      

                                                  Total=                                

 

 

 

 

 

 

 

 

 

$5,300 

 

 

 

 

 

 

 

 

 

$ 5,300 

Regular Program 

Salaries and 

Wages/Fixed 

Charges 

SUBTOTAL 

 BF  $900 x ,08216= $73.94 

CR $975 x .08216 = $80.10 

  FV $1,050 x .08216 = $86.26 

    GV $1,250 x .08216= $102.70 

  YG $1,125 x .08216 = $93.00 

 

$5,300  x .08216 =  

 

 

 

 

 

 

$ 436.00 

 

 

 

 

 

 

$436.00 

 

 

 

 

Other Charges 

Expenses 

Regular Programs 

Funds to support Parent Program 

Strategy #1.3.10 

Food and reimbursable expenses 

for parenting programs 

  

Subtotal        BF= 3 E x $300.00 each = $900 

     GV= 1E x $250.00 each = $250 

 

                                      Total =  

      $ 1,150 $ 1,150 

Supplies and Materials 

Expenses 

Regular Programs- 

(Parent Involvement 

program) 

Stipends to support Parent Programs 

(FV,GV, CR, 

YG, BF) 

Strategy #1.3.10 

Supplies and materials 

BF=$ 776.00 

CR=$    7.00 

FV= $390.00 

GV=$177.00 

YG= $1,572.00 

 

                                   Total =  

 

 

$ 2,922 

 

 

 

 

 

 

 

 

 

 

 

 

  

     Homeless Funds    $ 2,498  

Subtotal    $5,420 
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Contracted Services 

Expenses 

Regular Programs- 

(Parent Involvement 

program) 

Stipends to support Parent Programs 

(FV,GV, CR, 

YG, BF) 

Strategy #1.3.10 

Contracted services 

  BF= $1,280 

                  GV=  $ 300 

 

                                      Total=   

 

 

 

 

 

 

 

 

 

 

Subtotal   $1,580 $1,580 

Parent Involvement Program Total                                                                                                                       $11,388 

Transfers 

Administration 

Business Support 

Services/Transfers 

Indirect Costs 

Strategy #1.1.45 

$ 1,138,469 x. 0588= $66,942 $66,942 

Total Transfers  $66,942  

Title I FY’17 Revenues TOTAL $1,138,469.00 
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Federal Grant Application 
 

      
  

   

 

Title II, Part A 

Preparing, Training and Recruiting 

High-Quality Teachers and Principals 
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FEDERAL GRANT APPLICATION 

TITLE II, PART A 

PREPARING, TRAINING AND RECRUITING 

HIGH-QUALITY TEACHERS AND PRINCIPALS 

 

A. PERFORMANCE GOALS, INDICATORS, AND TARGETS.  In the October 1, 2003 

submission of the five-year comprehensive Master Plan, school systems provided an 

analysis of the teacher quality performance indicators detailed in Table 8-1.  MSDE has 

established performance targets as part of the September 2003 Consolidated State 

Application submission to the United States Department of Education (USDE).  

Although local school systems do not need to respond to this section as part of the 

Master Plan Annual Update, local planning teams should review the teacher quality 

information to determine progress in meeting State and local performance targets.  

School systems should use the annual review of the teacher quality data to determine 

allowable Title II, Part A activities as well as to revise goals, objectives, and/or 

strategies in the Master Plan that relate to improving teacher quality.   

 

Table 8-1  IMPROVING TEACHER CAPACITY AND QUALITY 

PERFORMANCE GOALS, INDICATORS, AND TARGETS 

Performance Goal Performance Indicators Performance Targets 

 

Performance Goal 

3: By 2005-2006, all 

students will be 

taught by highly 

qualified teachers.  

 

 

3.1  The percentage of classes 

being taught by "highly 

qualified" teachers (as the term 

is defined in section 9101(23) 

of the ESEA), in the aggregate 

and in "high poverty" schools 

(as the term is defined in 

section 1111(h)(1)(C)(viii) of 

the ESEA. 

 

 

 

 

 

 

 

3.2 The percentage of teachers 

receiving "high-quality 

 

Percentage of Classes Taught by 

Highly Qualified Teachers State 

Aggregate* 

   2002-2003 Baseline: 64.5 

   2003-2004 Target: 65 

   2004-2005 Target: 75 

   2005-2006 and thereafter 

Target: 100 

 

Percentage of Classes Taught by 

Highly Qualified Teachers in 

High Poverty Schools* 

   2002-2003 Baseline: 46.6 

   2003-2004 Target: 48 

   2004-2005 Target: 65 

   2005-2006 and thereafter 

Target: 100 

 

    

Local School System: Garrett County Public School    Fiscal Year 2017  

Title II-A Coordinator: _Penny Proudfoot 

Telephone: _301-334-7644 E-mail: _penny.proudfoot@garrettcountyschools.org 
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professional development” (as 

the term "professional 

development" is defined in 

section 9101(34). 

 

 

 

3.3 The percentage of 

paraprofessionals  

who are qualified (See criteria 

in section 1119(c) and (d). 

Percentage of Teachers Receiving 

High-Quality Professional 

Development* 

   2002-2003 Baseline: 33 

   2003-2004 Target: 40 

   2004-2005 Target: 65 

   2005-2006 Target: 90 

   2006-2007 and thereafter 

Target: 100 

 

Percentage of Qualified Title I 

Paraprofessionals* 

   2002-2003 Baseline: 21 

   2003-2004 Target: 30 

   2004-2005 Target: 65 

   2005-2006 and thereafter 

Target: 100 

 

 

*Note: MSDE will collect data.  The local school system does not have to respond.
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FEDERAL GRANT APPLICATION 

TITLE II, PART A 

PREPARING, TRAINING AND RECRUITING 

HIGH-QUALITY TEACHERS AND PRINCIPALS 

 

 
Local School System: _Garrett County Public Schools Fiscal Year 2017 

 

 

B. ALLOWABLE ACTIVITIES [Section 2123].  For all allowable activities that will be 

implemented, 

(a) provide a brief description of services, (b) timelines or target dates, (c) the specific 

goals, objectives, and/or strategies detailed in the 5-year comprehensive Bridge to 

Excellence Master Plan, and (d) the amount of funding for services to public and 

nonpublic students and teachers.  Use separate pages as necessary for descriptions. 

 

1.  Strategies and Activities to Recruit and Hire Highly Qualified Teachers and Principals 

 

Allowable Activities 

 

Brief Description of Specific 

Services, Timelines or Target 

Dates, and Specific Goals, 

Objectives, and Strategies 

Detailed in the 5-year 

Comprehensive Bridge to 

Excellence Master Plan, and 

Any Revisions to the Plan As 

Part of This Annual Update, 

Including Page Numbers.  All 

activities funded by Title II, Part 

A for high quality professional 

development must meet the six 

components of the Maryland 

Teacher Professional 

Development Planning Guide. 

 

Public 

School 

Costs 

 

Nonpub

lic Costs 

1.1     Developing and implementing 

mechanisms to assist schools to effectively 

recruit and retain highly qualified teachers, 

principals, and specialists in core academic 

areas (and other pupil services personnel in 

special circumstances) [section 2123(a)(1)]. 
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1.2 Developing and implementing strategies and 

activities to recruit, hire, and retain highly 

qualified teachers and principals.  These 

strategies may include (a) providing 

monetary incentives such as scholarships, 

signing bonuses, or differential pay for 

teachers in academic subjects or schools in 

which the LEA has shortages*; (b) reducing 

class size; (c) recruiting teachers to teach 

special needs children, and (d) recruiting 

qualified paraprofessionals and teachers from 

populations underrepresented in the teaching 

profession, and providing those 

paraprofessionals with alternative routes to 

obtaining teacher certification [section 

2123(a)(2)].  

*Note: Because the purpose of Title II-A is 

to increase student achievement, programs 

that provide teachers and principals with 

merit pay, pay differential, and/or monetary 

bonuses should be linked to measurable 

increases in student academic achievement 

produced by the efforts of the teacher or 

principal [section 2101(1)].   
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1.3 Hiring highly qualified teachers, including 

teachers who become highly qualified 

through State and local alternative routes to 

certification, and special education teachers, 

in order to reduce class size, particularly in 

the early grades [section 2123(a)(7)]. 

Employ 2.5 class-size reduction 

/intervention teachers during the 

2016-2017 school year in selected 

county schools. (Cost: $138,599) 

Class Size 

Reduction 

Teachers Strategy #1.3 

Teacher 1 = $23,707 

Teacher 2 = $65,929 

Teacher 3 = $48,963 

 

The schools and teaching 

assignments were determined on 

several areas including the number 

of students in each class, the 

number of teachers, number of 

teachers under Title I and Title II, 

and average class size.  Our goal is 

to keep class sizes at 

approximately 20 students. 

 

Fixed Charges:  (FICA, 

Workmen’s’ Comp., Retirement, 

and Health Insurance)  (Cost: 

$61,164) 

Teacher 1 = $9,468 

Teacher 2 = $23,387 

Teacher 3 = $28,309 

$138,599 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$61,164 
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FEDERAL GRANT APPLICATION 

TITLE II, PART A 

PREPARING, TRAINING AND RECRUITING 

HIGH-QUALITY TEACHERS AND PRINCIPALS 

  

 
Local School System: Garrett County Public Schools   Fiscal Year 2017 

 

 

B.   ALLOWABLE ACTIVITIES [Section 2123], Continued. 

 

2.  Strategies and Activities to Improve the Quality of the Teaching Force 

 

Allowable Activities 

 

Brief Description of Specific 

Services, Timelines or Target 

Dates, and Specific Goals, 

Objectives, and Strategies 

Detailed in the 5-year 

Comprehensive Bridge to 

Excellence Master Plan, and 

Any Revisions to the Plan As 

Part of This Annual Update, 

Including Page Numbers.  

All activities funded by Title 

II, Part A for high quality 

professional development 

must meet the six 

components of the Maryland 

Teacher Professional 

Development Planning 

Guide. 

 

Public School 

Costs 

 

N

o

n

p

u

bl

ic 

C

os

ts 

2.1     Providing professional development 

activities that improve the knowledge of 

teachers and principals and, in appropriate 

cases, paraprofessionals, in: 

(a) Content knowledge.  Providing training 

in one or more of the core academic subjects 

that the teachers teach; 

(b) Classroom practices.  Providing training 

to improve teaching practices and student 

academic achievement through (a) effective 

instructional strategies, methods, and skills; 

(b) the use of challenging State academic 

content standards and student academic 

achievement standards in preparing students 

(B) 

International Society for 

Technology in Education 

Conference in San Antonio, 

TX 

 

Estimated Costs for four 

participants: 

 

Registration: $434 x 4 = 

$1,736 

 

Flight: $450 x 4 = $1,800 

 

Meals: $35 x 5 days x 4 = 

$6,636  



 

 

74 
LEA: __Garrett______________________________   

for the State assessments.  [section 

2123(a)(3)(A)]. 

$700 

 

Rooms: $265 x 4 nights x 2 = 

$2,120 

 

Parking: $28 x 2 cars x 5 days 

= $280 

 

 

2.2 Provide professional development activities 

that improve the knowledge of teachers and 

principals, and, in appropriate cases, 

paraprofessionals, regarding effective 

instructional practices that – 

 Involve collaborative groups of teachers 

and administrators;  

 Address the needs of students with 

different learning styles, particularly 

students with disabilities, students with 

special needs (including students who are 

gifted and talented), and students with 

limited English proficiency;  

 Provide training in improving student 

behavior in the classroom and identifying 

early and appropriate interventions to help 

students with special needs; 

 Provide training to enable teachers and 

principals to involve parents in their 

children’s education, especially parents of 

limited English proficient and immigrant 

children; and  

 Provide training on how to use data and 

assessments to improve classroom 

practice and student learning [section 

2123(a)(3)(B)]. 
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FEDERAL GRANT APPLICATION 

TITLE II, PART A 

PREPARING, TRAINING AND RECRUITING 

HIGH-QUALITY TEACHERS AND PRINCIPALS 

 

 
Local School System: Garrett County Public Schools   Fiscal Year 2017 

 

 

B.  ALLOWABLE ACTIVITIES [Section 2123], Continued. 

2.  Strategies and Activities to Improve the Quality of the Teaching Force 

 

Allowable Activities 

 

Brief Description of Specific 

Services, Timelines or Target Dates, 

and Specific Goals, Objectives, and 

Strategies Detailed in the 5-year 

Comprehensive Bridge to 

Excellence Master Plan, and Any 

Revisions to the Plan As Part of 

This Annual Update, Including Page 

Numbers.  All activities funded by 

Title II, Part A for high quality 

professional development must meet 

the six components of the Maryland 

Teacher Professional Development 

Planning Guide. 

 

Public 

School 

Costs 

 

Nonpubl

ic Costs 

2.3 Carrying out professional 

development programs that are 

designed to improve the quality of 

principals and superintendents, 

including the development and 

support of academies to help them 

become outstanding managers and 

educational leaders [section 

2123(a)(6)]. 

 

 

 

 

 

 

 

Estimated Cost for one participant. 

 

Registration: $434 x 1 = $434 

 

Flight: $450 x 1 = $450 

 

Meals: $35 x 5 days x 1 = $175 

 

Room: $265 x 4 nights x 1 = $1,060 

 

 

 

 

 

 

 

 

$2,119  
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3.  Strategies and Activities to Retain and Provide Support to Highly Qualified Teachers and 

Principals 

3.1    Developing and implementing initiatives 

to promote retention of highly qualified 

teachers and principals, particularly in 

schools with a high percentage of low-

achieving students, including programs that 

provide teacher mentoring, induction, and 

support for new teachers and principals 

during their first three years; and financial 

incentives for teachers and principals with 

a record of helping students to achieve 

academic success [section 2123(a)(4)]. 

Programs to retain 

highly qualified 

teachers implemented 

for 2016-2017. 

 

1.  Mentor teachers:  

Every first, second, and 

third year teacher to the 

county will be assigned 

a mentor teacher to 

guide and advise 

him/her through the 

first three years. 

(Cost: $64,000) (40 

Mentors x $800 x 2 

years = $64,000) 

 

Fixed Charges: (FICA, 

Workers’ Comp., 

Retirement, and Health 

Insurance) (Cost: 

$64,000 x .0825 = 

$5280 

 

2.  BEST class:  New 

hires participate in a 

four-day training 

before school begins.  

Throughout the school 

year meetings and 

several book studies 

will finish out the class. 

$62.50 X 12 sessions x 

10 = $7,500 

 

Fixed Charges: (FICA, 

Workers’ Comp., 

Retirement, and Health 

Insurance) 

(Cost:$$7,500 x .0825 

= $619 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$64,000 

 

$5280 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$7,500 

 

 

$619 

 



 

 

77 
LEA: __Garrett______________________________   

3.2 Carrying out programs and activities that 

are designed to improve the quality of the 

teaching force, such as innovative 

professional development programs that 

focus on technology literacy, tenure reform, 

testing teachers in the academic subject in 

which teachers teach, and merit pay 

programs.  [section 2123(a)(5)]. 

Books for Book Study: 

Understanding Poverty 

by Ruby Payne 

$21 x 25 books = $525 

 

Supplies: sticky notes, 

pens, pencils, 

highlighters 

$525 

 

 

 

 

$14 

3.3 Carrying out teacher advancement 

initiatives that promote professional growth 

and emphasize multiple career paths (such 

as paths to becoming a mentor teacher, 

career teacher, or exemplary teacher) and 

pay differentiation [section 2123(a)(8)]. 

  

Administrative Business Support Services/Transfers 

Indirect Cost: $298,229/1.0411 x .0411 = $11,773 

$11,773  

TOTAL TITLE II-A FUNDING AMOUNTS $298,229  
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FEDERAL GRANT APPLICATION 

TITLE II, PART A 

PREPARING, TRAINING AND RECRUITING 

HIGH-QUALITY TEACHERS AND PRINCIPALS 

 

 
Local School System: Garrett County Public Schools   Fiscal Year 2017 

 

 

C. HIGHLY QUALIFIED TEACHERS 

 

1. Given your school system’s analysis of data on highly qualified teachers in core 

academic subjects, describe how these strategies and activities will directly 

contribute to attracting and retaining highly qualified teachers in core academic 

subjects at the elementary and secondary level.   

 
  

In 2016-2017, % of our teachers are highly qualified teachers.  It should be noted that 

our percentage has grown greatly in the last three years.  Garrett County has a low 

attrition rate.  The strategies outlined in Title II-A (Mentor teachers and the BEST class 

for new hires) enables Garrett County Public Schools to retain highly qualified teachers 

at all teaching levels. 
 

1. All new teachers to the county are assigned a mentor for the first three 

years of their employment with Garrett County Public Schools. 

2. New teachers will participate in a county-developed new teacher course 

(BEST Class).  They receive three CPD credits for participation. 

3. Teachers on “improvement plans” are assigned mentors as needed. 

4. Mentor teachers are encouraged to attend mentor training throughout 

the year.   
 

 

 

2. If applicable, describe how these strategies and activities will contribute to 

reducing the gap between high poverty schools and low poverty schools with 

respect to the percentage of core academic classes taught by highly qualified 

teachers.   

 

1. Garrett County officially titles five schools as Title I Schools.  The 

overall poverty level in Garrett County is 49%.  The strategy is to include 

class reduction teachers at those Title I schools that have the potential for 

classes over thirty (especially in lower grades).  We are able to have 2.5 

teachers added to the roster to help bring those numbers down. 
 

Research shows that class reduction at the earlier grades will provide long-term student 

achievement through the higher grades.  The class size reduction strategy will help 

provide a higher level of engagement at the younger grades. We are fortunate to be able 

to apply this strategy to our lower poverty schools. 
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D.    ANNUAL CERTIFICATION OF EQUITABLE SERVICES TO STUDENTS 

IN PRIVATE (NONPUBLIC) SCHOOLS [ESEA, SECTION 9501]: 

 

1. Participating Private Schools and Services: Complete information in Attachment 

6 regarding the names of participating private schools and the number of private 

school staff that will benefit from the Title II-A services.  

 

We do not have Private Schools participating. 

 

2. Describe the school system's process for providing equitable participation to 

students in private schools:  

 

a) The manner and extent of consultation with the officials of interested private 

schools during all phases of the development and design of the Title II-A 

services.  Also, if your non-public schools did not respond to your initial 

invitation, please describe your follow-up procedures;  

 

Non-public schools are invited to a yearly meeting the last Monday of the last 

week of school in June.  In the six years that I have been in this position, none 

of these schools have come to the meeting.  They do not even respond to the 

invitation.   

 

I run MSP grants as well.  This last grant, I called the individual schools to tell 

them what we were doing.  They all said that it sounded nice, but they did not 

want to participate. 

 

b) The basis for determining the professional development needs of private 

school teachers and other staff; 

 

No non-public schools have ever participated in offered Professional 

Development.   

 

c) How services, location of services, and grade levels or areas of services were 

decided and agreed upon; and 

 

d) The differences, if any, between the Title II-A services that will be provided 

to public and private school students and teachers, and the reasons for any 

differences.  (Note: The school system provides services on an equitable basis 

to private school children whether or not the services are the same Title II-A 

services the district provides to the public school children.  The expenditures 

for such services, however, must be equal -- consistent with the number of 

children served -- to Title II-A services provided to public school children.) 
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As no private schools participate, the difference is that they do not receive 

services from the Title II-A grant. 

 

 

E. BUDGET INFORMATION AND NARRATIVE 

 

1. Provide a detailed budget on the MSDE Proposed Budget Form.  The Proposed 

Budget must reflect how the funds will be spent, organized according to the 

budget objectives, and correlated to the activities and costs detailed in the 

Allowable Activities.  MSDE budget forms are available in Excel format through 

the local finance officer or the MSDE Bridge to Excellence Master Plan Web Site 

at www.marylandpublicschools.org. 

 

2. Provide a detailed budget narrative using the “Guidance for Completion of the 

Budget Narrative for Individual Grants.”   (pp. 10-12 of this guidance document).  

The accompanying budget narrative should:  (a) detail how the school system will 

use program funds to pay only reasonable and necessary direct administrative 

costs associated with the operation of the program; and (b) demonstrate the extent 

to which the budget is both reasonable and cost-effective. 

 

 

F. ATTACHMENTS 4-A and B, 5-A and B, and 6-A and B 

 

 Be certain to complete all appropriate templates in Part II: 

 

  Attachment 4:  School Level Budget Summary   

 

  Attachment 5:  Transfer of ESEA Funds 

 

 Attachment 6:  Consolidation of ESEA Funds for Local Administration 

 

 

 

 

 

http://www.marylandpublic/
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Category/Object Line Item Calculation Amount In-

Kind 

Total 

Regular Programs 

Salaries & Wages 

Class Size 

Reduction 

Teachers Strategy 

#1.3 

Teacher 1 = 

$23,707 

Teacher 2 = 

$65,929 

Teacher 3 = 

$48,963 

3 teachers x 

current salary step 

$138,599  $138,599 

Fixed Charges FICA, W/C, 

Retirement, Health 

Insurance 

Teacher 1 = $9468 

Teacher 2 = 

$23,387, Teacher 3 

= $28,309 

 $61,164  $61,164 

Subtotal Regular 

Program Salaries 

And Wages + Fixed 

Charges 

  $199,763  $199,763 

Instructional Staff 

Development 

Salaries and Wages 

Mentor Teacher 

pay Strategy #3.1 

40 Mentors x $800 

x 2 years 

 

($800 x 40 = 

$32,000 x 2 years 

= $64,000) 

$64,000 

 

 $64,000 

 

 

 

 

 Stipends for BEST 

class Strategy #3.1 

BEST Class 

$62.50 x 12 

sessions x 10 = 

$7,500 

 

$7,500 

 

 $7,500 

 

Subtotal 

Instructional Staff 

Development #3.1 

  $71,500  $71,500 

Subtotal Fixed 

Charges on 

Instructional Staff 

Development 

FICA, W/C, 

Retirement, Health 

Insurance 

 

$64,000 x .0825 = 

$5280 + $7,500 x 

.0825 = $619 

$5280 + $619 = 

$5899 

 

 $  5,899 

 

 $  5,899 
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Instructional Staff 

Development Other 

Charges 

International 

Society for 

Technology in 

Education 

Conference: San 

Antonio, TX (June 

2017) 

Strategy #2.1(b) 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Estimated Costs 

for four 

participants: 

Registration: $434 

x 4= $1,736 

Flight: $450 x 4 = 

$1,800 

Meals: $35 x 5 

days x 4 = $700 

Rooms: $265 x 4 

nights x 2 = 

$2,120 

Parking: $28 x 2 

cars x 5 days = 

$280 

 

$6,636 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 $6,636 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Instructional 

Administration & 

Supervisors 

International 

Society for 

Technology in 

Education 

Conference: San 

Antonio, TX (June 

2017) Strategy 

#2.3 

Estimated Cost for 

one participant. 

 

Registration: $434 

x 1 = $434 

 

Flight: $450 x 1 = 

$450 

 

Meals: $35 x 5 

days x 1 = $175 

 

Room: $265 x 4 

nights x 1 = 

$1,060 

 

$2,119  $2,119 

 Supplies/Materials 

for BEST Class 

Strategy #3.2 

Book for Book 

Study:  

Understanding 

$525 

 

 

 $525 

 

 



 

83 
LEA: __Garrett______________________________   

Poverty by Ruby 

Payne 

$21 x 25 = $525 

 

Supplies: sticky 

notes, pens, 

pencils, 

highlighters 

 

 

 

 

$14 

 

 

 

 

$14 

Subtotal 

Instructional Staff 

Development Other 

Charges 

  $9,294  $9,294 

Administration 

Business Support 

Indirect Costs $298,229 /1.0411 

x  .0411 = $11,773 

$11,773  $11,773 

 TOTAL  $298,229  $298,229 
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FEDERAL GRANT APPLICATION 
 

 

 

 

 
  

 

      

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Title III, Part A 

English Language Acquisition, Language Enhancement,  

and Academic Achievement 

 

 

 

NA
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Title I, Part D – Subpart 2  

Federal Grant Application 
 

 

 

 

 

 

 

 

 

 

 

 

Title I, Part D 

 

 

 

 

 

 

 

 

 

  

 

 

 

Prevention and Intervention Programs for 

Children and Youth Who Are Neglected, 

Delinquent, or At-Risk 

Local Education Agency  

Request for Renewal (RFR)  

School Year 2016-2017 

NA
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STATE GRANT APPLICATION 
 

 

 

 

 

 

 

 

 

 

 

Fine Arts 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fine Arts
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The Bridge to Excellence (BTE) in Public Schools Act requires that the updated Master 

Plan “shall include goals, objectives, and strategies” for Programs in Fine Arts. Local 

school systems are expected to provide a cohesive, stand-alone response to the prompts and 

questions outlined below. 

 

1. Describe the progress that was made in 2015-2016 toward meeting Programs in Fine 

Arts goals, strategies, and objectives articulated in the system’s Bridge to Excellence 

(BTE) Master Plan Annual Update.  

 

The Garrett County School System made successful progress towards meeting the 2015-

2016 program goals, strategies, and objectives in the Fine Arts Programs outlined in the 

Bridge to Excellence Master Plan.  The following goals were attained: 

 The implementation of Maryland’s Standards for prekindergarten through twelfth 

grades in Fine Arts to reflect the State Curriculum and Essential Learners 

Outcomes for visual arts, dance, music, physical education and theater outlined in 

COMAR 13A.04.16.;   

 The implementation of quarterly, vertical collaboration [professional learning 

communities (PLC’s) for each related arts areas] to discuss assessment results, 

resources, and strategies to increase student achievement in each fine arts area; 

 The implementation of integrated Fine Arts Programs, in collaboration with 

Garrett Arts Council and Garrett Lakes Arts’ Festival that offer culturally 

enriched programs for students in all school levels;  

 The implementation of after school student instrumental music instruction at the 

elementary, middle, and high school levels; and, 

 The implementation of a county-wide Fine Arts Student Extravaganza. 

 

In 2015, the school system purchased a music textbook series that has provided common 

resources, strategies, and assessment tools that has served as the primary curriculum in 

prekindergarten through twelfth grades throughout the school system, in which all fine 

arts teachers, excluding health/physical education, have used fine arts classrooms 

throughout the county.  Additional enhancements tools, offered in the music textbook 

through technology, allow those teachers to further engage students in the learning process.  

Furthermore, this common resource has allowed all fine arts teachers to meet the goals, 

objectives, and strategies listed above during the 20152016 school year. 

 

Fine Arts teachers collaborated, both vertically and across grade levels, during embedded 

professional development to align curriculum, strategies, and assessments.  Professional 

development opportunities were scheduled each grading term with each department: 

Visual arts, dance, music, physical education and theater teachers.  Those teachers met in 

Professional Learning Communities (PLCs) to discuss student progress, materials, 

resources, assessment tools, and best practices that would allow students to master the 

instructional outcomes within each fine arts standard more effectively. 

 

These strategies address four areas of focus: Curriculum Development, Equipment and 

Materials, Student Programs, and Professional Development. Fine arts instruction of some 

type occurs in every school as follows: Dance (contracted) – 1 teacher in 2 elementary and 1 

middle school; Theatre – 2 teachers in 2 high schools; Instrumental music – 5 teachers in 8 

elementary, 2 middle schools, and 2 high schools; Visual Arts – 5  teachers providing 
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instruction in 8 elementary schools, 2 middle schools and 2 high schools; Vocal and General 

Music – 5 teachers in 8 elementary schools, 2 middle schools, and 2 high schools; Physical 

Education – 5 teachers in 8 elementary schools, 2 middle schools, and 2 high schools. 

All strategies included in Garrett County’s Master Plan for the 2015-2016 school year have 

continued to be implemented and a summary of those strategies is as follows:  

 Student opportunities in art, dance, music, physical education, and theatre 

have been extended through the implementation of a state supported fine 

arts grant;  

 Instrumental music instruction at the elementary, middle, and high school 

levels have been provided through after school programs;     

 Dancing Classroom programs continue to be implemented in three 

classrooms. Two classroom in fifth grade elementary and all of the eighth 

graders at one of our middle schools. Those classrooms use that experience as 

a tool for getting the children to break down social barriers, learn about 

honor and respect, treat others carefully, improve self-confidence, 

communicate and cooperate, and accept others even if they are different. 

 Fine Arts teachers are using Maryland Department of Education’s 

Standards in art, music, and theatre to guide instruction. The programs of 

study include the Maryland Essential Learner Outcomes and state 

curriculum in music, dance, theatre, and visual arts. Essential learner 

outcomes and the state curriculum are being integrated into other programs 

of study, as appropriate;  

 Partnership collaboration with Garrett County Arts Council, Garrett Lakes 

Arts Festival, and Garrett College to provide additional enrichment 

programs and activities for students and staff to have more exposure to 

culturally enriched programs;  

 Theatre skills are integrated into the language arts program primarily at the 

elementary and middle school levels. The high school theatre program of 

study curricular document has been revised to reflect the essential learning 

outcomes in theatre. Both high schools have provided a culminating 

performance opportunity for students;  

 The Fine Arts Student Extravaganza was held that showcased students’ 

talents in: art, dance, music, and theatre in a countywide production;               

 Talent/Variety shows are conducted annually by some elementary schools, 

however, in both middle and high schools;  
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 The Garrett County Fine Arts Advisory Committee continues to meet 

regularly and review programs and provide recommendations; and,  

 Prekindergarten through twelfth grade fine arts teachers have collaborated 

to develop lessons that incorporate learning outcomes from fine arts and core 

academic content areas.  

Curriculum Development: 

The following was accomplished in 2015-2016: 

 Fine Arts PLC teams have continued to review and revise the development of 

formative assessments aligned with the Maryland Department of Education’s 

Standards in art, music, physical education, and theatre to guide instruction; 

and,  

 Fine Arts teachers met, throughout the year, to infuse instructional 

technology into fine arts and core academic content areas by engaging 

students in the learning process. 

Equipment and Instructional Materials: 

It is a goal of the Fine Arts supervisory staff to ensure teachers have access to materials 

and equipment necessary to deliver curricula. In order to ensure this, the school principals 

survey their staff to determine needs. Materials and equipment are purchased and placed 

into schools based on the survey information throughout the year using Garrett County 

Public Schools’ (GCPS) operating funds and grant funds. 

 

The following was accomplished this year: 

 A music textbook series was purchased countywide for prekindergarten 

through high schools programs. The textbook series contains both a digital 

landscape and a hardback book for students to use in music courses;  

 The teacher resources feature additional opportunities for enrichment in 

Spotlight on Music, including assessments, listening maps, sign language 

versions of songs, as well as scripts of Broadway for Kids musicals;  

 Instructional supplies and materials were purchased at each school; however, 

fine arts teachers also discuss the county’s allotted budget to determine 

which level and program should receive the allotted money to further build 

the instrumental music programs; and,   

 Supplies and materials were purchased for the Fine Arts Student 

Extravaganza. 

Student Programs: 

Enrichment programs continue to be important extensions to the fine arts curricula. 

The following programs were supported by the Fine Arts Initiative Grant funds, 

county fine art funds, or community partnerships: 
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 After School Instrumental Music Experience –25 hours of after school 

sessions at the elementary, middle, and high school levels were offered to 

further allow students to refine or deepen their art, music, and theatre skills;  

 Dancing Classroom Programs- three student performances for the 

classrooms that served as a culminating activity to showcase the students’ 

skills. (200 students). The dancing classroom program has been included in 

three classrooms this year, two at the elementary level, which provides this 

experience to 60, and all of the 8th graders at one of our middle schools, 

which served 140 students.  The program requirements are that each class 

meets for 30 minutes over a six weeks period. At the completion of the 

program, a culminating performance is required;  

 The Student Arts Excellence Extravaganza was held in April. Twelve schools 

and approximately 650 students participated in this enrichment event. The 

teachers showcase the students’ artwork and musically talents by providing 

art activities, musical performances for the community.  The teachers 

provide “make it take it” activities at the Student Arts Fair;  

 Two community partners: Garrett County Garrett Lakes Arts Foundation 

and Garrett Arts Council provided experiences to further exposed students 

to a variety of musical and cultural programs aligned to the Maryland 

CCRS, as well as provide enrichment and inspiration for student musical 

groups throughout the county; and   

Last year, Rock Creek Steel Drums performed an audience participation 

program that showcased how steel drums were introduce and made in 

Trinidad.  The program focused on how steel drums influenced music in 

society today. In addition, a full ballet, Alice in Wonderful, was performance 

for all fourth grade students across the county.    

Professional Development: 

Professional development is the key to teacher retention and instructional 

excellence. The following opportunities were made available: 

 The mentors support programs are in place for newly hired instrumental 

music, dance, and visual arts teachers;  

 Fine Arts teachers had four days for curriculum development work. 

Teachers developed a course scope and sequence for each quarter, compiled 

a resource curriculum alignment document, and developed common 

assessment by each course;  

  Fine Arts Student Extravaganza –April 2, 2016, was attended by 12 fine arts 

teachers in the areas of dance, instrumental music, visual arts, and vocal and 
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general music.  This event showcased the talents of our students of Garrett 

County;  

 Four professional development workshops were offered for fine arts teachers 

countywide to create and implement the end of the year student program 

that included a countywide student selection; and,     

 Two professional development workshops were offered for prekindergarten 

through twelfth grade instrumental music teachers to develop formative and 

summative student assessments. Those assessments are to infuse the use of 

technology in their classroom instruction. 

In summary, GCPS has established partners to address Maryland’s Fine Arts goals, 

strategies, and objectives that are articulated in the Bridge to Excellence Master Plan in 

four areas: Curricular Development, Equipment and Instruction, Student Programs, and 

Professional Development. The goals were accomplished in collaboration with community 

partners that enhanced the county programs,’ and students’ needs by meeting the targeted 

goals.  

 

The school year ended with the annual collaborative project that showcases the talents and 

skills of teachers and students, referred to as the Fine Arts Student Extravaganza.  By 

hosting the annual student showcase, the fine arts programs have increased in student 

participation, and resulted in strengthening student enthusiasm and passion for fine arts 

programs.  
 

2. Identify the programs, practices, or strategies and related resource allocations that are 

related to the progress reported in prompt #1.  

 

The identified programs, practices, or strategies and related resource allocations 

related to the progress reported in prompt #1 are the following outlined below in 

Curriculum Development, Equipment and Instruction, Student Programs, and 

Professional Development. 

 

      Curriculum Development: 

 Fine arts funds were used to provide teachers with substitutes to examine 

curricular documents and resources to develop the agenda and program for 

the countywide Fine Arts Student Extravaganza; 

 Fine arts funds were used to provide stipends for 12 teachers to facilitate the 

Fine Arts Extravaganza; 

 The Fine Arts Advisory Committee discussed best practices to determine 

viable solutions to increase student participation in all fine arts programs; 

 Continue collaborative professional development with the following agencies: 

Garrett County Schools, Garrett County Arts Council, Garrett Lakes Arts 
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Festival, and Garrett College to expand the opportunities for enrichment for 

our students; 

 The GCPS and community partnerships continue to recognize the 

importance of fine arts to the development of students; and  

 The collaborative worked and PLCs for fine arts teachers have resulted in 

strong programs for students, as well as to increase student participation in 

all programs. 

   Equipment and Instructional Materials: 

   The following was accomplished this year in conjunction with countywide fine art          

   funds: 

 

   A fine arts textbook was purchased; 

 

 Instructional supplies and materials were purchased at each school to offer 

after school art, music, and theatre student programs;  

 Supplies and materials were purchased for the Arts Fair Art exhibit. All 

schools were provided the materials needed;  

 Pianos were tuned, as appropriate; and 

 Orff instruments were purchased for elementary interrelated art programs 

at several schools. 

Student Programs: 

Fine Arts Initiative funds pay for substitutes and stipends for fine arts teachers to plan the 

annual Fine Arts Student Extravaganza. The fine arts teachers collaborated for two 

sessions to plan, organize and design the extravaganza. During the two day event, fine arts 

teachers were paid a stipend. 

In addition to funds in Fine Arts Grant, continue to collaborate with community partners 

(GCPS, Garrett County Arts Council, Garrett Lakes Arts Festival, Samantha Funding the 

Arts, and Garrett College) to offer culturally enriched programs for students:  

The specific performances were: 

 Garrett Lakes Arts Festival provided programs for fourth graders to 

see a full ballet, Alice in Wonderland;  

 Theater opportunity through a Young Audiences Grant, supported by 

Garrett Arts Council and Samantha Funding the Arts was Rock 

Creek Steel Drums.  The group performed for all three instructional 

levels: 4/5 graders, middle and high school band and chorus students.  

A total of 1,116 students got to experience the program; and,  
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 Dancing Classroom- Two fifth grade classrooms and all eighth 

graders at a middle school. School funds were used to offer the 

program.  

Professional Development: 

Various professional development opportunities were supported by the grant as well as 

county funds: 

 Fine Arts Student Extravaganza –April 2, 2016, was attended by 12 

fine arts teachers in the areas of dance, instrumental music, visual 

arts, and vocal and general music.  This event showcased the talents of 

our students of Garrett County. 

 Four professional development workshops were offered for 

prekindergarten through twelfth grade teachers to develop 

collaborative planning units to showcase the talents of Garrett County 

students. 

 Two professional development workshops were offered for 

prekindergarten through twelfth grade instrumental music teachers 

to develop formative and summative student assessments. Those 

assessments are to infuse the use of technology in their classroom 

instruction. 

 Resource materials were purchased for teachers to support effective 

instruction. 

The funding we received through this Fine Arts Grant, with our partners and by the 

financial support and commitment from the Board of Education, work together to make 

the Fine Arts Student Showcase such a successful event. 

 

3. Describe which goals, objectives, and strategies included in the BTE Master Plan Annual 

Update were not attained and where challenges in making progress toward meeting 

Programs in Fine Arts goals and objectives are evident.  

 

It continues to be a challenge to locate and employ dance teachers to provide the dance 

academy for our elementary students; therefore, school based principals can elect to 

financially support the Dancing Classroom program by utilizing school funds to support 

programming. 

 

      4. Describe the goals, objectives, and strategies that will be implemented during 2016-2017 

and plans for addressing the challenges identified in prompt #3.  Include a description of the 

adjustments that will be made along with related resources to ensure progress toward meeting 

identified goals, objectives, and strategies.  Where appropriate, include timelines.  

 

To address the challenges identified in prompt #3, GCPS will continue to give the 

autonomy to schools to implementation Dancing Classrooms, if desired.  The cost is $1,500 
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for a class of 30 students. Our attempt will be to help schools write grant proposals, hold 

fundraisers, and provide other more cost effective dance experiences for students. 

 

Garrett County Schools will continue to implement the above-mentioned successful 

strategies/activities. However, the most challenging is finding dance teachers to implement 

especially the elementary dance experience. Over the years, we have advertised early to 

allow more time to locate potential dance instructors. However, it was still not particularly 

successful.  

 

 

 

 

 

 

A. BUDGET INFORMATION AND NARRATIVE 

 

1. Provide a detailed budget on the MSDE Proposed Fine Arts Budget Form.  The Proposed 

Budget must reflect how the funds will be spent, organized according to the budget 

objectives.  MSDE budget forms are available in Excel format through the local finance 

officer or at the MSDE Bridge to Excellence Master Plan Web Site at 

www.marylandpublicschools.org.   

  

2. Provide a detailed budget narrative using the “Guidance for Completion of the Budget 

Narrative for Individual Grants.” (pp. 10-12 of this guidance document).  The 

accompanying budget narrative should detail how the school system will use Fine Arts 

funds to pay only reasonable and necessary direct administrative costs associated with the 

operation of the Fine Arts program.  All expenditures must be directly linked to the 

goals, objectives, and strategies identified in State Grant Application of the BTE 

Master Plan. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.marylandpublicschools.org/
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Detailed Budget Narrative 

Fine Arts Grant Budget Worksheet 

                                          Garrett County Public Schools 

       2016-2017 

FY 2017 Fine Arts Grant Budget: July 1, 2016– June 30, 2017 

Category/ 
  Object 

Line Item Calculations         Amount In-Kind Total 

Salaries and Wages 

Middle 

School      
Dance 

Teachers 
(dancing 

classrooms) 

Instructors to 
provide an after 

school 
dance 
program 
Strategy 

#1.1.39 

$25/hr x 10 

hrs/school 
 

$250.00 $ 0 $250.00 

Fixed 

Charges 
FICA and 
Workers’ 

Comp. 

Insurance 

$250 x .082 $20.50 $ 0 $20.50 

Middle 

School 
Theatre 

Teachers 

Instructors to 
provide an after 

school 
theatre program 
Strategy 

#1.1.39 

$25/hr x 15 
hrs/school 
 

$375.00 $ 0 $375.00 

Fixed 

Charges 
FICA and 
Workers’ 

Comp. 

Insurance 

$375 x .082 
 

$30.75 $ 0 $30.75 

High School 

Dance 

Teachers 

Instructors to 
provide 

instruction 
for band camp/ 
color guard 
Strategy 

#1.1.39 

$25hr x 72 hrs/ 

school 
$1,800.00 $0 $1,800.00 

Fixed 

Charges 
FICA and 
Workers’ 

Comp. 
Insurance 

$1,800 x .082 $147.60 $0 $147.60 

Student Fine 

Arts 
Fair 

Provide three 
coordinators to 
organize arts 

3@ $400 $0 $1,200.00 $1,200.00 
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Coordinators fair strategy 

#1.1.39 

Fixed 

Charges 
FICA and 
Workers’ 

Comp. 
Insurance 

$1,200 x .082 $0 $98.40 $98.40 

Stipends Art Teachers 

for 
Arts Fair 
preparation 

11x $125 $1,375 $1,375.00 $2,750.00 

Fixed 

Charges 
FICA and 
Workers’ 

Comp. 
Insurance 

$1375x .082 $112.75 $114.00 $226.75 

Substitutes Provide 

substitutes 
for planning, 

music 
practices & set-

up. 

45 x $80 $3,600.00 $3,760.00 $7,360.00 

Fixed 

Charges 
FICA and 
Workers’ 

Comp. 
Insurance 

$3600 x .082 
 

$295.20 $312.00 $607.20 

Supplies Materials for 

Arts Fair and 

program 

support for the 

fine arts 

 

$46.20 $36,880.00 $36,926.20 

Total Salaries & Wages $8,053.00 $43,739.40                $51,792.40 
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Additional Federal and State  

Reporting Requirements 
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Guidance for Completing the SY 2015-16 Victims of Violent  

Criminal Offenses (VVCOs) in Schools Report 

 

 

AUTHORITY: 

 

 Section 9532 (Unsafe School Choice Option) of the No Child Left Behind Act of 2001; 

and 

 

 Code of Maryland Regulations 13A.08.01.18-.20 (Unsafe School Transfer Policy). 

A. Each local school system shall allow a student attending a public elementary or 

secondary school to attend a safe public elementary or secondary school within the school 

system if the student:  

(1) Attends a persistently dangerous public elementary or secondary school; or  

(2) Is a victim of a violent criminal offense as defined in Criminal Law Article, §14-101, 

Annotated Code of Maryland:  

(a) During the regular school day; or  

(b) While attending a school sponsored event in or on the grounds of a public elementary or 

secondary school that the student attends.  

B. The local school system shall effectuate a transfer pursuant to §A of this regulation in a 

timely manner following either the:  

(1) Designation of a school as persistently dangerous; or  

(2) Conviction of or adjudication of delinquency of the perpetrator of a violent criminal 

offense.  

C. To the extent possible, the local school system shall allow a student to transfer to a school 

that is making adequate yearly progress and has not been identified as being in school 

improvement, corrective action, or restructuring.  

 

NOTE 1:  Show the number of offenses for which a perpetrator has been convicted or 

adjudicated, that occurred during the regular school day, or while attending a school-sponsored 

event in or on the grounds of a public elementary or secondary school that the student attends.  

(Convicted or adjudicated" means that the perpetrator has been convicted of, adjudicated 

delinquent of, pleads guilty or nolo contendere with respect to, or receives probation before 

judgment with respect to, a violent criminal offense). 

 

NOTE 2:  Show the total number of VVCOs who requested a transfer to another school after the 

perpetrator was convicted or adjudicated. 

 

NOTE 3:  Show the total number of VVCOs who did not request a transfer and were transferred 

prior to the conviction or adjudication of a perpetrator (i.e. transferred in the interest of safety 

and/or good order and discipline). 

 

NOTE 4:  Show the total number of VVCOs who were transferred to other schools. 
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Appendix A: Contact Information for MSDE Program Managers 

 

 

 

 

 

 

 

 

 

 

 

Program Program Manager  Email 

 
Title III, Part A-English Language 

Acquisition, Language Enhancement, and 

Academic Achievement 

 

Ilhye Yoon 

Laura Hook 

ilhye.yoon@maryland.gov   

laura.hook@maryland.gov  

 

Title I, Part D- Prevention and 

Intervention Programs for Children and 

Youth Who Are Neglected, Delinquent, or 

At-Risk 

 

Valerie Ashton-Thomas 

 

vashton-thomas@maryland.gov   

Title I, Part A- Improving Basic Programs Christy Thompson christy.thompson@maryland.gov 

   

 

Title II, Part A Preparing, Training and 

Recruiting High-Quality Teachers and 

Principals 

Cecilia Roe 

Angela Deguzman 

Daniel Capozzi 

cecilia.roe@maryland.gov   

angela.deguzman@maryland.gov  

daniel.capozzi@maryland.gov  

 

Attachment 13- Fine Arts Kenneth Skrzesz 

Emily Cory 

 

ken.skrzesz@maryland.gov  

emily.cory@maryland.gov  

Victim of Violent Criminal Offenses in  

Schools 

 

Michael Ford michael.ford1@maryland.gov  

Student Records John McGinnis john.mcginnis@maryland.gov   

 

 

 

mailto:ilhye.yoon@maryland.gov
mailto:laura.hook@maryland.gov
mailto:vashton-thomas@maryland.gov
mailto:christy.thompson@maryland.gov
mailto:cecilia.roe@maryland.gov
mailto:angela.deguzman@maryland.gov
mailto:daniel.capozzi@maryland.gov
mailto:ken.skrzesz@maryland.gov
mailto:emily.cory@maryland.gov
mailto:michael.ford1@maryland.gov
mailto:john.mcginnis@maryland.gov
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Appendix B – General Submission Procedures 

     Posting and Submission Procedures 
 

The 2016 Federal and State Grant Applications and Other Reporting Requirements are shared 

with the LEA master plan points of contact via Google Drive and Docushare. The 2016 Federal 

and State Grant Applications and Other Reporting Requirements submission procedures include 

three submission options: Google Drive, Docushare and hard copy via U.S. mail. Each point of 

contact is assigned a username of password to access the secure folders via Docushare.  

 
Date 2016 Submission Procedures 

October 17 

DRAFT 

SUBMISSION 

ELECTRONIC SUBMISSION- Using Google Drive or Docushare, LEAs may 

submit their 2016 Federal and State Grant Applications and Other Reporting 

Requirements. This electronic submission should include the Federal and State Grant 

Applications and Other Reporting Requirements and the Excel workbooks containing 

the final Finance, and Data sections. 

The Federal and State Grant Application and Other Reporting Requirements 

should be submitted in PDF format.  The Excel workbooks should be submitted 

in Excel format.   

Google Drive Submission 

Share the federal and state grant applications and other reporting requirements via 

Google Drive with Michelle Daley  

(michelle.daley@maryland.gov).  

 The federal and state grant applications and other reporting requirements 

should be submitted as one document in PDF format.  The Excel workbook 

containing the Finance and Data Section worksheets should be submitted as 

separate documents in Excel format.   

 

Docushare Submission 
 The federal and state grant applications and other reporting requirements should be 

submitted as one document in PDF format.  The Excel workbook containing the 

Finance and Data Section worksheets should be submitted as separate documents in 

Excel format.  

Hardcopy 

 Send 5 hardcopies, double-sided and three-hole-punched:  Federal and State Grant 

Applications and Other Reporting Requirements, Finance Section, and Data 

Section. 

 Avoid sending documents in binders.   

 

mailto:michelle.daley@maryland.gov
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Date 2016 Submission Procedures 

November 18 

FINAL 

SUBMISSION 

 

 

 

 

 

 

 

 

 

  

 

Google Drive Submission 

Share the annual update via Google Drive with Michelle Daley 

(michelle.daley@maryland.gov).  

 The federal and state grant applications and other reporting requirements 

should be submitted as one document in PDF format.  The Excel workbook 

containing the Finance and Data Section worksheets should be submitted as 

separate documents in Excel format.   

The federal and state grant applications and other reporting requirements must 

contain original signatures in all areas where required.   

 

Docushare Submission 
 The federal and state grant applications and other reporting requirements should be 

submitted as one document in PDF format.  The Excel workbook containing the 

Finance and Data Section worksheets should be submitted as separate documents in 

Excel format.  

The annual update must contain original signatures in all areas where required 

Hardcopy 

 Send 2 hardcopies, double-sided and three-hole-punched:  Federal Grant 

Applications, Finance Section, and Data Section. 

 Avoid sending documents in binders.  

The federal and state grant applications and other reporting requirements must contain 

original signatures in all areas where required 

 

All federal and state grant applications and other reporting requirements hard 

copy and signed original C-125s must be mailed to: 

 

Michelle E. Daley 

Division of Student, Family, and School Support 

Maryland State Department of Education 

200 West Baltimore Street (4th Floor) 

Baltimore, Maryland 21201 

 

 
 

 

 

mailto:michelle.daley@maryland.gov

